HIEJJAI'OI'MKA KOHE [ICUXOJIOI'MA /TIEJATIOT'UKA U IICUXOJIOI'HA

Ne3(48),2021 /PEDAGOGICS AND PSYCHOLOGY

OCHOBHBIX IpOOJIeMaM, KaKk B paMKaxX CHCTEMBI II€JIOM, TaK U IIPOIECca B YACTHOCTU. PeCrIOHIEHTaMU BBICTYITHIIN
HEINOCPEICTBEHHbIE YYACTHUKH MPOEKTOB KOMMEpPLHAIN3allui TeXHOIOTHi. Takke B craTbe ObUIM pacMOTPUBACTCS
npobinema obecredeHue 00pa30BATENBHOTO IpoLecca HEHNOCPEICTBEHHBIX YYaCTHHKOB HMHHOBALMOHHOI
NIeSITENFHOCTH, TTOJHAMAETCs TpodiieMa HEZOCTaTOYHOTO ypoBHS obOpasoBanus. WWWHa ocHoBe mpoBeIeHHOTO
UCCIIeJOBAaHMS pa3paboTaHbl PEKOMEHIAINH 110 YIIyUYIIEHHIO HHHOBAIIMOHHOHN JEATEIbHOCTH U COOTBETCTBYIOIIETO
MIPOEKTHOT'0 MOJX0/1a K KOMMEpIHaIN3ali 00pa30BaTEIbHBIX TEXHOIOTHH.
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RESEARCH COMPONENT IN THE EDUCATIONAL PROGRAMS OF THE
DIRECTION OF PRESCHOOL EDUCATION AND TRAINING

Abstract

A qualitatively new level of training of teachers of preschool education will ensure the implementation of
educational programs based on a research approach. The purpose of this study is to study the current state of research
training in Kazakh universities in the direction “6B012 — Pedagogy of preschool education and training” and to outline
ways to modify the research componentin educational programs. Within the framework of the study, a meaningful
analysis of twelve educational programs of Kazakhstani universities was carried out for the representation and relevance
of the research component. The results obtained showed that in the content of all educational programs, the research
component is represented by an elective course, which is an alternative in a number of universities. There is also a
problem of determining the content of research courses, in particular, the logical sequence of the presentation of the
material is violated, the content that does not correspond to the name of the course is proposed, outdated literature is
recommended, etc. The problem of correctness and updating of course names requires special attention. The lack of
researchpractice is also a serious omission in terms of the integrity of research training. The conclusions resulting from
the results obtained show the need to modify the research training of students of preschool education.

Keywords: research training; research competencies; research component; educational program; preschool
education; future teachers.

Introduction. A quality pedagogical The literature review indicates that the

education is an investment in human capital
that will increase the well-being of the nation in
the future. In particular, according to research
results, the level of professional training of
preschool teachers directly affects the quality
of upbringing and teaching children [1-6]. In
this context, P.Kansanen’s remark that quality
pedagogical education should beof paramount
importance, since any defects can lead to almost
irreparable consequences [7].

implementation of pedagogical educational
programs based on the research activities of
students [8-13]. The Finnish teacher education
system [14; 15], which is of great interest
to researchers from different countries, is
a successful example, recognized at the
international level, practicing this model. An
additional argument in favor of organizing
training based on a research approach is the
research results describing scenarios for the
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future, according to which teachers need to have
analytical and research skills, the ability to find
information and assess its reliability, have the
ability to identify a research problem/question,
argue and formulate conclusions [16-18].

It follows from the foregoing that in the
near future, research training in pedagogical
educational programs will occupy a central
place. Unfortunately, today we are forced
to state that university graduates are not
sufficiently prepared to conduct research for
professional purposes. In particular, the skills of
academic writing, criticalanalysis of a scientific
text, organization and conduct of psychological
and pedagogical research and presentation of
results are poorly formed. Therefore, it is now
urgently necessary to outline ways to implement
education based on a research approach.

However, before developing new teaching
strategies, including integrating foreign
experience with the positive national traditions
of higher education in Kazakhstan, it is advisable
to study the current state of research training
in Kazakhstani universities in the direction
“6B012 — Pedagogy of preschool education and
training”,which became the goal of this study.

During the study, the following questions
were asked:

1. What is the position of research training in
the current educational programs ofthe direction

“6B012 - Pedagogy of preschool education and
training”?

2. How can the research training of preschool
education students be modified?

Research  methodology. The study
carried out a meaningful analysis of twelve
educational programs of the direction “6B012

— Pedagogy of preschool education and

training” of Kazakhstani universities for the
representation and relevance of the research
component (admission 2017-2020). A number
of educational programs are kindly provided by
the heads of departments, the rest are taken from
theofficial websites of universities. The content
of the research component in the CED ofsome
universities has also been studied. In order to
comply with scientific ethics, the names of
universities are not indicated.

According to the website https://www.
vipusknik.kz/university - specialties/doshkolnoe
- obuchenie - i -vospitanie in Kazakhstan,
preschool teachers are trained in 35 universities,
therefore, this study covers 35% of educational
programs. Atthe same time, the diversity of
educational programs in terms of implementation
in different universities provides a fairly
complete picture of the research training of
preschool education specialists in Kazakhstan.

Methods. In the course of the research, the
following complex of methods was used: the
study of pedagogical, psychological literature
on the research problem; analysis of educational
programs and catalogs of elective disciplines;
comparison, generalization.

Research results. Table 1 shows the results
of a meaningful analysis of research training
offered in educational programs of the direction

“6B012 - Pedagogy of preschool education and
training”. The names of universities are encrypted
with a serial number in the table, further in
the text the following encryption will be used
“University 17, “University 27, etc.

University 1 offers a 6-credit course
“Research Methods” as a mandatory university
component. Unfortunately, it was not possible
to analyze the content of thiscourse (Table 1).

Table 1

Research component in educational programs of the direction “6B012 — Pedagogy
of preschool education and training” of Kazakhstani universities

Ne Year of Name of course Course outline
admission
1 2 3 4
Research methods . . .
1 2019 . The course is a mandatory university component.
(6 credits)
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1 2 3 4
The course is a mandatory university component.Content
of disciplines: scientific activity, its goalsand features,
Methodology of scientificand peda- | scientific and pedagogical research, methodological prin-

2 2020 gogical research ciples; stages of organization; methods of working with

(4 credits) scientific literature, methods of scientific and pedagogi-
cal research, methods of studying and generalizing ad-
vanced pedagogical experience
The course is a mandatory university component. Con-
tent of disciplines: student’s scientific activity; scientific
and pedagogical research, methodological principles;
Methodology of scientificand peda- definition (?f the problem and resea'rch tqpic as the initial

3 2019 gogical research stage of scientific resear.ch; worl_( with sc;entlﬁc 11terature

(5 credits) and methods of processing the 1qfqrmat1on r.ecewed; the
method of conducting the ascertaining experiment; meth-
odology forconducting the formative and control stages
of thepedagogical experiment; methods of scientific and
pedagogical research
The course is an elective component, i.e. alternative to the
course “Management in preschool education”

4 2019 Methodology of scientificand peda- | Content of disciplines: the main stages of scientific re-
gogical research(6 credits) search, relevance, goals and objectivesof the study, hy-

pothesis, as well as the theoretical and methodological
basis of research

5 2018 ge::gt};)m cthods The course is a mandatory university component
Methods of scientific andpedagogi-

6 2019 cal research / Methods of scientific | The courses are alt.ernativ.e to each otl}er. The Vqlume of
knowledge of the teacher the academic load in credits in the EP is not specified
educator

. The courses are alternative to each other.
I;(I)e;il(lz(;(lisrgsfezz;hologlcaland peda Content) 0€ disciplidnes (0111e .c.onten; is .oﬁ“cleiried for tw;)1
L courses): laws and regularities of scientific researc

7 2016 /Methodplogy of scientific and methodology; analysis of the main characteristics of the
pedagoglcalresearch study; application of specific
(2 credits) methods; registration of research results

3 2019 Research planning methodology (4 | The course is a mandatory university component.
credits) There is no description of this course in CED

The course is an elective component, i.e. alternative to the
courses “Introduction to the pedagogical specialty” and

9 2017 Monitoring pedagogical research “Pedagogical development” (2 semester)
methods (4 credits) The analysis of the CED indicates that the content

of the elective course does not correspond at all tothe de-
clared name
The course is an elective component, i.e. alternative to the
courses “Self-knowledge” and “Professional psychology”
. . (3 semester).
soe;gri?lgztrllg I(l) fo Sfulll:iiil::ndem res Discipline content: strategies for the developmentof sci-
(2 credits) Organization of indepen- ence in the Republic of Kazakhstan, methodology and
dent researchwork of students methods of social andpedagogical research, planning and
(2 credits) organization of research activities, preparation of gradu-
ates for
the organization of research work in the field of social
pedagogy and self-knowledge
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4

Methodology andmethods of peda-
gogical research / Methods ofna-
tional pedagogicalresearch

(3 credits)

The courses are offered as an alternative to the Ethnoped-
agogy course (4 semester).

Content of disciplines:

1) the content of the discipline is incorrect;

2) methods of national pedagogical research, methods of
pedagogy and individual methods. National pedagogical
research methods, scientific methods are the opportunity
to obtain the necessary information. This informationde-
termines the patterns and goals of the ethnopedagogi-
cal process.

Experimental method inpedagogical
research / Heuristic method in peda-
gogical research

(3 credits)

Courses are offered as an alternative to the course“Fun-
damentals of psychological and pedagogical education in
the upbringing of first graders” (6 semester)

CED lacks a description of the content of these courses

Methods of scientific andpedagogi-
cal research / Organization of inde-
pendent researchwork of students /
Diagnostic methods of psychologi-
cal research

(3 credits)

The courses are alternative to each other (7semester).
Content of disciplines:

1) the content of the course does not correspondat all to
the declared title;

2) this course is duplicated twice (2 and 7semesters);
3) the content of the course does notcorrespond at all to
the declared title

Methodology of scientificand peda-

10 gogical research (7 credits)

2019

The course is a mandatory university component.
Content of disciplines: methodological foundations of
pedagogical research; scientific work of students; meth-
ods of scientific knowledge; empirical methods of peda-
gogical

research; methodology for conducting pedagogical re-
search

Methodology of scientific

and pedagogical research / Meth-
odology and methods of psycho-
logicaland pedagogical research /
Planning of scientific research (5
credits)

11 2020

The courses are alternative to each other.

Content of disciplines:

1) scientific and pedagogical research; definitionof the
problem and research topic; work withscientific litera-
ture; staged, research, final stages of research; research
methods;

2) classification of methods; research and diagnostics;
scientific and practical research; reliability and validity;
3) science and scientific research; methodology and re-
search methods; stages of scientific research; choice of
topic and planning of scientific research; collection of
information;

writing and registration of scientific papers, etc.

Methodology of scientificand peda-

12 gogical research

2020

The course is a mandatory university component.
Content of disciplines: theoretical foundations of peda-
gogical research; factors necessary to formulate the re-
search topic; experimental techniques; choice of mea-
suring instruments;

processing of results; methodology for conducting
psychological and pedagogical research

University 2 offers an elective course
“Methods of Scientific and Pedagogical
Research” with a volume of 4 credits as a
university component of a mandatory for study.
The name of this course is rather controversial

in terms of what is meant by the“methodology
of scientific and pedagogical research.” We
believe that the concept of “methodology” is
not entirely correct to use in the context of
scientific and pedagogical research.
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In general, the content of this course allows
you to develop the primary skills ofconducting
scientific research. However, it should be noted
that the sequence ofstudying topics does not
correspond to the course and logic of scientific
research,therefore, students will not form a clear
idea of the organization of research activities.

University 3 provides for the compulsory
study of the elective course “Methods of
Scientific and Pedagogical Research” in volume
of 5 credits. Likewise, the name ofthe course
seems to be quite controversial. At the same
time, the content of the coursecorresponds to the
logic of scientific research, with the exception of
the topic “Methods of scientific and pedagogical
research”, which is advisable to study at the
beginning ofthe course.

University 4 offers as an elective component
a 6-credit course “Methods of Scientific and
Pedagogical Research”, i.e. as an alternative
to the course “Management in preschool
education”. As in the previous two universities,
the course title needs to be adjusted. The course
content does not provide students with the
complete information necessary to understand
the research process.

University 5 provides for a mandatory
university component “Research Methods” in
the amount of 3 credits. Unfortunately, it was
not possible to analyze thecontent of this course.

University 6 offers a choice of two elective
courses “Methods of scientific and pedagogical
research” and “Methods of scientific knowledge
of the teacher educator” the volume of the
workload in credits in the EP is not specified.
Unfortunately, it wasnot possible to analyze the
content of the courses.

University 7 provides a choice of two
elective courses “Methods of psychological
and pedagogical research” and “Methods of
scientific and pedagogical research” in volume
of 2 credits. The name of the second course, as
noted earlier, is controversial.

In the description of the courses, one content
is presented for two disciplines, which indicates
the formality of the choice of courses. In addition,
the proposed content does not fully provide the
formation of basic research skills and abilities.

As the recommended literature, only one
manual is offered “Introduction to scientific
research in pedagogy / Edited by: V.I. Zhuravlev.
— M.: Education, 1988. — 239 p. . This edition
is quite informative, but still outdated.

University 8 offers a compulsory university
component for the course “Methodsof planning
scientific research” with a volume of 4 credits.
However, the title of the course is ambiguous
regarding the application of the concept of
“methodology” in the aspect of planning a
scientific research. There is no description of
this course in the catalog of elective disciplines.

University 9 provides several elective courses
aimed at preparing for research activities:

— “Monitoring of methods of pedagogical
research” with a volume of 4 credits isoffered in
the 2nd semester as an alternative to the courses
“Introduction to the pedagogical specialty”
and “Pedagogical development”. The content
of the course presented in the catalog of elective
disciplines does not at all correspond to the
declared name.

— “Organization of students’ independent
research work™ in volume of 2 credits is offered
in the 3rd semester as an alternative to the
courses “‘Self-knowledge” and “Professional
psychology”. Analysis of the catalog of elective
disciplines allows us tostate that the proposed
content only partially corresponds to the name
of the course. Atthe same time, the emphasis is
on research in the field of social pedagogy and
self - knowledge.

—“Methodology and methods of pedagogical
research”, “Methods of national pedagogical
research” in volume of 3 credits are presented in
the 4th semester as an alternative to the course
“Ethnopedagogy”.

The catalog of elective disciplines contains
the incorrect content of the course “Methodology
and methods of pedagogical research.”

The course “Methods of National Pedagogical
Research” is rather controversial, because the
concept of “national research methods” does
not exist in the methodologyof science.

— “Experimental method in pedagogical
research”, “Heuristic method in pedagogical
research” with a volume of 3 credits are
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offered in the 6th semester as alternatives
to the “Fundamentals of psychological and
pedagogical education in the upbringing of first
graders.” There is no description of the content
of these courses in the catalog of elective
disciplines.

— “Methods of scientific and pedagogical
research”, “Organization of independent
research work of students” and “Diagnostic
methods of psychological research” in volume
of 3 credits are offered to choose from in
the 7th semester. It should be noted that the
course “Organization of students’ independent
research work” is duplicated twice (2 and
7 semesters). An analysis of the catalog of
elective disciplines indicates that the proposed
course content does not at all correspond to the
declared names.

University 10, as a compulsory university
component, offers the course «Methods of
Scientific and Pedagogical Research» with a
volume of 7 credits. In general, the content of
the course allows you to form basic research
skills and abilities.However, as noted above, the
title of the course requires adjustment.

University 11 offers a choice of three
courses with a volume of 5 credits: «Methods
of Scientific and Pedagogical Research»
(incorrect name of the course), «Methodology
and Methods of Psychological and Pedagogical
Research», «Research Planning». The content
of the courses is aimed at the theoretical and
practical preparation of students for scientific
research.

University 12 offers the course «Methods
of Scientific and Pedagogical Researchy as a
mandatory component for studying (the name
requires correction). The proposed content is
partially inconsistent with the sequence and
logic of scientific research. For example, the
topic “Choice of measuring instruments” should
precede the topic «Experimental techniquesy;
it is advisable to reformulate the topic
«Methodology for conducting psychological
and pedagogical research» into «Organization
and conduct of scientific researchy, etc.

It should be noted that all universities
provide for the writing of a thesis. However, it is

not expected to undergo research practice, which
does not allow students to receive full-fledged
research training.

Discussion. First of all, it should be noted
that in the content of all educational programs,
the research component is represented by an
elective course. This positive trend indicates
that the leadership and developers of educational
programs understand the importance and
significance of research training for the future
teacher of apreschool organization.

At the same time, in a number of universities,
these elective courses arealternative, i.e. when
choosing another discipline, students do not
receive basic knowledge in the field of scientific
research.

Analysis of the catalog of elective
disciplines confirms the presence of the
problem of determining the content of research
courses, in particular, the logical sequence
of the presentation of the material is violated,
content is proposed that does not correspond
to the name of the course, outdated literature is
recommended, etc. Special attention should be
paid to the problem of correctness and updating
of the names of courses. The lack of research
practice is also a serious omission in terms of
the integrity of research training.

Thus, the conducted substantive analysis of
educational programs of the direction “6B012
— Pedagogy of preschool education and training”
for research training allows us to conclude that
Kazakhstan universities need to modify research
content.

Realizing that the transition to research
pedagogical education should be gradual, the first
step in this direction is seen in the introduction
into educational programs of compulsory
courses aimed at preparing for research
activities, with relevant relevant content, as well
as research practice that provides expansion and
deepening of theoretical knowledge.

For example, within the framework of the
fundamental scientific project of grantfinancing
of the Ministry of Education and Science of
the Republic of Kazakhstan, the authors have
developed courses «Introduction to Educational
Research» (5 ECTS, 6 semester), «Critical
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Thinking in Modern Research» (5 ECTS,
7 semester), as well as a research program.
practice (5 ECTS, 7 semester, on-the-job).
These courses and research practice have been
successfully tested and implemented at the L.N.
GumilyovEurasian National University.

Implications for Future Research. The study
of the current state of the research component
in the educational programs of the direction
«6B012 — Pedagogy of preschool education and
training «, as well as the study of the possibility
of its modification, led to further questions that
require study:

— research of students ‘ involvement in
scientific research and satisfaction with the
quality of research training;

- study of the level of readiness of students
for research activities;

— research of the main problems faced
by teachers of preschool organizations when
conducting research work for professional
purposes;

— development of programs to improve the
research competence of teachers ofpreschool
organizations;

— development of approaches for modifying

3

the research training of students of preschool
education.

Limitations. The results of the presented
study can be described as exploratoryrather than
generalizing. The analysis of a relatively small
number of educational programs (35%) limits
the generalizability of the results. It should
also be noted that the state of research training
is most likely not significantly different in the
educational programs of other Kazakhstan’s
universities.

Concluding remarks. The results of the
study convincingly show that the research
training of preschool students requires
modification in terms of updating andincreasing
educational courses, as well as the introduction
of research practice. We believe that studying
the experience of Finnish universities will make
a significant contribution to the development
of national approaches, which will provide a
qualitatively new level of training for preschool
teachers in Kazakhstan.
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MekTenke aeifinri TOpOue MeH OKBITY OaFBITHIHAAFBI 0i1iM 0epy OaFmapaMaiapbIHbIH
FBLIBIMH-3€PTTEy KOMIOHEHTI

10.C. Tokamnvizunv', A.7K.Canuesa’, A.B.Kapmeniox', A.C.Mamoemanuna', @.H.)Kymabexosa’'
1JLH T'ymunee amvinoaswl Eypasus ynmmulx ynueepcumemi
(Hyp-Cyaman, Kazaxcman)

Anoamna

MexkTenke eiiHri yiibIMIapFa nearortap/ sl gaspiay/iblH KaHa canajbl ASHICHiH FRUIBIMU KO3Kapac HeTi3iHe
OiniM Oepy OarmapiaMaiapblH ICKE achIpyJbl KaMTaMachl3 €Tei. 3epTTeynmiH Makcathl: «6B012 — MekTenke
JIeiHrT TopOMe KOHE OKBITY IEAarorukachl» OarbIThl OOMBIHINA Ka3aKCTAHIBIK JKOFapbl OKY OPBIHAAPbIHIAFbI
FBUIBIMHU-3€PTTEY KaapapblH JAaspiayslH Ka3ipri sKaFJaibIH 3epTTey jKoHe 011iM Oepy OarmapiaMantapbsiHaa 3epTTey
KOMIIOHEHTIH ©3TepTy *KOJIIapbIHOeTIey. 3epTTey OaphIChIHIa Ka3aKCTaHIBIK YKOFaphl OKY OPBIHIAPBIHBIH FHUTBIMHU-
3epTTeyIiH KOMIIOHCHTIH YCBHIHY JKOHE ©3CKTLUIIr YIIiH OH €Ki XBUIIBIK OUTiM Oepy OarmapiamMachlHa Ma3MYHJIBI
TaJAay Jkacajbl. AJIBIHFAH HOTIDKENep KOpCEeTKeHJeH, Oapiblk OuriM Oepy OargapriamaiapblHBIH Ma3MYHBIH/IA
3epTTCY KOMITOHEHTI OipKaTap YHUBEPCUTETTEpJc OanaMa OOJBIN CaHAJIATBIH SJICKTHBTI KYPCICH YCHIHBUIFAH.
CoHnpaii-ak, 3epTTey KypcTapblHbIH Ma3MyHbIH aHBIKTAy Mpodjemackl 0ap, atan ailTKaHaa, MaTepHailibl YChIHYIbIH
JIOTHKAJIBIK PETTiNiri Oy3bUIFaH, KypCTHIH aTbIHA COMKEC KEeIMEWTIH Ma3MyH YCBIHBUIFAH, €CKIpreH omeduerTep
YCBIHBUTFaH koHe T.0. KypceTrapIsIH aTaynapbIHbIH AYPHICTHIFbIHA XKOHE )KaHAPTHITYBIHA EPeKIe Ha3ap aynapy Kaxer.
3eprTey TOKIPUOECIHIH JKETICIICYIIIiri FHUIBIMU JaWbIHABIK TYTACTHIFBI TYPFBICBIHAH €JICYJi OJKBUIBIK OOJIBII
TaObIIa bl AJTBIHFAH HOTIIKEJICPACH TYBIHAANTBIH TYKBIPBIMAP MEKTEI )KachbIHa JICHIHT1 TapOuesney MeH Oitim 6epy
MaMaH/IbIKTapbIHAa OKUTBIH CTYACHTTEPIH FhUIBIMH JalbIHIBIKTAPbIH ©3rePTy KKETTLIIrH KOpCeTe .

Tyuin co30ep: FHUIBIMU TAWbIHIBIK, 3€PTTEY KY3BIPETTLIIr; 3epTTEy KOMIIOHCHTI; OiiM Oepy Oarmapiamacsr;
MEKTeTKe Jeiinri 6iniM 6epy; Oomamrak negarorrap.
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Hayqno-uccneuonare.ﬂbcxuﬁ KOMIIOHCHT B Oﬁpa?.OBaTeJI])HLIX nporpamMmmMmax HalmpaBJCHUHA
JOIIKOJIbHOC BOCIIUTAHHUE U oﬁyl{elme

10.C. Tokamnvizunv', A.7K.Canuesa’, A.B.Kapmeniox', A.C. Mambemanuna', @.H.2Kymabexosa’
! Espasuiickutl nayuonaiehwlil ynueepcumem um. JIL.H. I ymunesa
(Hyp-Cynman, Kazaxcman)

AnHOmayus

KayecTBeHHO HOBBI ypPOBCHB MMOATOTOBKH IICArOTOB JIOIIKOJIBHOTO OOpa30BaHUs IO3BOJIUT OOCCIICYHUTH
peanmu3anust  00pa30BaTENBHBIX IPOTpaMM, Oa3HPYIOIIMXCS Ha Hay4YyHO-HCCIEeNOBaTelIbCcKOM moxaxoze. llems
HACTOSIIIETO HCCIIEOBAaHUS — W3YYNTh aKTyallbHOE COCTOSHHE HAayYHO-HCCIICAOBATEIBLCKOW TIOATOTOBKH B
Ka3aXCTaHCKUX By3aX Mo HampaBieHuio «6B012 — [Iemaroruka qOMIKOIBHOTO BOCIIUTAHUS U O0YUYCHUSD» U HAMETHUTH
MyTH MOTU(PHUKAIIMKA HAYYHO-HCCICOBATCIILCKOTO KOMIIOHEHTa B 00pa3oBaTeIbHBIX IMporpamMmax. B pamkax
WCCIIeTIOBAHUS MPOBEJICH COIEPIKATEIbHBIN aHATN3 IBEHAAIIATH 00pa30BaTEIbHBIX TPOrPaMM Ka3aXCTaHCKHUX By30BHA
MIpEeIMET TPEACTABICHHOCTH U aKTYalbHOCTH HAayJHO-MCCIIEIOBATEIHCKOTO KOMIMOHEHTA. [lomydeHHbIe pe3ymbTaThl
MoKa3alld, 4TO B COACPKaHUM BCEX OOpPa30BATEIBHBIX IPOTPaMM HAYYHO-HCCICIOBATEIBCKAN KOMITOHCHT
MIPEICTaBIEH JJIEKTUBHBIM KYpCOM, KOTOPBIM B psijieé BY30B SBJSICTCS allbTEPHATUBHBIM. Takke HMEEeT MeCTO
mpobiemMa OompeAeseHNus CoIepKaHUsS Hay4dHO-HCCIeNIOBATEIbCKUX KypCOB, B YaCTHOCTH, HApyIICHa JOTMYECKas
MTOCTICTOBATEIBHOCTD M3JIOKECHUS MaTeprala, TpeAaracTcs CojAep)kKaHue, He COOTBETCTBYIOIICE HANMEHOBAHHIO
Kypca, peKOMEHIyeTCsl ycTapeBiias aureparypa u ap. OTIenpHOrO BHUMAaHHS TpeOyeT mpolieMa KOPPEKTHOCTH
U aKTyamu3allid HauMEHOBaHUN KypcoB. OTCYTCTBHME HAyYHO-HCCIEIOBATEIbCKON MPAKTUKUA TAaKXKE SIBISETCS
CephE3HBIM YIYIIEHUEM B TTAHE 1IEJIOCTHOCTH HAyYHO-HCCIIEI0BATENHCKOM MOATOTOBKH. BBIBOIBI, BEITEKAIOIIHE U3
MTOJYYCHHBIX PE3yIbTAaTOB, IMTOKA3BIBAIOT HEOOXOIMMOCTh MOAN(DUKAIINN HAYIHO-UCCIECAOBATEIFCKONW ITOATOTOBKH
CTYJICHTOB JTONITKOJIFHOTO 00pa30BaHHS.

Kniouesvie cnosa: HaydHO-HCCIETOBATENbCKas IOATOTOBKA; MCCIEIOBATENbCKUE KOMIETEHLUH; HAy4yHO-
HCCIIeIOBATEICKUI KOMIOHEHT; 00pa3oBaTeNbHast MPorpaMmMa; JOIIKOIBHOE 00pa3oBaHue; OyayIre meJarory.
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OPTAHU3ALIUA BOEHHO-IIEJAT'OTHYECKOT'O ITPOLHECCA
B BOEHHbBIX BY3AX PECITYBJIMKHU KA3AXCTAHA

Annomayus

B crathe paccMaTpUBArOTCS BOIPOCHI IIOATOTOBKM INPOQECCHOHAIBHBIX KagpoB i BoopyxkeHHbIX Cui
PecnyOonmukn KazaxcraH, NpUBOAMTCS COBPEMEHHOE COCTOSHHE BOEHHOTO OOpa3oBaHMs Ha BCEX YDPOBHIX,
MPUBOAATCA JAaHHBIC O CYIIECTBYIONIUMX BOCHHBIX y‘{e6HbIX 3aBCACHUAX CPEAHEro, BBICHICTO, IMMOCJICBY30BCKOI'O
U JIONOJHHTENBHOr0 00pa3oBaHUs. ABTOPOM NpEeNNpPUHATA IIONBITKA KPAaTKOrO AaHalIW3a CYyIIECTBYIOLINX
Ka3aXxCTAaHCKUX M POCCHHCKUX MCCIEIOBAHUH 110 TEME CTAThH 3a MOCieHue TATh JieT. O030p IuccepTannoHHBIX
I/ICCHeHOBaHI/lﬁ BKJIIOYA€T BOIIPOCHI UCTOPUU MOATOTOBKHM BOCHHBLIX CIICIIUAJIUCTOB B PK, HpO6HeMHbIX BOIIPOCOB
BOEHHOT0 00pa3oBaHus, (OPMHUPOBAHHS Y KYPCAHTOB TOTOBHOCTH K BOCHHOH CITy)KO€ M Pa3BUTHIO HEOOXOIMMBIX
podeCCHOHANBHBIX KOMIIETCHINH, MaTPUOTHYECKOrO BOCIUTAHUS, OPraHU3allMd BOCHHO-INENArornYeckKoro
nporecca U ap. Ha ocHOBe mHpoBeNEeHHOro aHaliM3a aBTOp JIeJIaeT BBIBOJ O HEOOXOIMMOCTH JAajbHEHIIeH



