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MUHHCTEPCTBA Ha 0a3e MpUMEHEeHH 00TagHbIX TexHOonorni. HeoOxoanmMo BHEIpeHNE TaKUX Moieneli yaeOHoit cpe-
JIbl, KOTOPAsi TO3BOJINT MaKCUMAaJILHO TIOJIHO Y10BIIeTBOPATH 3arpockl [1I1C o opranusanuy 1 NpoBeIeHUIO 3aHTHI
HOBOT'O THIIA, aKTUBH3ALHN Y4eOHOI IeATeIbHOCTH CTYACHTOB, GopMHUpOBaHNH LH(POBOI KOMIETEHTHOCTH U BCe-
CTOPOHHEM Pa3BUTUH JTMYHOCTH. Takue BO3MOXKHOCTH NPEJOCTABIIET HCIOJIB30BAaHNE 00Ia4HO-OPUEHTHPOBAHHON
yueOHOH cpe/ibl By3a.

Kniouegvie crosa: 00nauHO-OpUEHTUPOBAHHBIE ydeOHbIE cpelibl, HHPOPMAIMOHHO-KOMMYHHKAI[HOHHBIE TEXHO-
J0ruH, IU(PoBasi KOMIIETEHTHOCTh, BUPTYAJIbHBIH KaOHHET
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Absrtact

This article discusses the problems of ever-increasing demands on the organization and quality of the educational
process on the part of society. Today there are new opportunities for the comprehensive development of students
of the XXI century, new, more effective information and communication technologies (ICT), in particular cloud-
oriented learning environments (COLE), are developing rapidly. The problems of the development of theoretical
and methodological foundations for designing a cloud-oriented educational environment of the university and the
justification of the structural scheme of its interaction with the methodological center of the ministry based on the
use of cloud technologies are analyzed. It is necessary to introduce such models of the learning environment, which
will allow to fully satisfy the demands of teaching staff on the organization and conduct of classes of a new type,
the activation of educational activities of students, the formation of digital competence and the comprehensive
development of personality. Such opportunities are provided by the use of a cloud-based educational environment of
the university.
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INTERCULTURAL COMMUNICATIVE COMPETENCE:
FINDINGS FROM COMPETENCE-BASED APPROACH

Abstract

Globalization is a fact in our era arising from many various factors. The process and results of this phenomenon
affect each nation, community and almost every single person somehow in almost all spheres.

The current stage of development is characterized by the formation of the global challenges facing society,
civilization as a whole, which inevitably impacts on the state of education. The demand of transition to a new
Kazakhstan educational paradigm is a target for the implementation of competence-based approach.

The study is dedicated to the logical, conceptual approach towards understanding of cognition, language and
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culture, which can be found in the fundamental works of researches on competency-based approach. Moreover, this
paper describes the nature, mechanism and importance of forming intercultural-communicative competence of future

specialists.

This research is carried out within the framework of the Ministry of Education and Science of Republic of
Kazakhstan grant project “Developing and implementing the innovative competency-based model of multilingual IT
specialist in the course of national education system modernization”.

Key words: competence, competency, competency-based approach, intercultural communicative competency, sub-

competency.

Introduction.  The  interactions  of
communities and people of diverse cultures have
become much more intensive than they were in
the past. The most significant type of interactions
of the nations and people from different cultural
backgrounds is communication.

Language is the basic tool and means
of communication. Therefore, it has been
acknowledged that there is an urgent call for
any language to be the means of intercultural
interactions and communication to integrate the
globalizing world, run the business, and benefit
from the boons of globalization. Intercultural
communication necessitates acquiring
cognition and competency in implementing the
target language as a means of cross-cultural
and intercultural communication effectively,
appropriately and mostly verbally. As language,
culture and communication are three facts with
their concepts closely interrelated they should
not be investigated solitarily.

The new paradigms, perspectives, methods,
principles and techniques are to be applied to
enable the students to get competency in the
use of the target language for intercultural
communication.

Background. Nowadays education in
a broad sense has been distinguished as
investment in the development of society. The
governments and the wide public are concerned
about adequacy of education quality, training,
economic and social efficiency of the means
invested in education. The matter of educational
contents corresponding to future demands has
become a vital issue in educational reforms
all over the world. Moreover, the significance
of flexibility, adaptability, mobility, creativity
of education and life-long learning in the
global, changing world is the focal point of
modern national and international discussions

concerning higher education and vocational

training. In the light of Bologna agreements
assuming the academic and professional
recognition of the state diplomas within

the European space, graduation of qualified
specialists, capable of life-long learning and
performing professional work in conditions
of multicultural environment, the problem
of professionally orientated communicative
language competence development acquires a
special meaning [4, PP. 307-314; 7, P.8-17; 14].
The essential contribution to the theoretical
analysis of concepts competence, competency,
with reference to young specialists in conditions
ofacontemporary competitive market, was made
by such scientists and researchers as Hymes D.,
Canale M and Swain M., Bremer C. and Kohl
K., Schneckenberg D. and Wildt J. and others.
In a number of works the concept competency
is defined as intellectual and personal ability
of an individual to practical activities, and
competence as a contents component of the
given ability in the form of knowledge, skills
and attitudes [11; 20, PP. 34-42].

There are significant differences between
countries in their way of interpreting the notion
of competence and of translating it according
to their national contexts. Countries differ
not only in the strength of the commitment of
key policy actors to the idea of competence-
based education, but also in their capacities to
implement complex curriculum reforms aimed
at altering school level pedagogical approaches.
Successful implementation can be only in those
countries where there is coordinated action in
the following four areas:

a. the definition of competence development-
related goals and standards in national
curriculum documents,

b. the alignment of national and school level
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assessment and evaluation approaches with
these goals and standards,

c. intensive capacity building among teachers
so that they become capable of adapting their
classroom level practices to the new goals and
standards,

d. massive support for school level
pedagogical innovations that enhance the
renewal of learning environments. This also
requires investing in the development of school
leadership and national educational innovation
systems. National assessment and evaluation
systems must also be developed so that they
better support educational level innovations
[10].

According to local researchers fast
development of international relations of
Kazakhstan universities, has accelerated

integration of Kazakhstan educational system
into the international one and, therefore,
its internationalization called for creating
innovative competent model of education and
developing competent model of a Bachelor
within the Kazakhstan educational system.

Due to Kazakhstan researches competency is
defined as a specific group of sub-competencies
— the complex of knowledge, skills, abilities
and qualities, which all together help a person
to perform in a variety of situations, including
new ones. It is noteworthy that competency
elements are activated via so-called competence
components, which are implemented within
competencies by specific activities.

Findings and discussion. Intercultural
interaction to facilitate intercultural
communication is also defined as complex
of abilities needed to perform effectively and
appropriately when interacting with others who
are linguistically and culturally different from
oneself. Whereas effective usually reflects one‘s
own view of one‘s performance in the foreign
lingua-culture (i.e., an ethic or outsider‘s view
of the host culture); appropriate relates to
how one‘s performance is perceived by one‘s
hosts. These perceptions often differ, yet they
are instructive when compared and contrasted
because they arise from different cultural
approaches to the same situation [5; 17].

It can be assumed that intercultural
communicative competence (ICC) requires
some qualifications such as skills, knowledge,
attitudes, and awareness, etc. There have been
many attempts to figure out and design models
for ICC to illustrate what the ICC is, what
components it includes and what the students
need to acquire in foreign language teaching for
the intercultural space of globalizing world. The
most widely known and comprehensive of them
is Deardroff*s model. Byram offers knowledge,
skills and attitudes in his model. Deardroff added
critical cultural awareness in his model adapted
from Byram‘s ones. The figure blow shows
and illustrates what the sub-competencies of
ICC are, what qualities ICC requires and what
progresses and knowledge are necessary to gain
in the formation.

ICCinvolvesability in three areas or domains,
which, curiously, are just as important in one‘s
own native lingua-culture as well. These are:

a. an ability to establish and maintain
relationships,

b. an ability to communicate with minimal
loss or distortion,

c. an ability to collaborate in order to
accomplish something of mutual interest or
need.

ICC also has four dimensions: knowledge,
(positive) attitudes/affect, skills, awareness [6;
13, PP. 140-170]. These four dimensions have
already been offered in Deardorff's model
adapted from Byram‘s once. Besides the
appropriateness and effectiveness constituents,
knowledge,attitudesandskillsareregardedaskey
factors of ICC. Possessing enough knowledge,
the right attitude and certain skills are thought to
lead to impression of competence. [12; 19, PP.
9-13]. Appropriateness and effectiveness are
the criteria for judging competence and skills,
motivation and knowledge are the requirements
for achieving intercultural communication.
There exist parallel terms to describe knowledge,
attitudes and skills such as cognitive, affective
and operational [8, P.21; 15, PP. 235-238];
knowledge, motivations and actions [1; 16, P.
146]. The terms knowledge, attitudes and skills
best describe what one needs to know, feel and
do in practice in order to enhance the possibility
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to be perceived as intercultural competent.
Consequently, ICC skills are often thought to be
interchangeable with IC competence. According
to Hammer, however, skills themselves are
not the competence but the judgments of the
competence are made on the basis of them. As
Gudykunst has stated the skills do not ensure
competence, but they certainly enhance the
possibility that the others see the people as being
competent. Moreover, Hecht et al. who considers
communication fundamentally  problematic
define skills as responses to problematic issues
that occur in communication. The studies taking
the skills approach normally identify some skills
that would lead to intercultural competence. A
pioneer study employing the skills approach
was conducted by Ruben who identified seven
variables as constituents of IC competence:

1. display of respect;

2. interaction posture;

3. orientation to knowledge;

4. empathy;

5. self-oriented role-behavior;

6. interaction management;

7. tolerance for ambiguity [5].

Awareness is also central and especially
critical to cross-cultural development. It is
enhanced through reflection and introspection
in which both the individual‘s native lingua-
culture and the foreign lingua-culture are
contrasted and compared. Awareness differs
from knowledge in that it is always about
the self-vis-a-vis all else in the world (other
things, other people, other thoughts, etc.) and
ultimately helps to clarify what is deepest and
most relevant to one‘s identity. Awareness is
furthered through developments in knowledge,
positive attitudes, and skills and also furthers.

Proficiency in the Host Language is the ability
to communicate in the host language greatly
enhances ICC development in both quantitative
and qualitative ways. Communicating in
another language confronts how one perceives,
conceptualizes and expresses oneself and, in the
process, fosters the development of alternative
communication strategies on someone else’s
terms. Lack of a second language — even at
a minimal level — restricts one to continue to

think about the world and act within it, only in
one’s native system, and deprives the individual
of one of the most valuable aspects of the
intercultural experience.

Developmental Levels of ICC normally
evolves over a lengthy and continuing process.
Much of what happens depends on the strength
of one‘s individual motivation (instrumental
vs. integrative) vis-a-vis the host culture. Some
levels may be added or substituted as useful, as
well as other terms such as: basic, intermediate,
advanced and native-like.

In the past fifty years, intercultural
communication competence (ICC) has been
studied in many fields and from different
perspectives. Thus, various conceptions, models
and theories have been created [5]. What they
have in common is an idea of the ICC as a
precondition for succeeding in intercultural
interactions.

After being the focus of intercultural

communication research for many decades
ICC still attracts many researchers. One might

wonder whether there still is place for new
inquiries and anything to explore anymore.
The impetus for the ICC research arose from
practical needs created by increasing worldwide
intercultural contacts in the globalizing world.

This led to theoretical disintegration that
was followed by a theoretical turn seeking to
integrate the findings of the previous research
[5]. According to Witteborn, the theoretical turn
can be regarded as progress in the ICC research.

Reconceptualization of 1CC resulted also in
the dominance and building of culture general

models of ICC that would help to predict
competent behavior in intercultural settings

across situational and cultural contexts [3;

9]. Witteborn argues that the culture-general
approach to ICC has separated communication
from its context and thus, many aspects of ICC
have remained unexplored. Quite an opposite,
Witteborn himself suggests that in the future
ICC research has to obtain more specific and

detailed information concerning intercultural
communication in different cultural and
situational contexts. Furthermore, Hajek and

Giles argue that there is a lack of research
that would define concrete behaviors leading
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to judgment of competence in intercultural
interaction. That is, culture-specific and
context-specific constructs of ICC are needed.
A comprehensive attempt of creating a model
of ICC that would present concrete tools how to
behave competently in intercultural settings is
The Profile of Interculturally Effective Person.
In this study, focusing on the behavioral side of
ICC implies studying the intercultural skills [2,
PP. 1-20; 18].

As it is seen in definition of competence, it is a
set of intellectual-professional-cultural qualities
of a person in the content of intercultural
communicative competence. The set of six
basic functions which were agreed upon by the
Council of Europe is as follows:

1. imparting and seeking factual information;

2. expressing and finding out intellectual
attitudes;

3. expressing and finding out emotional
attitudes;

4. expressing and finding out moral attitudes;

5. getting things done (suasion);

6. socializing [17].

Alltypesand the components of competencies
such as skill, abilities, knowledge, attitudes and
values for a person to be called competent, are
acquired through talent, experience or education.
The competency itself without application and
implication is of no use and value. Humans
would put the competence into practice to
overcome their difficulties, solve the problems,
reach up to their goals and produce beneficial
products for life. It is our main objective to
get competency as successfully as possible for
input but mostly for output. Therefore, there
are numerous approaches; methods and ways
appeared, claiming to teach competency come
true. Competency-based approach is one of
them. The rationale for adapting competency-
based teaching and learning is to help students
better orientate their goals of learning in the
hope that their learning strategies can be
effectively directed and repositioned through

the learning goals and language targets. In
cognitive lingua-cultural aspect, having the
mentioned and given scientific reasons and
proofs about the inseparability of language
and culture or very strong relationship between
them, the competence, especially in language
field, can be gained by cognition the lingua-
cultural features, linguistic mechanisms of
the target language and through culture of the
native speakers (points of views, life styles,
beliefs, values, etc.) of the target language for
intercultural interaction.

Conclusion and implications. All given
information above devoted to define and explain
the term competence with its components
is a set of qualities of a person necessary for
being mastered to be competent. In this case,
competence is understood not as a total set but
complete list of-comprehended knowledge,
abilities and accepted valuable behaviors.
Consequently, it can be stated that competence
is an experience of successful realization of
cognition on performance of certain activity or
its operation.

How human beings can get the competency
and apply it when necessary is needed to be
answered. Education of competency deals with
the areas of personal capability that enable
people to perform successfully in their jobs by
completing tasks effectively. The competence
approach has affirmed as one of the leading
methodological bases in domestic pedagogy
and teaching methodology. At the pedagogical
level, this approach has generated a paradigm
change in that teaching is no longer relies on
knowledge and teachers/trainers, but on action
and learners. The competence approach, in
paradigm value, allows raising personal activity,
personality of the future specialist within the
limits of educational process. So, it can be said
that Competence-Based Education is based
on a set of outcomes that are derived from an
analysis of tasks typically required for students
in life role situations.
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KysbipeTTislikke Herizge/ren tacijiaeMe ascbIHAAFbI MI/IECHHETAPAIBIK KAPbIM-KaThIHAC KY3bIPeTTiJliri

P.3. Kymanuesa®, A. Mypamxbvizor
YCyneiiman JJemupen amvinoazor ynueepcumemi
(Anmamei, Kazaxcmarn)
AHnoamna

XKahanmany — 6i31iH moyipimisae kemnrtereH ceOeOTepeH TybIHIAaFraH akukaT. OChl KYOBUIBICTHIH YIEPIiCli MCH
HOTIDKEIIEPi 9p XaJbIKKa, KaybIMIACTHIKKA KOHE opOip amamra OapiblK calaia AepIlik ocep eTei.

JamynbiH Ka3ipri ke3eHi O6i1iMm Oepy kargaiibiHa cO3Ci3 ocep eTeTiH KOFaMHBIH, KaJIbl OPKCHUETTIH albIHAA
TypraH >kahaHIBIK CBIH-KaTEePIIEp/IiH KaJIBIITaCybIMEH cumaTTanaasl. JKaHa Ka3akCTaHIBIK OiiM Oepy mapagurma-
CBbIHA KOy Tasla0bl KY31peTTUIIKKE Heri3/IeJIT'eH TACIIli J)KY3€ere achlpyAblH OipeH-0ip MaKcaThl OOJIbIN TaObUIa IbL.

Byn 3eprrey TaHBIMIBL, TiT MEH MOICHHETTI TYCIHYAETi JOTHKAJBIK, TYKBIPBIMAAMAIBIK KY3ipEeTTiTIKKE
HETI3/IeNTeH 3epTTeyIepAin ipreni eHOeKkTepineH Ta0yFa 0oJaThiH Ke3Kapacka apHairaH. OCBl )KyMBICTa Ooamrax
MaMaH/apJblH MOJCHUETAPaJbIK KapbIM-KaTbIHAC KY3IPETTUNIH KaJbINTACTBIPYBIH MOHI, MEXaHM3Mi MeEH
MaHBI3/IbUIBIFbl CUITATTAJIFaH.
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Bepinren xymbic «OTtanapiK OiniMm Oepyai MoJepHHU3aLysuIay skaraaibiHaa kentiai [T MaMaHbIHBIH Ky3ipeTTi
MHHOBAIMSIJIBIK MOJICJIIH 331pJiey JKOHE SHI13Y» aTThl IPAHTTHIK jk00a asiChIH/Ia ’KY3ere achlpbUIBII KaThI.

Tyuin ce30ep: KY3BIPETTLNIK, KY3bIPET, KY3BIPETTUTIKKE HETi3/IENITeH TOCIIeMe, MOIEHUEeTapalIbIK KapbIM-KaThIHAC
KY3BIPETTLNIr, KY3BIpET OOJIiTi.

Me)KKyJII)TypHO'KOMMyHHKaTI/IBHaﬂ KOMIICTCHIHUA: B paMKaXx
KOMIICTCHTHOCTHOI'O I10AX0/1a

P.3. Kymanuesa®, A. Mypamxvizor*
YWhusepcumem umenu Cyneiimana Jlemupens
(Aamamul, Kazaxcman)
Annomayus

B Hamry 5moxy BO3ZHHKHOBEHHE INI00aIH3alK 00YCIOBICHO MHOXKECTBOM pa3ninuHbIX (akTopos. [Ipouecc u pe-
3yJIBTAThI ITAHHOTO ()CHOMCHA BIIMSIOT Ha KAXKIYIO HAI[UIO, OOLIECTBO U, B YACTHOCTH, KAXKIOI0 YeJIOBeKa OyKBaJILHO
BO Bcex cepax.

CoBpeMeHHBII ATall npolecca rodaIn3aiy Xapakrepusyercs GopMUpoBaHHEM BCeOObEMITIOIINX 3a1a4, CTOSI-
IIMX Tiepes 0OIIecCTBOM M IIMBUIM3ALUEH B LIEJIOM, YTO HEM30EKHO CKa3bIBACTCSA HA COCTOSHUHM CUCTEMBI 00pa3oBa-
HUs. HeoOxomumocTs mepexo/a K HOBOW Ka3aXCTaHCKON 00pa3oBaTeIbHOM MapagurMe sBISICTCS IENbI0 peali3ain
KOMIIETEHTHOCTHOTO TTOIX0/1a.

VccnenoBaHue MOCBSIIEHO JIOTHYECKOMY, KOHIIENITYaJIbHOMY MOJX0Y K TOHUMAaHUIO O3HAHNUS, SI3bIKa U KyJIbTY-
PBbI, KOTOPBIt MOXKHO HAalTH B ()yH/IaMEHTAJIBHBIX PadOTaxX 10 KOMIIETEHTHOCTHOMY MOJX0/1y. B craThe packpbIBaoT-
Cs CYITHOCTh, MEXaHM3M U 3HaUCHHE (OPMHUPOBAHUSI MEKKYIbTYPHO-KOMMYHUKATHBHON KOMIIETEHTHOCTH Oy IyIITIX
CHELHAIHCTOB.

JlanHast paboTa BBINOJIHSIETCS B paMKax IPaHTOBOro 1poekTa Munuctepcrsa O6pasosanus 1 Hayku PecriyOnuku
Kazaxctan «Pa3paboTka 1 BHeIpeHHEe HHHOBAITMOHHON KOMITETCHTHOCTHON MOAETH MMoNusa3srgHoro | T-crermanuicra
B YCJIOBUSIX MOJICPHU3AIMH OTEYECTBCHHOTO 00pa30BAHUSY.

Kniouesvie  cnosa:  KOMIIETEHTHOCTb, KOMIIETEHIIUS, KOMIETEHTHOCTHBIM  TOAXOJ, MEXKYJIbTYpHO-

KOMMYHUKATHBHAsA KOMIICTCHIIU, Cy6KOMHGT€HI_[I/I$I.
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