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Model of Formation of Deviantological Competence of the Teacher

Abstract
Introduction. The study examines the problem of developing teachers’ deviantological competence. The 

relevance of the problem is dictated by the current situation and is associated with the growth of deviant 
manifestations in the behavior of adolescents.

Methodology and Methods. On the basis of a system-activity and competence approach, a model of 
deviantological competence was developed and a diagnosis of the current level of development of the professional 
readiness of teachers to interact with children of deviant behavior was carried out. The research methods 
included analysis, synthesis, modeling, and a questionnaire survey. Results. The study identified the actual level 
of teachers’ readiness to work with children with deviant behavior: most respondents demonstrated only general 
knowledge and understanding, while only a small proportion possessed specific professional knowledge and 
skills in this area. Scientific Novelty. The concept of «teachers’ deviantological competence» is defined, its 
correlation with the concept of «teachers’ professional readiness to interact with children with deviant behavior» 
is demonstrated, the components of the studied phenomenon are determined, and a structural model is presented. 
Practical Significance. The findings reveal the need for teachers’ professional development to provide effective 
socio-pedagogical support to children with deviant behavior.

Keywords: deviantological competence, model, professional development, teacher, children, deviant 
behavior, professional readiness.

Introduction. The education of the younger 
generation is one of humanity’s timeless and 
pressing concerns. The problem of deviance as 
a social phenomenon is not new. At different 
stages of the development of civilization, it was 
associated with the categories of «norm» and 
«deviations from the norm», which at all times 
were characterized by relativity in the semantics 
of concepts.

In today’s society, there is a noticeable 
increase in negative forms of deviance among 
adolescents and youth, which raises serious 
concern among the educational community 
and parents. Manifestations of negative deviant 
behavior in children cause many conflicts in the 
field of interaction with society, both among 
their peers and between adolescents and adults. 
Especially unproductive interaction, conflicts, 

aggression interfere with learning at school and 
create a number of different kinds of difficulties 
for teachers. 

Common forms of deviant behavior 
include bullying, aggression, cruelty, gaming 
addiction, suicide, vandalism, drug and 
alcohol abuse, among others. According to 
media reports in Kazakhstan, in 2024-2025, 
1,867 offenses were committed by minors. The 
Republic of Kazakhstan is taking measures 
to eradicate and prevent various forms of 
deviant behavior that negatively impact the 
upbringing of the younger generation. In this 
context, teachers - who interact with students 
on a daily basis - are uniquely positioned to 
identify psychological distress and deviant 
risks at an early stage. At the same time, 
teachers will be able to work with children 
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with deviations in behavior only if their 
deviantological competence is formed. 

The study of the essence of deviance 
as a social phenomenon is based on an 
interdisciplinary approach. The methodology 
for studying the problems is knowledge of 
philosophy, sociology, law, psychology, 
pedagogy, substantiating general scientific 
categories, exploring the essence of the concept 
of «deviation», «deviant behavior». The study of 
the essence of deviance as a social phenomenon 
is based on an interdisciplinary approach. The 
methodology for examining this issue draws 
on knowledge from philosophy, sociology, law, 
psychology, and pedagogy, which substantiate 
general scientific categories and explore the 
essence of the concepts of «deviation» and 
«deviant behavior». This includes theories of 
upbringing, social adaptation and socialization 
of the individual, as well as socio-pedagogical 
theories that emphasize the socio-cultural 
conditioning and complexity involved in 
interpreting the factors and causes of deviant 
behavior among minors. These foundations are 
further supported by the legacy of humanistic 
psychology.

Modern studies in social psychology on 
interpersonal relationships and behavioral 
attitudes also contribute to this body of research. 
Conceptual frameworks for the prevention of 
deviant behavior in children and adolescents 
are presented in works by Zmanovskaya (2021), 
Komlev (2020), Kleiberg et al., (2022), Rean & 
Konovalov (2021), Il’yankova & Semakova 
(2021), among others. The theory of barriers 
in pedagogical activity, along with scholarly 
investigations into professional competencies, 
abilities, and qualities of teachers, as well as 
pedagogical difficulties and errors (Grigorovich 
et al., 2022), and others, also play a significant 
role in understanding this complex issue.

 Theoretical and practical significance is 
represented by the work of modern researchers in 
the field of deviantology, revealing the problems 
of forming the competencies of specialists 
who carry out professional interaction with 
children of deviant behavior, in publications: 
Kazakhstani researchers – (Akazhanova, 
2022, Baimukanova, Mukhtarova, 2025, 

Baimukanova, Alimbaeva, Sabirova, 2020), 
foreign scientists (Ferris, Douglas, Keeping, 
Lian, 2009), (Salimi et al., 2021, Verseveld et 
al., 2021).

The problem of studying the interaction of 
teachers with children of deviant behavior in 
foreign theory and practice is urgent due to 
the fact that such forms of deviant behavior 
as aggression, violence, bullying, suicide, 
vandalism, various kinds of addictions find 
their common manifestation in the behavior of 
adolescents at school. Much attention in foreign 
psychological sources is paid to the problem 
of bullying research among adolescents and 
students (Zhang & Chen, 2023, Salimi, 2021) 
support for preschool children with difficulties 
in self-regulation (Clayback & Hemmeter, 
2021), features of individual attributes, self-
stereotypes and social projections in adolescents 
and youth (Seddig, 2020), aspects of the effect 
of physical exertion on deviant behavior among 
Chinese adolescents (Zhang & Qian, 2024), as 
well as studying the impact of family structure 
on adolescent deviant behavior, the intermediary 
role of parental control and school connections 
(Yang & Jiang, 2023), the relationship between 
parental conflict in the family and Internet 
gaming disorder in Chinese adolescents, as 
well as the mediation of this relationship by 
the adolescent’s deviant attitude to peers and 
in teacher-student communication (Wang, 
2023), the problem of anxiety and depression in 
African minors (Rossouw et al., 2024), (García, 
et al., 2023), norms and deviations from norms 
in conversations about sex between adolescents 
(Silva et al., 2020), and other research questions.

An interesting aspect of the study in 
the scientific sources of foreign authors is 
psychological and pedagogical research on the 
problem of interaction of teachers with children 
with deviant behavior. The study «Systematic 
Review and Meta-Analysis of the Effectiveness 
of Teacher Delivered Interventions for 
Externalizing Behaviors» (Aldabbagh et al., 
2022) summarizes international evidence on 
practical teacher training aimed at working 
with aggressive and deviant students, and 
examines indicators of reduced conflict and 
aggression, increased empathy and prosociality 
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in children. Foreign publications explore the 
multidimensional problems of deviations and 
the search for ways to improve the interaction 
of teachers in working with children with 
deviant behavior. The features of the cognitive-
behavioral approach are considered, high 
efficiency of feedback when integrating 
coaching programs as a strategy for increasing 
the behavioral competencies of teachers are 
considered in the article by (Reinke et al., 2018), 
social-emotional learning and deviant behavior 
(Billen et al,, 2022), factors of violence against 
the teacher by students (Alves, 2025), ethical 
teacher orientations in the field of interaction 
(Michvocíková et al, 2023), integration of 
innovative methods in the interaction of teachers 
and children (Bulotsky-Shearer et al, 2025) and 
others. Thus, foreign experience of research in 
different countries on the problem of interaction 
of teachers with minors with negative deviations 
in behavior is of great interest to us.

The purpose of the study is to determine 
the structure of the teacher’s deviantological 
competence and to diagnose the professional 
readiness of school teachers to interact with 
children of deviant behavior.

The hypothesis of the present study is 
that empirical research has made it possible 
to substantiate special competencies in the 
developed structural model of deviantological 
competence of a teacher in order to form his 
readiness to work with children with deviant 
behavior.

Materials and Methods. The research 
algorithm included three stages. At the first 
stage, the theoretical framework of the problem 
was developed: contradictions were identified, 
the research topic, its relevance, object, 
subject, aim, hypothesis, and objectives were 
formulated.

At the second stage, the interdisciplinary and 
competence-based approaches to the problem 
of children’s deviant behavior and teachers’ 
professional readiness to interact with them 
were analyzed. The correlation between the 
concepts of «teachers’ professional readiness 
to interact with children with deviant behavior» 
and «teachers’ deviantological competence» 
was considered. Based on the competence-

based approach, a structured model of teachers’ 
deviantological competence was developed, 
and its components were defined.

At the third stage, the plan and implementation 
of the empirical study were carried out 
(selection of respondents, questionnaire survey 
as the main method, development of questions, 
data processing and analysis, assessment of 
reliability and effectiveness, and formulation 
of conclusions regarding scientific novelty and 
practical significance).

To achieve the research objectives, theoretical 
methods were used: analysis, synthesis, 
and modeling. The main empirical methods 
included surveys (questionnaires), ranking, and 
quantitative and qualitative processing of data 
using mathematical statistics. The empirical study 
focused on diagnosing teachers’ professional 
readiness to address negative manifestations of 
children’s deviant behavior as an outcome of 
teachers’ deviantological competence.

The research problem was formulated 
as follows: «What is the level of teachers’ 
professional readiness to work with children 
exhibiting deviant behavior?».

Teachers’ readiness is considered an 
integral concept comprising pedagogical and 
psychological substructures. The pedagogical 
substructure includes theoretical readiness 
(teachers’ knowledge about the phenomenon of 
deviance, its forms of manifestation, diagnostic 
and correction methods) and practical 
readiness (developed professional skills). To 
study the pedagogical component of teachers’ 
readiness to interact with children with deviant 
behavior, an online survey was conducted using 
questionnaires.

Two original questionnaires under the 
general title «Teachers’ Awareness» were used 
to diagnose teachers’ knowledge and skills in 
working with children with deviant behavior.

The first questionnaire was aimed at 
assessing teachers’ knowledge about children’s 
deviance. It included closed questions to 
determine the level of theoretical knowledge in 
deviantology, as well as mixed-type questions 
designed to identify teachers’ needs for various 
types of support (educational, psychological, 
methodological and so on.
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The second questionnaire was aimed at 
assessing teachers’ skills in interacting with 
children with deviant behavior. It made it 
possible to diagnose the level of development 
of the following competencies:

- analytical and prognostic skills;
- design skills;
- organizational skills;
- communication skills;
- reflective skills.
The study involved 498 teachers from five 

regions of Kazakhstan. The teaching experience 
of respondents ranged from 1 to 30 years. 
Among the participants, there were moderator 
teachers (44.3%), research teachers (32.2%), 
and expert teachers (23.5%). Diagnostics to 
identify the readiness of teachers to interact with 
children of deviant behavior was carried out in 
the first half of 2025 within the framework of 
the project «Psychological and pedagogical 
conditions for the formation of professional 
readiness of teachers to interact with children of 
deviant behavior».

Results. The essence of the competence 
approach in the professional field expresses the 
concept of «competence, which combines such 
concepts as «professionalism, «qualifications», 
«professional abilities», etc. 

The analysis of the concepts of «professional 
competence of a teacher» allows us to dwell 
on the definition of the essence of the category 
under study as the unity of theoretical and 
practical readiness to carry out pedagogical 
activities (Vvedensky, 2003, p.51). The concept 
of competence includes not only cognitive and 
operationally - technological components, but 
also motivational, ethical, social and behavioral» 
(Nikitin, 2004, p.32-33). Thus, the concept of 
«competence» is considered as a result of the 
preparation (readiness) of a specialist for various 
types of professional activities. The formation 
of competence in the educational process puts 
forward not the awareness of the student, but 
the ability to solve problems in various fields 
(Seer, 2005, p.43). In this regard, there is a 
need to clarify the concept of «professional 
readiness of the teacher». The representative 
of this approach is considered the psychologist 
Donald Super, combined the scientific views of 

psychological theories as part of his theory of 
development:

- people possess and are characterized by 
individual abilities, interests, personality traits;

- each person, according to his inclinations, 
abilities, is suitable for several professions, 
and one profession is suitable for a number of 
persons (Super, 1984, pp. 6-7).

In psychology, the content of the concept of 
«readiness» includes the moral and psychological 
aspects of the teacher, his mental and theoretical 
abilities, a complex of socio-political and 
psychological and pedagogical knowledge, as 
well as programmatic methodological skills and 
skills necessary for the teacher in his activities. 
(Rubinstein, 2000, p.512). Professional 
readiness to interact with children of deviant 
behavior represents the basis in the structure of 
deviantological competence of the teacher.

An analysis of the interpretation of the 
concept of «deviantological competence of 
the teacher» allows us to note that it has not 
yet received proper development and is in the 
stage of active scientific interest of researchers 
in this problem in the context of preparing 
teachers for the difficulties arising in modern 
reality in interacting with adolescents with 
deviant behavior. The term «deviantological 
competence» relatively recently appears in the 
works of scientists: psychologist (Kleiberg, 
2020), dealing with the problem of juvenile 
deviantology, publications by (Grigorovich, 
Gorelov, Chudakov, 2022, Vyshinskaya, 2014), 
in which the studied definition is interpreted 
in the context of the professional activities 
of a teacher - a psychologist as a necessary 
component of his professional development 
as a specialist. The study of the concept of 
deviantological competence is reflected in 
modern research (Drozdova, Koshenova, 2022, 
Grosheva, 2014). The structure and content of 
the deviantological competence of an employee 
of the penitentiary system is considered by 
(Tarasova, 2020).

Based on the existing approaches to modeling 
the structure of professional competencies, 
the following components of the structure of 
deviantological competence of the teacher can 
be distinguished:
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1. Cognitive component (knowledge of devi
antology as an interdisciplinary field of science, 
knowledge about deviant behavior in children, 
age-related and individual characteristics of ado
lescents with deviant behavior, causes of deviant 
behavior in schoolchildren, and risk factors).

2. Motivational and value-based component 
(motivation and readiness to work with at-risk 
children, psychological and pedagogical support 
for children with deviant behavior, responsibility 
for their upbringing and development, readiness 
to work with adolescents exhibiting signs of 
deviant behavior, and orientation of children 
toward socially accepted values).

3. Activity component (knowledge of skills 
and skills of diagnosing deviant behavior, skills 
of effective interaction with students and their 
parents, constructive solution of problems 
related to deviations of minors, skills and skills 

of implementing the prevention and correction 
of deviant behavior).

4. Evaluative and reflective component (self-
assessment of work outcomes, self-analysis and 
reflection, adjustment of methods and search 
for more effective practices based on results 
achieved).

5. Personal component (communication 
and organizational skills, self-control, conflict 
resolution abilities, empathy, and emotional and 
stress resilience).

The system-activity approach allows us to 
reflect a structural model in which its components 
are interconnected and influence each other, 
representing the basis for the effective formation 
of the teacher’s deviantological competence. 
A schematic structural model of the formation 
of a teacher’s deviantological competence is 
presented in Figure 1. 

Figure 1: Structural Model of the Formation of Teachers’ Deviantological Competence
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Thus, the teacher’s deviantological 
competence represents the professional and 
personal characteristics of the teacher, which 
determine his readiness to interact with children 
of deviant behavior, contributing to the solution 
of complex tasks in the field of preventing and 
correcting deviations in their behavior.

Empirical research was aimed at identifying 
the teachers’ readiness for professional 

interaction with negative manifestations of 
the teacher’s deviant behavior of children and 
adolescents and competencies in the developed 
structural model of the teacher’s deviantological 
competence.

During the assessment of teachers’ knowledge 
of the features of interaction with children of 
deviant behavior, the following indicators were 
identified, presented in Figure 2.
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In general, the assessment of teachers’ 
knowledge in the field of interaction and 
work with children of deviant behavior made 
it possible to conclude that the majority of 
respondents have general ideas and knowledge 
in the field of work with deviant children, only 
a small part of teachers have specific subject 

knowledge. Also, the pedagogical component 
of teachers’ readiness to interact with children 
of deviant behavior includes an indicator of the 
formation of skills.

The survey revealed the following indicators 
of the formation of teachers’ skills, presented in 
Figure 3.
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In general, the analysis of the survey 
results revealed a high need among teachers 
to obtain practical knowledge and form skills 
in communicative, prognostic, indicative, 
organizational work and the provision of 
effective and timely socio-pedagogical 
assistance to children and adolescents with 
deviant behavior. The present study revealed 
the level of actual development of teachers’ 
readiness to interact with children of deviant 
behavior.

Discussion. In accordance with the structural 
components of a teacher’s deviantological 
competence, we carried out an interpretation of 
the obtained results. 

The study revealed that the cognitive 
component of deviantological competence 
among teachers is represented as follows: 
76.4% of the surveyed teachers possess a 
satisfactory level of knowledge regarding 
the basics of psychodiagnostics and the main 
signs of deviant behavior in children; 13.6% of 



№3(64),2025 PEDAGOGY AND PSYCHOLOGY

161© Mukhtarova S., Michvocíková V., Baimukanova M., Barikova A., 2025

teachers have a high level of knowledge in this 
area, while 9.9% lack the necessary knowledge 
in this field. 71.5% of teachers have a general 
understanding of what education for children 
with deviant behavior entails and how it differs 
from education for other categories of children. 
20.2% of teachers have a clear understanding 
of the characteristics of the educational 
environment for this category of children, while 
8.3% of teachers have no understanding of how 
the educational environment for children with 
deviant behavior differs from that for children 
without such behavior.

The majority of teachers 72.5% have a 
satisfactory level of knowledge about the 
psychological patterns and characteristics 
of age-related and personality development 
of children with deviant behavior. 17.4% of 
teachers demonstrate a high level of knowledge 
in this area, while 9.9% do not have knowledge 
in this domain.

71.9% of teachers possess a satisfactory level 
of knowledge about methods of psychological 
and didactic design; 16.4% demonstrate a low 
level of knowledge in this area, and 11.7% have 
a high level of knowledge on the subject.

68.6% of the surveyed teachers have a 
general understanding of specialized teaching 
methods for children with deviant behavior. 
21.9% of teachers lack knowledge of specific 
methods that should be used when working 
with children with deviant behavior, while 9.5% 
have a clear understanding of the features and 
application methods of specialized techniques 
for this category of students.

A majority of teachers 68.9% have a 
satisfactory level of knowledge about special 
technical tools used when working with children 
with deviant behavior. 20.2% of teachers report 
a low level of knowledge in this area, and 
only 10.9% report a high level of knowledge. 
74.9% of surveyed teachers have a satisfactory 
understanding of the peculiarities of organizing 
interactions among children; 12.9% have clear 
and specific ideas about the interaction process 
for this category, while 12.3% lack knowledge 
and understanding in this area.

65.5% of teachers have a general idea about 
the methods of working with parents of children 

with deviant behavior. 22.2% have a clear and 
specific understanding of how to work with such 
parents, while 12.3% do not know or understand 
how to organize this work. A large portion of 
the surveyed teachers 74.3% have a satisfactory 
level of knowledge about the specific educational 
needs of various categories of children. 14% 
report a low level of knowledge in this area, 
and only 11.7% of teachers have a high level of 
knowledge about children with various types of 
deviant behavior. As part of the survey, teachers 
indicated that they need practical knowledge in 
the field of deviant behavior (44.3%), including 
medical and psychological knowledge 
(developmental psychology, family psychology, 
social psychology). Many would like to engage 
in experience-sharing (33.7%) and expressed a 
need for professional development in the areas 
of behavioral diagnostics and correction for 
children with deviant behavior (22%), as well 
as in working with families of such children. 

The activity and motivational-value 
component is reflected in the framework of 
analytical and prognostic skills of the majority 
of teachers surveyed, namely 72.5%, in general, 
can analyze the behavior of children, but are 
difficult to assess specific manifestations, they 
use general knowledge of deviations to solve 
methodological problems, without going into 
specific features of deviation, they tend to 
analyze concrete situations, but do not always 
take into account the results of the analysis in the 
process of substantive interaction with deviant 
children, which can lead to conflicts, generally 
analyze the achieved results of children with 
deviations, are able to give a general forecast 
of the socio-psychological development of the 
child without taking into account the specific 
manifestations of deviations, which affects 
the effectiveness in the formation of a further 
educational route.

17% of teachers are able to analyze and 
evaluate the behavior of children with deviant 
characteristics, use subject-specific knowledge 
that takes the nature of deviance into account, 
and are able to analyze situations and apply 
this information to build safe and constructive 
interactions with this category of children. 
These teachers demonstrate a high level of 
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skill in forming educational routes based on the 
child’s current level of development.

65.5% of teachers have a general idea about 
the methods of working with parents of children 
with deviant behavior. 22.2% have a clear and 
specific understanding of how to work with such 
parents, while 12.3% do not know or understand 
how to organize this work. A large portion of 
the surveyed teachers 74.3% have a satisfactory 
level of knowledge about the specific educational 
needs of various categories of children. 14% 
report a low level of knowledge in this area, 
and only 11.7% of teachers have a high level of 
knowledge about children with various types of 
deviant behavior. As part of the survey, teachers 
indicated that they need practical knowledge in 
the field of deviant behavior (44.3%), including 
medical and psychological knowledge 
(developmental psychology, family psychology, 
social psychology). Many would like to engage 
in experience-sharing (33.7%) and expressed a 
need for professional development in the areas 
of behavioral diagnostics and correction for 
children with deviant behavior (22%), as well 
as in working with families of such children. 

The activity and motivational-value 
component is reflected in the framework of 
analytical and prognostic skills of the majority 
of teachers surveyed, namely 72.5%, in general, 
can analyze the behavior of children, but are 
difficult to assess specific manifestations, they 
use general knowledge of deviations to solve 
methodological problems, without going into 
specific features of deviation, they tend to 
analyze concrete situations, but do not always 
take into account the results of the analysis in the 
process of substantive interaction with deviant 
children, which can lead to conflicts, generally 
analyze the achieved results of children with 
deviations, are able to give a general forecast 
of the socio-psychological development of the 
child without taking into account the specific 
manifestations of deviations, which affects 
the effectiveness in the formation of a further 
educational route.

17% of teachers are able to analyze and 
evaluate the behavior of children with deviant 
characteristics, use subject-specific knowledge 
that takes the nature of deviance into account, 

and are able to analyze situations and apply 
this information to build safe and constructive 
interactions with this category of children. 
These teachers demonstrate a high level of 
skill in forming educational routes based on the 
child’s current level of development.

14% of teachers are capable of clearly 
planning and designing lessons, have specific 
criteria for evaluating learning outcomes, 
set concrete objectives, select appropriate 
conditions for their implementation, and use 
targeted methodological tools to work with 
children displaying deviant behavior. Among the 
surveyed teachers, 11.5% reported difficulties in 
organizing the learning process for this category 
of children. These teachers struggle with lesson 
design and evaluation and use a limited range 
of tools.

The manifestation of the personal 
component of deviantological competence 
is observed in most of the surveyed teachers 
within the framework of communication and 
organizational skills. So, for example, 74.3% of 
respondents are capable of managing children’s 
behavior and activity in non-conflict situations 
where deviant manifestations are not prominent. 
They generally make quick decisions in non-
standard situations, though these decisions are 
not always effective. They possess the ability 
to organize dialogic interaction but do so only 
within the child’s role as a “student.” They 
deliver instructions clearly and concisely but 
not always in language accessible to children 
with deviant behavior, as they tend to focus 
more on students without such deviations. They 
are capable of creating a corrective environment 
but use only a limited range of resources 
available in the educational space, which affects 
the effectiveness of their corrective efforts.

15.8% of teachers are able to manage 
the behavior and activity of this category 
of children in any situation. They are quick 
and effective in responding to non-standard 
scenarios, capable of building a dialogue 
with the child that takes into account both the 
child’s and the teacher’s possible roles and 
positions. These teachers deliver material in a 
clear, concise, and understandable manner for 
all categories of students, create an effective 
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corrective environment, and utilize all available 
educational resources- this minimizes risks in 
teaching and interaction with such children.

9.9% of the respondents are unable to 
manage the behavior and activity of children 
with deviant behavior and tend to overlook 
certain manifestations. They experience 
difficulties in establishing dialogic interaction 
and prefer to formalize communication in the 
form of a monologue, where the teacher remains 
the only active participant. They struggle to 
deliver assignments clearly and face significant 
difficulties in creating an effective corrective 
environment.

In terms of communicative skills, the 
majority of surveyed teachers (76%) tend to 
build interaction with children considering 
their age characteristics but without analyzing 
the specifics of deviant behavior. They rely on 
a fixed, templated set of tools for interaction 
and experience difficulties in assessing changes 
in children’s psychological states at different 
stages of communication. These teachers are, 
however, generally able to plan and implement 
interactions with parents and other participants 
in the educational process.

24% of teachers demonstrate high levels of 
communicative competence. These teachers 
build interaction based on analysis of both the 
developmental and psychological features of 
children, while also accounting for the specifics 
of deviant behavior. They use a wide array of 
tools to personalize the learning process. Such 
teachers are skilled at accurately perceiving and 
interpreting children’s signals, allowing them to 
recognize changes in behavior and emotional 
states based on external signs. They emphasize 
effective communication not only with children 
but also with parents and other stakeholders in 
the educational environment.

Another 5.3% of teachers show low levels 
of communicative competence. They are not 
inclined to use an individualized approach in 
communication with children, have difficulty 
recognizing changes in children’s behavior, 
and rely on a limited set of tools for organizing 
interaction. These teachers are also less likely 
to involve parents or other participants in the 
educational process during communication. The 
types of support that teachers report needing are 
graphically represented in Figure 4.

Figure 4: Priority Types of Support for Implementing an Inclusive Approach
in the Education of Children with Deviant Behavior
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Thus, all structural components of teachers’ 
deviantological competence are interrelated in 
their professional activities, as shown in Figure 
1. The results obtained in the course of the study 
have theoretical and practical significance for 
determining the structure of deviantological 
competence of the teacher and identifying 
the needs of teachers in educational and 
methodological support in the field of interaction 

with children with deviant behavior. Overall, 
the analysis of the survey results revealed a 
high demand among teachers for acquiring 
practical knowledge and developing skills in 
communicative, prognostic, orientational, and 
organizational work, as well as in providing 
effective and timely socio-pedagogical support 
to children and adolescents with deviant 
behavior. The present study made it possible to 
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identify the current level of teachers’ readiness 
for interaction with children exhibiting deviant 
behavior.

In the study, there were limitations in the fact 
that during the survey it is difficult to determine 
the level of influence of the methods of teaching 
specific subjects taught by the teacher at school 
on his interaction with children prone to deviant 
behavior, since the respondent teachers have 
different methods and subjects of study.

The problem of the development of 
deviantological competencies of the teacher in 
scientific sources is not disclosed at the proper 
level, as well as the concept of “deviantological 
competence”, its structure. The prospects for 
the direction of this study are seen in the study 
of delinquent and autodestructive behavioral 
disorders, which represent the most dangerous 
types of deviant behavior of adolescents and 
youth for society and the personality itself.

The results of the study on identifying 
teachers’ professional readiness to work with 
children with deviant behavior showed that 
teachers have already consciously strengthened 
their focus on knowledge and skills for working 
with at-risk students, as well as on developing 
strategies to address their problems within the 
school’s pedagogical process. Many teachers 
also noted that due to lack of time and heavy 
workload related to teaching their subjects, it 
is not always possible to put into practice their 
aspiration to acquire knowledge in the field of 
deviantology through self-education. Teachers 
expressed a need for professional development 
courses, training, and coaching to enhance 
their knowledge and skills in deviantology, 
prevention of deviant behavior, and providing 
psychological and pedagogical support to 
students.

Deviantological competence is a component 
of a teacher’s overall professional competence. 
In international literature, comprehensive 
studies of deviantological competence or 
professional readiness to work with students 
with deviant behavior are still absent, which 
limits the possibilities for comparative analysis. 
However, the use of equivalent categories 
such as teacher professional competence, 
professional development, 21st-century teacher 

competencies, and classroom management 
highlights the relevance and importance of the 
issue.

The professional competence of teachers can 
be understood using two models. The first model 
shows that professional ability can increase 
curriculum resiliency, stimulate student ability, 
and improve teacher education methods. The 
second model focuses on developing teacher 
careers to meet student needs (Yue & Ji, 2020, p. 
4). At the same time, the researchers emphasize 
that there is no sufficient discussion in the 
literature of what constitutes the professional 
development of teachers (Yue & Ji, 2021, p.5). 
Attitude development refers to the formation of 
teachers’ attitudes in their work, while functional 
development refers to the transformation of their 
intelligence and motivation. In our opinion, 
these models correspond to the professional 
and personal component of deviantological 
competence.

Emmerova (2025) highlights the role 
of teachers, who are required not only to 
demonstrate professionalism but also to be 
prepared to work with at-risk groups of students 
displaying aggression, anxiety, addictive 
tendencies, and other issues. She argues that the 
prevention of socio-pathological phenomena 
becomes a key element of the pedagogical 
process. Behavioral deviations from socially 
accepted norms such as aggression, impulsivity, 
disobedience to adults, and communication 
difficulties with peers and teachers are 
often referred to in international sources as 
«destructive» or «externalizing behavior». 
We believe these concepts correspond to 
deviant behavior in essence, though with some 
distinctions. Aldabbagh et al., (2022), in their 
systematic review and meta-analysis, confirmed 
the effectiveness of teacher-led interventions for 
addressing children’s externalizing behaviors. 
Their findings reinforce the importance of 
teacher interventions when working with such 
students.

The results of our study also revealed a 
strong need for educators to teach various 
forms and methods of interaction with students 
exhibiting deviant behavior, which is the next 
task of the pedagogical experiment. However, 
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unlike in-depth longitudinal studies, the aim of 
our empirical study was to identify the current 
level of professional readiness of teachers as the 
first step towards developing deviantological 
competence as an outcome of the study.

A review of the pedagogical literature on this 
issue notes a study of the professional readiness 
of future teachers to work with children 
showing aggressive behavior (Istrofilova, 
2019). The theoretical model of professional 
competence of teachers as educators of children 
and adolescents with deviant behavior is 
considered (Grosheva, 2014). The concept 
of “deviantological competence of future 
educational psychologists” is used in Russian 
studies (Grigorovich, Gorelov and Chudakov, 
2022, Drozdova and Koshenova, 2022, 
Vyshinskaya, 2014).

The difference between our study and earlier 
work is that they do not represent the model 
of competence under study. The difference 
between our study and earlier publications is 
that they do not represent a model of educator 
deviantological competence. There is a 
definition of deviantological competence from 
a psychological standpoint in the following 
interpretation.

Deviantological competence of a teacher 
is an integrative concept that presupposes the 
formation of an internal conceptual model of 
a teacher, free from professional destruction, 
with a high level of psychological, pedagogical 
and legal professional readiness, including a 
structured system of knowledge about deviant 
behavior, determined in an effort to ensure 
readiness for interaction, problem solving 
and constructive relationship with children 
predisposed to deviant behavior.(Vyshinskaya, 
2014). This study has developed a structural 
model of deviantological competence, which is 
a contribution to the development of the studied 
competence necessary for the professional 
growth of teachers in the modern period. 

But it should be noted that some aspects 
in the results obtained are similar to the 
experiment of Russian researchers (Drozdova, 
Koshenova, 2022), who conducted an aerobatic 
study with active teachers and psychologists 
and reported that the results of social teachers 

and psychologists are higher than those of 
subject teachers. The same fact was observed in 
the results obtained in the present study. Social 
educators and school psychologists surpassed 
subject teachers in professional knowledge and 
skills in the field of deviantology, prevention of 
deviant behavior of children and adolescents, 
since their educational program at the 
university included the study of educational 
disciplines, such as deviantology, psychology 
of deviant behavior, etc., which studied the 
socio-pedagogical and psychological problems 
of children and adolescents due to their 
professional orientation. At the same time, a 
different sample of the number of respondents 
(498 teachers in this study and 49 teachers from 
Russian researchers) significantly affects the 
results obtained.

The scientific novelty of this study is 
supported by the fact that the issue of developing 
teachers’ deviantological competence has not 
been adequately addressed in existing research, 
nor has the model itself or its structural 
components been fully elaborated. The results 
of the empirical study revealed gaps in teachers’ 
knowledge and skills, which will serve as a basis 
for the development of professional training 
programs, refresher courses, and educational-
methodological support.

The limitations of the study relate to the 
difficulty of determining, within the survey, 
the extent to which teachers’ subject-specific 
instructional methods affect their interaction 
with students at risk of deviant behavior, as 
the respondents represented diverse subjects 
and pedagogical approaches. Future research 
directions include the study of behavioral 
disorders of delinquent and self-destructive 
types, which represent the most dangerous 
forms of deviant behavior among adolescents 
and youth both for society and for the 
individual.

Conclusions. Deviant behavior in children 
and adolescents is a problem studied across 
many social sciences; however, pedagogy is 
primarily concerned with preventive measures 
and effective educational tools to combat 
manifestations of deviance. As the analysis of 
the deviant behavior of children and adolescents 
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shows, the causes of negative deviations 
are diverse: family dysfunction, aggression 
stemming from unhealthy dependence on 
gadgets and drugs, gamification, uncomfortable 
peer relationships, low or inflated self-esteem, 
and numerous other social and psychological 
influences. Reducing the growth of deviant 
behavior among schoolchildren and, more 
broadly, eradicating such tendencies in children 
and adolescents is possible through the efforts 
of educators who are engaged and sensitive 
to the challenges facing Kazakhstani society. 
The modern educational environment places 
significant demands on both the personal 
qualities and professional competencies of 
educators. Continuous professional development 
and the acquisition of new knowledge and skills 
across various domains have become essential. 
In this regard, one of the pressing issues in 
contemporary pedagogy is the development 
of teachers’ deviantological competence. It is 
necessary to constantly improve and acquire 
new knowledge and skills in connection with 
new challenges of the time. Currently, one of 
the pressing problems of modern pedagogy is 
the deviantological competence of the teacher. 
To foster this competence, it is necessary to 
create opportunities for advanced training and 
professional retraining that take into account 
the needs and characteristics of today’s 
educational landscape. The results of this 
study highlight the need to enhance teachers’ 
deviantological competence across its key 
structural components: cognitive, motivational-
value, activity-based, evaluative-reflective, and 
personal.

The development and implementation of 
an educational program for advanced training 

of teachers “Professional interaction with 
children of deviant behavior: a competence 
approach” in the amount of 72 hours can help 
to eliminate gaps in the knowledge and skills 
of teachers about deviant behavior of children 
and adolescents. The purpose of this program is 
the formation of deviantological competencies 
of teachers necessary for the diagnosis, 
prevention and overcoming of negative deviant 
deviations in the behavior of children and 
adolescents, as well as the use of effective 
and innovative methods, impact strategies that 
contribute to the successful social socialization 
of schoolchildren. In this regard, the task of 
developing educational and methodological 
support for the process of interaction between 
teachers and children of deviant behavior 
becomes the next stage in the fundamental study 
of the project we are implementing, after which 
it will be possible to assess the effectiveness 
of the developed educational program aimed 
at increasing the levels of deviantological 
competence of school teachers. Solving such an 
important problem will undoubtedly contribute 
to increasing the competency of school teachers 
to interact with children who are prone to 
negative manifestations of deviant behavior, 
as well as creating favorable conditions for the 
development of children, a comfortable safe 
environment at school and, in general, moral 
improvement of society.
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