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Abstract

In the conditions of the modern labour market, there is a need to determine the relevant competencies of the future
specialist, IT specialist in particular. Currently, for more successful professional activities of a modern IT specialist,
such competencies are important: professional and so-called “soft-skills”, namely interpersonal and communicative
skills. The research purpose is to determine the relevant/significant and irrelevant/insignificant basic professional,
interpersonal and communicative competencies of an IT specialist using the questionnaire method. The questionnaire
analysis is practical for compiling modern educational programs and designing innovative methods in the field of
information technology training.

This work is carried out within the framework of the Ministry of Education and Science of Republic of Kazakhstan
grant project “Developing and implementing the innovative competency-based model of multilingual IT specialist in
the course of national education system modernization”.

Key words: competency; competence; IT specialist; professional competency; interpersonal competency;
communicative competence.

Hocmynuna 6 peoaxyuio 24.05.2020
MPHTH 14.35.07
Zh.A. TAJIBAYEVA!, N.L. NAGIBINA?, A. HARENOVA'

!Caspian state University of technology and engineering
named after Sh.Yesenov (Aktau, Kazakhstan),
’Moscow Institute of psychoanalysis (Moscow, Russia),
tadzhibaeva.z@mail.ru; arssyl31@mail.ru; https://doi.org/10.51889/2020-3.2077-6861.02

PSYCHOLOGICAL AND PEDAGOGICAL ADAPTATION OF STUDENTS-
REPATRIATES IN THE CONDITIONS OF HIGHER EDUCATION

Abstract

The article is devoted to the urgent problem of psychological and pedagogical adaptation of repatriate students
in the holistic pedagogical process of the university. The foreign and domestic experience of the organization of the
process of psychological and pedagogical adaptation of student-repatriates is analyzed. According to the authors, the
process of entry of repatriates into a new socio-cultural space, adaptation to the educational process, the formation
of new personal qualities, all this requires psychological and pedagogical support during the studying at higher
educational institution. The cultural transmission is analyzed as a process due to which culture is transmitted from
previous generations to subsequent ones through studying. The features of the adaptation process, the interaction of
the teacher and student in the learning process are considered.In the authors’ opinion, the process of adaptation and
integration of repatriate students into the educational process of a Kazakhstan university is a dynamic system based
on ideas about individual experience and ways to enter another culture, and pedagogically organized activity that
provides awareness and understanding of the content of the sociocultural, educational and intercultural situation .
Adaptation of repatriate students to the whole educational process of the university is a complex multi-faceted process,
which is necessary to build in the concept of comprehensive approach.

Keywords: education; adaptation; repatriate students; psychological and pedagogical adaptation; criteria;
principles; characteristics of the adaptation process; educational process; scientific analysis; theoretical foundations;
comprehensive approach.
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Introduction.The massive process of
resettlement of ethnic Kazakhs to their
historical homeland was further developed with
Kazakhstan gainingindependence, the beginning
of notable changes in all spheres of public life
and the growth of its international authority.
The «State Program for the Development and
Functioning of Languages in the Republic of
Kazakhstan for 2011-2020» emphasizes that the
repatriation process is of interest to Kazakhstan
for a number of reasons, among which the
main ones are the fact that Kazakh repatriates
are carriers of knowledge of an original
culture people and language. Therefore, their
contribution to the development of national
literature, art, music, science, education in their
historical homeland is unconditional, which is
a significant addition to the spiritual foundation
of the ethnic group [1].

Socio-political changes, migration work
led to the emergence in the multicultural space
of Kazakhstan of such categories of a social
group as repatriates. In general, over the years
of independence of Kazakhstan, the number
of repatriates has grown significantly and
today is about a million people. As a result,
the composition of ethnic Kazakhs becomes
not only a significant «influential force» in a
multinational country, but also a real factor in
the social development of individual regions. As
a result of the ever-growing flow of immigrants
to Kazakhstan, the number of repatriate
students in higher education is also increasing.
All this suggests that the system of Kazakhstani
education should be actively included in
the processes of promoting adaptation and
integration of such a category of students
as repatriates. And these questions, special
attention is found among students - repatriates
in the period of adaptation to the provisions of
a higher educational institution, especially the
first and second courses.

Our analysis of scientific and pedagogical
sources shows that the level of development of
the problem of psychological and pedagogical
adaptation of repatriates students under
conditions of university education is not
sufficient. The existing theory and practice of
vocational training in higher education does

not fully integrate the works revealing and
concretizing the essence of the psychological
and pedagogical adaptation of repatriates
students, clearly defining its content, structure,
as well as pedagogical conditions and the
technology of their introduction into the holistic
pedagogical process of the university .

The main part. The problem of adaptation of
repatriate students in the context of integration
and internationalization of Kazakhstan
universities is still not sufficiently addressed
in psychological and pedagogical science.
The problem of the process of adaptation
of returning students at the university, due
to its social significance, is of scientific and
practical interest.The questions of the social
and psychological adaptation of the personality
were studied in the researches of Z. Freud,
E. Ekikson, L.I. Bozhevich, A.N. Leontyev,
F.Z. Meerson, A.A. Rean, G. Selye and other
researchers. To date, a number of theoretical
approaches and practical directions have been
developed to form the psychological support
of the individual in his self-development and
self-determination; the main description of the
person as the subject of his own life is indicated
(G.S. Abramova, A.G. Asmolov, V.V. Belous
and others).

Topical issues for development are questions
about how a person is included in various
situations of a new intercultural environment,
how a person transforms, rethinks reality for
himself, how he overcomes obstacles that
impede the implementation of his usual behavior,
how a person experiences conflicts arising in
the process of adaptation, the relevance of the
formation of adequate self-esteem. In the course
of these changes, the need to study the issues
of psychological preparation of an individual to
adapttonew cultural positions became even more
acute. The issues of intercultural adaptation are
actively studied by both domestic and foreign
psychologists, but the supplement requires the
determination of the most effective factors of the
social and psychological adaptation of students
who are repatriates, as well as the production of
technologies for psychological assistance and
help to repatriate students during their studies at
a higher educational institution.
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As known, the mechanisms of adaptation
to the social environment of future specialists
are laid, as a rule, during their studies at the
university. The particularities of the adaptation
process in universities are determined by the
difference in the methods of teaching and in its
organization in secondary and higher schools,
which produces a peculiar negative effect, called
in the teacher a “didactic barrier” between the
teacher and the student. In the main, this barrier
is typical for repatriate students brought up in
other conditions of culture, education, valuable
orientations, etc.

The problem of university adaptation,
regardless of the fact who is a student, researchers
have been ranked relatively long ago as one of
the most urgent problems of education requiring
more than a little in-depth study, just looking
for productive solutions at a practical level:
with serious scientific and methodological
developments aimed at creating preventive
programs, including methods of psychological
student development [2; 3]. The difficulties of
adaptation are nothing else than the difficulties
of combining the efforts of a teacher and a
student in the learning process. The interaction
of the teacher and the student in the learning
process was considered for a long time as a
system in which the control functions belong
to the teacher, which delayed the formation of
the student’s active position in the educational
process and further professional activity. Now,
we are faced with another problem - demanding
an active student position in contrast to the
«other» teaching paradigm of the country, where
the repatriate came from. Repatriate students -
this is a special age and social category of the
population, characterized by a whole range of
specific problems: changing social status and
environment, entering a new ethnic and cultural
environment, but rather a large, identity crisis,
etc.

As a result of inadequate approaches to the
organization of the educational process, aimed
at solving the problems of psychological and
pedagogical adaptation of repatriates, inadequate
actions of teachers, students are inadequate for
attention to the solution of these problems.
Attempts to compensate for this perseverance

do not always lead to success. It takes a long
time before a repatriate student adjusts to the
requirements of studying at a university. Many
achieve this at an overly high price. This leads to
significant differences in activity, and especially
its results, when studying one and the same
person in school and university. Often, the given
conditions of life and activity require repatriate
students to exert excessive stress, include a
number of psychogenic factors that complicate
the adaptation process. The new educational
environment makes rather high demands on the
physical, mental and social qualities of repatriate
students, and many of them only end their period
of maturing, and, therefore, the nervous system
has not been completely stabilized. There are, in
addition to the general processes of adaptation,
the specifics of the adaptive entry of repatriate
students to the educational field of Kazakhstan
universities.

It should be noted that the psychological
and pedagogical adaptation of repatriate
students has common characteristics with the
adaptation of Kazakhstan students, where
both the social environment changes (the new
composition of the group, the new teachers
and the system of activity). But, we should not
forget that the student-repatriate is in a non-
native environment, simple contacts, even at
the everyday level, are addressed for problems,
require considerable effort. Consequently, if
for the first ones the problem of psychological
and pedagogical adaptation to the university
system of education is no longer so significant
(rather, it can be a professional adaptation),
then for student-repatriates it is one of the
most important problem including social,
culturological, psychological and didactic
aspects. The complexity of the process of
psychological and pedagogical adaptation of
student repatriates is further enhanced by a
number of objective reasons. First of all, it should
be noted that repatriates come from different
countries, that is, from different climatic zones,
are representatives of different societies with
different cultures, traditions, systems of norms
and values. Consequently, a large complex of
both internal and external conflicts arises, which
does not allow repatriate students to manage the
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situation, find adequate and constructive ways to
overcome them, successfully and independently
get involved in the process, internal motivation
of educational and professional growth.

The problem of adaptation is considered
in philosophy and psychological literature in
Russian and foreign studies (K.G. Jung, E.
Fromm, A. Maslou, A. Camus, N.A. Berdyaev).

Methodology. Adaptation is a process
of changing the nature of the relationship,
the student’s attitude to the content and
organization of the educational process in the
educational institution. Mental adaptation is
associated with the mental activity of a person
or group and is understood as the interaction of
processes of adaptation to the environment and
the transformation of the environment «before
oneself» [3].

Adaptation to the educational process
ensures adequate interaction of the object
with the social and intellectual environment
of the university, the formation of new
personal qualities, professional identification,
suggests the formation of new social status, the
development of new social roles, the acquisition
of new values, understanding the significance of
the traditions of the future profession.

In recent years, researchers note that the
adaptive time and the level of adaptation have a
great influence on the successful absorption of
the educational process, psychological welfare,
and the satisfaction of the personality by
professional choice - on the effectiveness of the
functioning of the higher education system [4].

With this adaptation should not be considered
one-sidedly — only as an adaptation to a different
ethnic culture. Adaptation is a complex, many-
sided phenomenon, which is a variety of social,
cultural, economic, and other processes. Three
basic components are distinguished in its
structure: adaptive situation, demand and ability
[5].

The adaptive situation is caused by the new
activity itselfand the conditions in which it flows.
If we consider this situation in more detail, we
can highlight: the novelty of the student’s goals;
the novelty of the activity flowing within the
framework of a holistic educational process of
the university; the novelty of the nearest social
and national environment [5].

In pedagogical literature, the problem of
supporting adaptation was considered (M.R.
Bityanova, B.C Kagerman, L.I. Kokhanovich,
V.A. Komarov, L.P. Lazareva and others)
as a system of professional activity of a
psychologist, a teacher aimed at creating social
and psychological conditions for successful
learning and psychological development in
situations of interaction in the learning process.
A significant contribution to the development of
the problem of psychological and pedagogical
support of students during their adaptation
to the multiethnic educational spaces of the
university at the initial stage of training was
made by many prominent Russian psychosocial
scholars and teachers.

The social and psychological aspect of
supporting and protecting the personality of
migrant students was studied in the works of
A.G. Asmolov, O.V. Gukalenko, I. S. Kon, G.V.
Soldatova, E.N. Sorochinskaya, L.I. Umansky.
A major contribution to this problem has been
made by works that have been instrumental
in creating help desk services to support and
protect students ’personalities in multicultural
education (L.A. Dikaya, I.V. Dubrovina, M.E.
Korenevskaya, S. Mukhina).

A more effective adaptation of repatriates is
hindered by cultural factors. For example, the
Kazakhs of China, Mongolia and other countries
that do not belong to the whole country do not
speak Russian as a whole. Considering that the
latter, in the long run, performs the functions of
a working language in Kazakhstan, some of the
arriving oralmans are mentally uncompetitive
in the labor market.

In addition to the linguistic barrier, they also
note the differences between foreign Kazakhs
in terms of mentality and behavioral models
in general. In principle, this is not surprising.
Nevertheless, as a result of a long enough stay
in another cultural environment, the Kazakhs,
to one degree or another, had to undergo
acculturation.

Discussion. Kazakhstan researchers, starting
from the time of the large influx of repatriates
from the territory of the CIS countries, began
to consider the issues of their social and
cultural adaptation, interethnic integration, and
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ethnic-language identification of G. Urazalieva
[6], E.D. Suleimenova [7], B.N.Bokaev,
Sh.K.Zharkynbekova [8], G.M.Mendikulova,
O.L.Ismagulov [9], S.A. Amitev, D.B.
Amantayeva [10].

Interest in the problems of intercultural
adaptation was introduced into world science at
the beginning of the 20th century. However, for
a long time, research was carried out only by
ethnologists in the study of acculturation, which
R. Redfield, R. Linton and M. Herskowitz
defined as «the result of a direct, long-lasting
contact of groups with different cultures,
expressed in a change in the patterns of culture
of one or both groups»[13]. In these works, the
term «intercultural adaptation», in fact, was
used as a synonym for acculturation, which
led to a certain confusion of understanding.
Acculturation was seen as a road with a one-
way movement, having passed, all immigrants
came to the same result. Most modern scholars
view intercultural adaptation as a separate
category. They came to the understanding that it
does not imply the obligation to accept the new
culture as its own, but rather means the process
of adaptation to it [ 14].

Researcher L. Thierry distinguishes the
following stages of social-cultural adaptation:
«honeymoon» — the beginning of studies,
«cultural shock» — the second and third
courses, «stabilization» — senior courses» [15].
Intercultural adaptation is closely related to the
phenomenon of cultural transmission. Over
the course of the 20th century, psychological
science has shaped various approaches and
methods of research in the field of intercultural
adaptation: social (M.K.E. Berber, D.E.
Durkheim, N.J.  Smelzer), psychologist
G.Horn, G.G. Stefanenko, I.S. Kon, J.W.
Berry), anthropological (J.P. Merdock),
economic (K. Marx, A. Auzan, A. Bizin, E.V.
Polyakova), cultural (A.I. Kravchenko, A.Ya.
Flier), biological (E. Wilson, C. Lamsden, L.L.
Cavalli-Sforza).

«Cultural transmission» 1s defined as
a process, thanks to which the culture is
transmitted from previous meetings to those
who follow through studying. In the opinion of
A.l.Kravchenko, «cultural transmission makes

such a thing as continuity possible» [17].

For the first time, the introduction of culturgen
was introduced by researchers C. Lamsden and
E. Wilson. According to the authors, culturgen
forms a basic unit of culture and represents a
certain set of types of behavior and mental
phenomena that are related. Transmission in
this case occurs according to epigenetic rules,
1.e. the process of the interaction of genes and
the environment [17].

The cultural transmission includes the
processes of inculturation and socialization, in
this regard, it represents a special mechanism,
with the help of which a certain ethnic group
transfers the main features and characteristics
to the inheritance [18; 19]. This is due to the
special attention of researchers in the field
of psychology and ethno-psychology to the
adoption of cultural transmission.

In a vertical transmission, parents pass on
cultural values, skills, beliefs and motivations to
their children. Inthis case, itis difficultto separate
the cultural and biological transmissions, since
we, as a rule, learn from the same people who
conceived us; very often biological and cultural
parents — these are the same people.

With a horizontal transmission, we learn from
our peers in daily communication with them,
developing from the birth of a great age; in this
case, the biological and cultural transmission
do not mix. In indirect cultural transmission, we
are taught by other adult and public institutions
(for example, a school, a university), or our own
culture or other cultures [20].

If studying takes place entirely within our
own or primary culture, then the term «cultural
transmission» is applicable. However, if this
occurs as a result of a contact with another
(secondary) culture, the term acculturation
is used. The last term refers to the form of
transmission, which occurs as a result of the
individual’s contact with people (institutions),
which belong to other cultures that differ from
their own culture, and are influenced by them.
It can be said that at the level of an individual
person acculturation is a process of acquiring
knowledge and skills that are necessary for
living in a foreign culture. American societies
distinguish the educational system as the basic
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institution of cultural transmission. This point
of view is associated with the specific function
of educational institutions — the transfer of
cultural property to the following communities
through the established state forms and learning
mechanisms. In accordance with the above
provisions, we define cultural transmission
as the basis for the successful adaptation of
student-repatriates in the whole educational
process of the university.

The cultural transmission of repatriates is
based on the fact that foreign Kazakhs went
through complex processes of adaptation to
host societies and regimes, therefore, in cultural
terms are speakers of different cultural meanings:
valuable-motivating component of statements
and judgments. The repatriates carry not only
different models of the «Kazakh invarianty, but
also depending on the accumulated capital in the
countries of the use of social and cultural capital,
they interpret the repatriation process and build
strategies for adaptation models [21]. In this
regard, the activity of organizing the process
of psychological and pedagogical adaptation
of student repatriates as a whole pedagogical
process of the university, we must build, basing
on the deep differences between the Kazakhs in
the context of the peace measuring the sense of
good sense /rationality and morality from the
point of view, determining the meaning of life
and the essence of its existence in a series of
generations.

The positive result of this process will be
the formation of a national-civil identity, which
includes «not only loyalty to the state, but also
the sharing of relations with the citizens of the
country, their relations to the community and
responsibility for the fate of the country and the
feelings experienced by people in connection
with this (pride, resentment, disappointment,
pessimism or enthusiasm). There are cognitive
and regulatory elements (readiness to act in the
name of these ideas and experiences)» [22].

In parallel with the issues of cultural
transmission,  researchers  consider  this
phenomenon as a “cultural shock,” which at the
same time represents a problem in the process
of social cultural adaptation, and is the initial
stage of this process.

For repatriate students, a cultural shock,
according to researchers Yu.N. Dorozhkina
and L.T. Mazitova «consists, rather, not in the
social and psychological disturbances of the
personality of the adaptants, but in the inevitable
collision of old and new cultural norms, and
values (old, which were inherent to a foreign
student, as well as to the representative he
arrived)» [23].

Therefore, it can be said that here the cultural
transmission is based on the transfer of the
binary culture: the original Kazakh (cultivated
by families that preserved the Kazakh cultural
values from the immigrant ancestors during
the period of collectivization) and and Chinese
(with the preservation of the language, but
having a specific dialect, but with other values).

Researchers of the Republic of Kazakhstan
in recent years have intensified their work by
examining various aspects of the adaptation
and integration of repatriates, including issues
of cultural transmission as an important link in
the entry of different communities of repatriates
to the ethnic-national community (Kasymova
D.B, Shalkharbekova N.A., Kalysh A., etc.)
[24; 25; 26; 27].

For the study and analysis of data on
repatriation ~ problems,  conferences  of
different levels are held. For example, in
2017, the international scientific-practical
conference «Actual problems of adaptation
and integration of repatriates» was held. At
the conference, the research of Kazakh and
foreign scientists was discussed dedicated to
the problems of social and cultural adaptation
of repatriates in the context of modern
migratory processes, linguistic preparation of
young people repatriates in conditions of high
school and universities,methods of teaching
a second (foreign) language and intercultural
communication [28].

Currently, various diverse studies on the
problems of social adaptation and migratory
processes have been published. The scientific
papers devoted to this problem study the
social, personal aspects of adaptation (S.Zh.
Turkpenbaeva, A.K. Turlybekova, A.K.
Esengalieva, B.N. Kylyshbaeva, R.Kh.
Suleime-nova), the social-philosophical
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analysis of the repatriation process in the
dynamics of its deployment in the world and
modern Kazakhstan is considered, is the work
of M.K.Kakimzhanova.

Separate scientific articles on the adaptation
of ethnic repatriates in the modern Kazakhstan
society were studied by such researchers as
A K. Galimova, A. Kalmyrzaev, B.I.Rakisheva,
S.Zh. Tazhibaeva. At the same time, it can be
said that these are only separate scientific papers
or articles by philosophers, psychologists,
socialists, linguists, who reflect only a small
part of the problems associated with ethnic
identification in Kazakhstan. In the works
of S.A. Nurgalieva community presents
the theoretical basis for the adaptation of
repatriates, describes the structure and content
of the main components of the successful
model of the adaptation process for the learning
of oralmans [29]; in study O. B. Altynbekova
analyzes the issues of the linguistic situation in
Kazakhstan and the impact of the repatriation
of oralmans on this process [31], in an article
by Sh.K. Zharkynbekov, M.B. Nurtazina,
A.A.Tynyshbaeva [32] considers the problems
of the socio-cultural adaptation of repatriates, to
teach students-oralman vocational education in
Russian.

Results. On the basis of this material, it is
possible to conclude that the adaptation of
repatriate students to the whole educational
process of the university is a complex,
multidimensional process. At the same time,
adaptation does not come down only to adapt
to the new conditions in the university — it
suggests the development of a repatriate student
as a person in the title culture. Adaptation
makes it possible not only to adapt a person to
new conditions, but also to define new driving
models when passing existing difficulties. Due
to adaptation, the lack of traditional conditions
in the new environment is lacking, it creates the
opportunity for the best activity of the person in
the new environment [4].

In general, it is possible to state that in
the foreign and domestic experience of the
organization the process of psychological and
pedagogical adaptation of student-repatriates,
there are positive trends associated with the

effect of integrating the results of philosophical,
anthropological, sociological, psychological
and pedagogical studies, with the refinement
of the concepts of «adaptation” and “adaptive
process» with the use of various trends in the
development of science and technology.

As a basic tendency of foreign and domestic
experience of successful organization of the
process of psychological and pedagogical
adaptation of student-repatriates, in the whole
pedagogical process of the university, it is
possible to distinguish the following principles:

— theprinciple of humanization ofa holistic
educational process in a university, according
to which a student-repatriate is considered as
a subject of life, as a free and spiritual person
with the ability to self-determination and self-
development;

—  The principle of feedback, contributing
to the improvement of the process of adaptation
of students-repatriates of junior courses at the
university;

— the principle of personal activity in
learning to increase the level of personal activity
of not only students, but also teachers;

— the principle of individual-personal
approach, determining the position of the
repatriate student in education, which means
recognition of him as an active subject of the
educational process.

The solution to the problem of integrating
student-repatriates is to ensure that the
educational space is saturated with examples
of communicative tolerance, which promotes
cultural and educational purposes. Achievement
of the result is due to the need to use
intercultural communication as a condition for
successful mastery of the requirements of future
professional activity: peace-keeping, moral and
professional.

According to all this, in our opinion,
the following indicators are the criteria for
adaptation of a repatriated student to a social -
cultural university environment:

— the ability to evaluate the conditions of
the environment;

— the ability to control your needs;

— mastery of competencies corresponding
to the required level;
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The simultaneous recognition of the
community with the student team and ethnic-
national identification with the environment.

Adaptation to the group, as it seems to us,
consists of two stages:

— Internationalization of group norms,
goals, values;

— compliance with group requirements
and expectations.

In accordance with these stages and
criteria for the psychological and pedagogical
adaptation of a repatriated student to a
university environment, we have formulated
the phenomenal characteristics of the presence
of an adaptive process:

1. Optimal interaction between repatriate
students and representatives of the host culture.

2. Transformation of the social and cultural
identity of a repatriate student.

3. Tolerant attitude to the host culture in an
educational environment.

4. Attributive indicators of the adoption of the
title culture: positive emotional status, wearing
elements of national clothing, the demonstration

of valuable significance to the titular culture and
language, etc.

5. The desire for self-actualization in the
educational process and the satisfaction of
educational and cognitive activities within the
walls of a higher educational institution.

Conclusion.The result of psychological and
pedagogical adaptation of student-repatriates
will be the achievement of psychological
satisfaction within the framework of the
«host» culture. This is expressed in good
health, psychological well-being, in a clear
and distinctly co-ordinated sense of personal or
cultural identity.

The process of adaptation and integration of
returning students into the educational process
of a Kazakhstan university is a dynamic system
based on ideas about individual experience
and ways to enter a different culture, and
pedagogically organized activity that provides
awareness and understanding of the content of
the sociocultural, educational and intercultural
situation.
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7KOO-12a oKbITY KaFAalbIHIA OPAJIMAH-CTYIEHTTEPAiH MCHX0JOrMAIbIK-TIeIaroruKajiabIK oeiimvaenyi

IK.A. Toncioaesa', H.JI. Hacuouna *, Apenosa A.X.!

HII. Ecenog amvinoagvl Kacnuii memiekemmik mexHor02Usiap Heane UHICUHUPUHS YHUGEPCUMeni
(Axkmay, Kasaxcman),

2 Moscow Institute of psychoanalysis (Moscow, Russia)

Anoamna

Aranran makanana crygentrepain JKOO-arsl TyTac nejarornkaislk y1epicii/e MCHXoI0T HsIIbIK-T1e1arOr HKaJIbIK
OeiiMIeyiHIH ©3eKTI Macesenepi KapacThlpbulasl. COHBIH IIIIHAC CTYACHTTEPAIH MCHXOIOTHSUIIBIK-TIEAaror NKaIbIK
OeiiiMIeTy poIeciH YIHBIMIACTRIPYABIH IIETEeNIK KOHE OTaHIBIK TOXKIpHOeci TaamaHabl. ABTOPIAPIBIH MiKipiHIIe,
JKaHa QJICYMETTIK-MOJICHN KeHICTIKKe Kipy yJepici, Outim Oepy mponecine OeiiMaenyi, TYJIFaHbIH KaHa KaCHETTEPiH
KaJbInracybl, OcbiHbIH Oapibirbl JKOO-1a OKBITY Ke3eHIHJE MCHXOJIOIHSIIbIK-TIEIarOrMKaIbIK KOJIay/Ibl TaJarl
ereni. SIFHM, MOIEGHHM TPAHCMUCCHS — TPOLECC PETiHJAe TaJJaHalbl, COHIBIKTAaH MOJACHHET aJbIHFbl YpHaKTaH
KeHiHT1 yprakka oKy apkplibl Oepineni. ConbiMeH Oipre, OeifiMaeny YpIicCiHIH epeKIIeiKTepi, OKbITY MpoLeciHe
OKBITYIIIBI MEH CTYJCHTTIH ©3apa 9peKeTTeCyi KapacThIpbUIa/ibl. ABTOPIAP/bIH IKIPiHIIE, OpaJIMaH CTYISHTTEPIIH
Kazaxcranapik JKOO-HBIH 6iiM 6epy nporiecine 6ediMaenyi MeH Kipiryi, Jeke Taxiprude MeH 0acka MoIeHHETKE Kipy
ToCUIIEpl Typajibl YFBIMJIApFa KHE QJICyMETTIK-MO/ICHH, OLTIM Oepy, COHBIMEH KaTap Mo/ICHHETapalIbIK JKaFAaiIbIH
Ma3MyHbIH TYCIHY MEH Ce3iHyJll KaMTaMachl3 €TeTiH MeJarornKayiblK YilbIMIACThIPbUIFAH 1C-OpEKEeTKe Heri3JelreH
TUHAMUKAJIBIK Kyiie Oomeim Tademanel. Crynertrepain JKOO-maFsl TyTac MeNarormKalblK yaepicine OeiMumenyi
KEILICH/TI TCUT TYKBIPBIMIaMachl Kypy/Ibl KaKeT €TEeTiH KYpJesi XKoHe KeIl acTeKTiIi mporecc.
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Tipex ce30ep: OiniM, OeHiMaeny, OopalMaH-CTYICHT, IICHXOJOTHIIBIK-TICAarOTUKAIBIK OciimMaeny, emmeMaep
Oeitimienry MpoIeciHiH NPUHLIUITEP], CHITaTTaManapbl, OutiM Oepy yaepici, FBUIBIMHU TaJljidy, TEOPHSIIBIK HETi3/epi,
KEIIEH 1 TOCIII.

IcuxoJi0ro - megarornyeckast aJanTanus CTy1eHTOB-PeNaTPHAHTOB
B YCJIOBMSIX 00y4YeHMsI By3e

JK.A. Taoscubaesa’, HJI. Hazuouna ’, ApenosaA.X.!
!Kacnutickuil 20cy0apcmeennlil YHUuepcumen mexHoro2uil u
unorcunupunea umenu L. Ecenoea (Axmay, Kazaxcman),
’Mockosckuii uncmumym ncuxoananuza (Mockea, Poccus)

AnHomayus

Crarpsl MOCBsIIIIEHA aKTyaJbHOW TPOOJIEeMe ICHXO0JIOr0O-MeJarornieckoil aganTaliy CTyJIeHTOB-PENaTpUaHToB B
LETOCTHOM MEJarornieckoM Iporecce By3a. AHAIN3UPOBAH 3apyOEKHBINH M OTEUECTBEHHOBIHM OINBIT OpPraHMW3aIun
Ipolecca MNCUXO0JIOro-NeIarorndeckoi afanTaluy CTYA€HTOB-pENnaTpuaHToB. [10 MHEHHIO aBTOPOB, MPOLECC BXOXK-
JICHUSI pernaTpUaHTOB B HOBOE COLMAJIbHO-KYJIBTYPHOE HPOCTPAHCTBO, aJialTalis K 00pa3oBareJbHOMY HpOLECCY,
(hopMupoBaHUE HOBBIX KauECTB JIMIHOCTH, BCE ITO TPEOYET ICHUXOJIOTO-I1E[arOTMIECKOTO COTPOBOXKICHUS B EPHOL
00yueHHs BBICIIEM Y4eOHOM 3aBeJICHNH. AHAIM3UPYETCS KyJIbTYypHAs! TPAaHCMHCCHSI, KaK Ipolecc, 6iaarogapsi KOTo-
POMY KyJIbTYpa HepeaaeTcs OT IPe/IIECTBYIOIMX MTOKOJICHHUH K OCIeAY oM Yepe3 o0yuenue. PaccmarpuBatorcs
0COOEHHOCTH TIpoIiecca aJanTalnni, B3anMOAEHCTBUE TIPETIOaBaTeNsl U CTyAEeHTa B pouecce o0ydeHus. Ha B3rsin
ABTOPOB, MPOLIECC aJIaNTAllMU U HHTETPALMH CTY/ICHTOB-PEIIaTPHAHTOB B 00Pa30BaTEIbHBIN ITPOIecC Ka3aXCTaHCKOTO
By3a IIPEACTABISIET COOON AMHAMUYHYIO CHUCTEMY, OCHOBAaHHYIO Ha IPEJCTABICHUSAX 00 MHIAMBUAYaJIbHOM OIIBITE U
Croco0ax BXOXKAEHHS B JPYTYIO KYJIBTYpY, M MEJarornieckd OpraHN30BaHHYIO JESTEIbHOCTh, 0OECIIEUNBAOIIYIO
OCO3HAaHUE W MOHMUMAHHE COZIEPKAHUS COLMOKYIIBTYPHOM, 00pa30BaTeIbHON U MEXKKYJIBTYPHON CUTYyalluu. AanTa-
IIUSI CTYIEHTOB-PENaTPHAHTOB K LEIOCTHOMY MEJaroruuyeckoMy MpoLeccy By3a — 3TO CIIOKHBIA MHOTOACTIEKTHBIN
MPOLIECC, KOTOPBIH HEOOXOIUMO CTPOUTH B KOHIIETIIIUH KOMIUIEKCHOTO MOAXOA.

Kniosvle cnosa: obpa3zoBaHMe, afganTaiysi, CTYICHTHI-pEHNAaTPUAHTHI, ICUXOJIOTO-NeJarorndeckas aganTamus,
KPUTEPUH, IPUHILIUIIBI, XapaKTEPUCTUKHU aJIallTAlIMOHHOTO TIpoliecca, 00pa3oBaTelibHbIH Mpollecc, HayuHbIH aHan3,
TEOPETHUYECKHE OCHOBBI, KOMIICKCHBIH MTOAXO.
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