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Abstract

This article is devoted to the disclosure of the basic techniques and techniques for the development of emotional
intelligence in preschool children. The work substantiates the need for the development of emotional intelligence in
preschool children, its importance for the successful socialization of the child’s personality. The author notes that the
emotional intelligence of preschool children is a type of intelligence responsible for the child’s recognition of his
own emotions and the emotions of the people around him, as well as for controlling, managing his emotions and for
influencing the emotions of other people. According to the author, at present, the number of preschool children with
emotional instability has increased: aggressive, angry, conflict, which is why it is necessary to develop emotional
intelligence at this age, but, unfortunately, many educators and parents do not pay due attention to this issue. Emotional
intelligence is not an innate personality trait; the development of emotional intelligence is carried out in stages. At
the first stage, emotion is perceived — this is the child’s recognition of his emotions and the emotions of other people.
At the second stage — understanding emotion — the ability to determine the reasons for the appearance of a particular
emotion in oneself and in the people around him, establishing a connection between emotions and thoughts. At the third
stage — managing emotions — the ability to suppress emotions, awaken and direct own and others’ emotions to achieve
goals. At the fourth stage — using emotions to stimulate thinking — awakening creativity in oneself, activating the brain
with the help of one’s own emotions. The article discusses various techniques and techniques for the development of
emotional intelligence in preschool children.

Keywords: emotions; emotional intelligence; negative emotions; positive emotions; emotional instability;
preschool children; technologies; exercises.

Introduction. Emotional intelligence is the disunity of children, the inability to
one of the types of intelligence that makes it communicate with each other; modern children

feasible for a child to recognize, evaluate his have become less susceptible to the feelings and
own emotions and the emotions of surrounding  emotions of other people.

people, he needs to be able to understand not
only his own feelings, but also the experiences
of other people [1].

The development of the emotional sphere
of children in psychological and pedagogical
research is considered as one of the leading
features of child development [2]. Currently, the
number of preschool children with emotional
instability has increased: conflict, hostile,
aggressive, anxious, and unable to interact in a
team, which seriously complicates the child’s
relationship with the surrounding people. This
is due to the instability of the environmental
situation, the negative impact of the media,

Positive family functioning, which, in our
opinion, is based on a high level of development
of the emotional intelligence of parents and the
style of emotional upbringing they implement,
provides a high potential of the family [3].

Emotional instability also passes into
the adult life of a child, which is why it is
important to develop the emotional intelligence
of children even in childhood. The ability to
recognize emotions is an important factor in
human ontogenesis and a necessary condition
for the development of emotional intelligence
and mental models [4].
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Emotional intelligence is not an innate
quality of children, it develops in the process
of a child’s life. It is unfortunate that parents
do not take notice the importance of the
development of their child’s emotional
intelligence, the development of his emotions,
feelings, communication skills, while they pay
more attention to the development of the child’s
cognitive intelligence.

John Gottman and J. Decker point out that
the greatest impact on the long-term well-being
of children is the implementation by parents
of “emotional education” — consistent actions
that help to create emotional bonds. According
to the authors, a favourable style of emotional
upbringing for parents with a developed
emotional intelligence [5].

Many scientists assert that success in human
life is about 80% dependent on the development
of emotional intelligence and 20% on intellectual
development.

Emotional intelligence is represented as a
set of mental abilities to understand their own
emotions and the emotions of other people and
to control the emotional sphere [6]. The abilities
that are part of the structure of emotional
intelligence allow a person to effectively
interact with other people and thereby increase
his adaptive capabilities in society [7].

We have many people who pinned great
hopes: erudite, excellent, and brilliantly
graduated from school and university, with
several diplomas, but, despite this, who could
not find their place in life. On the other hand,
there are many examples of C grade students
who graduated from high school and university,
but in life they became successful people.

Therefore it is significant to be able to
communicate with the surrounding people, to be
able to work in a team, to control, own, manage
your emotions, achieve goals, be flexible, and
correctly assess the situation. D. Goleman
argues that the model of emotional intelligence
is hierarchical and the ability to control emotions
is born on the basis of understanding emotions
[8].

A child with high emotional intelligence is
someone who:

— understands
emotions;

and reveals his own

—  knows what role feelings and emotions
play in communicating with people;

—  knows how to express his emotions in
such a way as to establish and maintain friendly
relations with people;

—  seeks to learn and enrich his inner world;

— knows how to control and regulate
emotions.

A child with a low level of development of
emotional intelligence is someone who:

— 1is not capable of sympathy, he is not
touched by someone else’s sadness, or someone
else’s joy, who is indifferent to the surrounding
people;

— 1is inaccessible to close relationships,
friendship;

— does not know how to control his
emotions, is conflicted, irritable;

— does not understand that his own
uncontrollable emotions can lead to disastrous
consequences, and in any unpleasant situation
he blames other people, but not himself;

— does not know how to talk about
feelings, cannot answer the question “What do
you feel now?”

In order to be successful in the future, it
is vital to develop the following qualities at
preschool age:

— develop empathy and the ability to
listen and hear others, be attentive, benevolent,
sensitive, merciful;

—  be grateful — the one who experiences
gratitude and knows how to express it, disposes
people to himself;

— developing self-respect — knowing his
strengths and weaknesses, child must maintain
self-respect;

— the ability to work in a team: interact,
cooperate with team members, listen to their
opinion, move together towards the goal;

— the ability to express emotions.

Main body. The essence of the theory of
the development of emotional intelligence
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consists in the passage of a child a long way
from recognizing, understanding, evaluating
his own emotions and the emotions of people
around him.

Methods. Drawing and playing techniques
have become an integral and main part of
the development of emotional intelligence
in preschool children. Play is a natural
developmental environment for a preschooler
[9]. The development of a child’s emotional
intelligence can be broken down into several
steps:

Step 1. To introduce children to various types
of emotions: anger, resentment, hatred, sadness,
grief, indignation, fear, contempt, confusion,
indignation, despair, surprise, joy, delight.

The following technologies can be used to
familiarize preschool children with different
types of emotions:

Visual material, pictures depicting various
emotions are used, children get acquainted with
all the diversity of the emotional world, learn
the name of each emotion, as it is expressed,
learn to distinguish one emotion from another,
and understand the reason for its appearance.

Children can depict different emotions in
their drawings.

A “reflexive circle” technology is a form of
communication in which all participants sit in
a circle and take turns speaking on a given or
free topic, passing on an object to each other.
The reflexive circle is one of the most effective
means in the development of social feelings and
the emotional world of a child [10].

Step 2. Perception and understanding of your
emotions and the emotions of the surrounding
people.

The development of emotional intelligence
acquires particular importance and relevance
in preschool and primary school age, since it
is during these periods that the child’s active
emotional formation takes place, his self-
awareness, the ability to reflect and the ability
to take the position of a communication partner
[11].

An exercise. To help the child learn to
understand himself, adults speak aloud the
emotions that the child is experiencing at the
moment. After all, when a child is happy, angry

or afraid, he does not yet know that each of
his states has a specific name. Time after time,
realizing them, the child realizes that feelings
are different, and he has the right to experience
each of them.

Adults can ask the child the following
questions:

1. How do you feel when you are angry?

2. Why are you offended by your brother?

3. Why are you angry? What are you
experiencing now?

Feelings can be compared with fairy-
tale characters, animals, natural phenomena,
sculpted and painted — everything that could tell
about emotion is useful for the development of
the second stage of emotional intelligence.

It is very important to evaluate own emotions
and the emotions of others. The following
questions might be helpful:

— Why is the boy crying? What is he
experiencing? How can I help him?

—Asking the child every day:“What is your
mood today? ”,“What did you feel today? ”

Let’s say that a boy’s favourite toy is taken
away from another boy on the playground. In
response to this, he begins to scream, cry and
might even get into a fight.

This situation can be analysed with the child
in asking following questions:

—  Why does the boy behave like that?

—  Why is he crying, screaming?

—  Why did he start a fight?

—  What emotions does he feel?

—  Does the boy understand his emotions?

—  How should the boy solve the problem?

When a child does not recognize his own
emotions, he begins to simply react to the
situation, on the other hand, when the child
understands his own emotions, he begins to
try to solve the problem, and the attitude to the
events taking place is completely different. In
this case, the mind intervenes in a spontaneous
process.

The child could contribute to the
development of communication competence,
the ability of establishing contacts, develops
the ability to empathy, accept other people’s
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feelings by understanding the different emotions
of the surrounding people.

An exercise “How [ Feel Today”. The
essence of the game is that adults every day ask
the child to choose the emotion of today.

For example, “Today I felt joy, sadness,
curiosity, anger when... ”. To do this, you need
to print out some examples of emotions of the
child’s favourite character, which he chooses
to indicate his experiences. This game teaches
child to recognize and understand different
types of emotions.

Another exercise which is called “Show
emotions” will help to child to convey different
emotions such as: irritation, anger, joy, sadness,
hatred, with the help of facial expressions,
gestures and posture. At the end parents have to
guess the emotion.

A unique game “Compass of emotions” that
not only acquaints the child with different kinds
of emotions, but also shows what feelings a
person might feel in a certain situation.

The essence of the game is that everyone
receives a set of 8 cards: joy, fear, interest,
inspiration, doubt, surprise, trust, anger. The
guessing player comes up with a word-concept
situation and choosing a suitable emotion for it
he puts the card in a closed circle. Other players
should guess the emotion. For example, a
mother can choose a card “joy” for the concept
of “September 1st”, and daughter might choose
“fear”. Children find it difficult to talk about
their emotions, and in this game they reveal
them.

Art technology is a form of changing the
emotional state that many people use to relieve
mental stress and focus. Art therapy is a great
way to express and deal with emotions.

Fairy tale therapy is amethod that uses a fairy
tale form to expand consciousness, integrate
the personality, develop creative abilities, and
improve interactions with the world around the
child [12].

But the main uniqueness of fairy tale therapy
lies in the fact that a child, embodying his
thoughts through toys, a hero or speech, opens,
often without noticing it himself, those emotions
and experiences that he himself would never say
openly. Personality realizes itself as the “creator

of its own external and internal world”, which
“determines human subjectivity” [13].

The forms of working with a fairy tale
when working with preschool children for the
development of emotional intelligence are
diverse:

— use of fairy-tale characters in the daily
activities of preschooler, for a walk, in the
artistic activities of children, any joint activity
with the teacher;

— organization of role-playing games,
dramatization games, travel games, holiday
activities based on the material of fairy tales;

— use of works of a fairy tale genre in the
process of familiarizing preschooler with fiction,
in everyday life and in specially organized
classes.

Adults can read fairy tales to children and
watch cartoons with rich emotional content,
after watching the cartoon, you can ask the
children the following questions:

1. What emotions does this or that hero of the
fairy tale experience?

2. How does he feel?

3. How would you behave in the same
situation?

4. Are there any ways to help the hero in
overcoming anger and resentment?

Isotherapy technology is one of the
innovative health-preserving technologies that
helps a child cope with negative emotions and
relieve neuropsychic stress [14].

Through drawing children could easily
perceive different events that are painful for
them, for example in the family, with other
children, or in adaptation period. Expressing
themselves through drawing children could
give an outlet to their feelings, desires, dreams,
rebuilds their relationships in various situations
and painlessly comes into contact with some
frightening, unpleasant, traumatic images.

For drawing, paints (gouache, watercolor),
pencils, charcoal, pastels, wax crayons are used
- everything that leaves a mark on the paper and
is able to create a drawing or print. Invite the
child to draw a “Dream House” where he would
like to live. Describing his drawing, the child
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will be able to talk about his true desires and
reasons for discontent and negative emotions,
anxieties, worries.

Isotherapeutic techniques aim to correct
negative emotions of preschool children by
drawing with different colors, there is a further
correction of the relationship of a child with the
world [15].

Multicolored sheets are used to improve
the elements of self-regulation, training the
sequence of actions, extinguishing negative
emotions. The child is invited to alternately paint
the sheets of paper (red, yellow, blue, green)
with paints and then, in the same sequence,
hang the sheets on the wall covering one with
the other.

Clay drawing could help to relieve
stress, extinguish negative emotions, tactile
stimulation, help to develop imagination. The
child is invited to dip their fingers in clay (finger
paints) and draw on paper (plexiglass).

Free drawing in a circle helps to harmonize
the emotional state, establishing communication
and unity. Children are invited to take turns to
paint the roads in a circle (a large sheet of paper
in the form of a circle).

Water firework activity promotes the
development of imagination as well as correction
of fear, anxiety and stress relief.

Instructions: ask the child to paint on water,
look at and analyze the resulting figures.

Crayons — Race activity could help to
correct different types of emotions, such as
resentment, anger, aggression. This task could
be helpful to stress relief and harmonize the
emotional state.

Instruction: the child at different rates (from
slow to fast) makes strokes on the sheet with
crayons.

Multicolored stones activity promotes the
development of creative imagination, stress
relief and tactile stimulation. The child is asked
to color the sea stones the way he wants.

A family activity. Purpose: to identify the
emotional state of the child, feelings and ideas
associated with child-parent relationships.

Instruction: the child is asked to color the
patterns of the figures (female, male, children’s),
if desired, comment on his work.

My fear activity. Purpose: correction of
fears, stress relief, development of creative
imagination. Instructions: the child is invited to
draw his fear (what it looks like), comment on
his work and hide it in the chest, then wrinkle
the drawing and throw it into the trash bin. At
the end, the child should make funny picture by
adding some amusing details.

Smudge activity. In the literal sense
“smudge” means “to stain”. This is non-
traditional drawing technique 1is effective
in correcting aggressiveness and anger of
preschool children. The definition of “smudge”
was chosen due to the unstructured images,
lack of plot, a combination of abstract forms
and color spots. In addition to the external
similarity of images, there is a similarity in the
way they were created: the rhythm of the hand
movement, the compositional randomness of
strokes, smearing and splattering paint, applying
many layers and mixing colors. Smudge in
appearance sometimes looks like destructive
actions with paints, crayons. However, the play
shell draws attention away from actions that are
not accepted in ordinary life, allows the child to
satisfy destructive drives without fear.

Blotography activity. The sheet is folded in
half and laid out on the table. On one side of the
fold, paint spots are applied (randomly or in the
form of a specific image). “Framed expression”
is the creation of symbolic images that ensure
successful self-expression and communication
[16].

Drawing with fingers, palms activity. Even
without ever drawing with your fingers, you
can imagine the special tactile sensations that
a child experiences when he puts his finger in
gouache - dense, but soft, stirring the paint in
the bottle, picks up a certain amount, transfers
it to the paper and leaves the first stroke. Not
all children, on their own initiative, switch
to drawing with their fingers. Some, having
become interested and tried this method, return
to a brush or a sponge, as to more familiar means
of image. Some kids find it difficult to start
drawing with their fingers. As a rule, these are
children with rigid social attitudes of behavior,
focused on early cognitive development, as well
as those in whom parents see “little adults” from
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whom they expect mature behavior, restraint,
and reasonable opinions. It is for these children
that “playing with mud” serves as prevention
and correction of anxiety, social fears, and
depression.

Painting on a wet sheet technique helps to
relieve stress, harmonize the emotional state.

Drawing with dry leaves, bulk materials
and products. Dry leaves bring a lot of joy
to children; they are natural, smell good,
weightless, fragile and rough to the touch. With
leaves and PVA glue, children could create
various images. A drawing is applied to a sheet
of paper with glue, which is squeezed out of
a tube. Then dry leaves are pounded between
the palms into small particles and scattered
over the glue pattern. Excess, not adhered
particles are shaken off. Images on tinted and
textured paper look spectacular. Children could
also create different images using small bulk
materials and products: cereals (semolina, oat
and other flakes, buckwheat, millet), granulated
sugar, vermicelli, etc. In particular, if there is a
sandbox in the psychologist’s office, there are
cases of proactive use of sand. This technique
of creating images is suitable for children with
pronounced motor awkwardness, negativism,
stiffness, promotes the process of adaptation in
a new space, and gives a feeling of success.

Drawing with objects of the surrounding
space is a drawing with crumpled paper, cubes,
sponges, toothbrushes, cotton swabs, threads,
cocktail straws, erasers, matchboxes, candle,
corks. This technique is widely used to correct
the emotional sphere of preschool children.
Children’s initiative to use atypical objects to
create images is always welcome, unless, of
course, it is sabotage in its purest form, does not
infringe on the rights of other children.

Doodle technique helps to correct negative
emotions, such as anger, resentment, hatred,
aggression, anger. Doodles help to relieve
emotional stress by creating drawings without
paints, using pencils and crayons. Scribbles are
defined as chaotic or rhythmic drawing of thin
lines on the surface of the paper. Lines could
appear illegible, sloppy, clumsy, or conversely,
drawn and accurate. An image could be formed
from individual scribbles, or the combination

can appear in an abstract manner.

«Magic bally technique relieves the
emotional stress of preschool children. Balls of
thread of different colors, a sheet of Whatman
paper or a piece of wallpaper are needed. This
is analternative to painting, where there is no
“good” or “bad” work. Child could work both
individually and in pairs.

Stone therapy is an affordable and effective
way of psychotherapeutic influence on the
emotional sphere of a child. It allows you
to learn how to convey your feelings and
develop positive emotions. In the process of
working with stones, children involuntarily get
the opportunity to express their feelings and
emotions.

Strengthening psychological stability
through visualization. Help your child imagine
an unpleasant situation, completely overcome
it through positive emotions. Accompany
everything with words, use graphics. Choose
the form of communication in accordance with
the age of the baby. The older he is, the more
independence he will show during exercise.

Step 3. Managing emotions.

Exercise «Repeat a phrasey. The adults name
the phrase: “I found a dog”, which children
must repeat, depicting different emotions: joy,
surprise, anger, fear.

Breathing exercise. Children sit on chairs,
relax as much as possible, then they are asked to
take a deep breath through the nose, filling the
chest to the limit and exhale slowly through the
mouth, usually ten breaths are enough to relieve
the peak of tension.

«Emotion coloring page” activity. Children
are given a task to find and decorate the
following types of emotions: sadness, fear,
resentment, anger, hatred, surprise, joy.

Ways to boost your mood activity. Discuss
with a child how you can boost your own mood,
try to come up with as many of these ways as
possible (smile at yourself in the mirror, try to
laugh, call to mind something good, do a good
deed for another, draw a picture of yourself
etc.).

“Magic bag” activity. Before this game, the
child is discussed what his mood is now, what
he feels, maybe he is offended by someone.
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Then the child is invited to put all negative
emotions in a magic bag: anger, resentment,
sadness, hatred, aggression. This bag, with all
the bad things in it, is thrown away. Expansion
and ordering of children’s emotional experience
occurs when children learn the concept of
“non-verbal” means of expressing emotions,
i.e. that different moods are expressed in
specific postures, gestures, facial expressions,
movements. Children evaluate non-verbal
means of expressing emotions, compare the
successful emotional incarnations of children.
Children could depict different animals with
their typical habits and character. The child is
transformed into the depicted animal, and the
children guess which animal the child portrayed
and evaluate the quality or details of the image,
and also indicate what kind of animal it was —
terrible, kind, cunning or evil.

Step 4. Using emotions to stimulate thinking
- awakening creativity in yourself, activating
the brain with the help of your own emotions.

Music therapy is a technology that is widely
used to relieve emotional stress and to develop
thinking. Music develops human expression —
motor, speech and facial [17]. Specially selected
pieces of music make it possible to “train”
the emotional world of the child in doses and
develop critical thinking.

Music affects many areas of a child’s
life through three main factors: vibrational,
physiological and mental. Sound vibrations
stimulate metabolic processes in the body at
the cell level. These vibrations are capable of
changing various body functions (respiratory,
motor, cardiovascular). Thanks to the
associative connections that arise in the process
of perception and performance of music, the
emotional state of the child also changes. One
of the components of music art therapy is vocal
and breathing trainings, movements to music.

“Music and emotions” — after listening to a
musical excerpt, children describe the mood of
the music, what it is: funny — sad, contented,
angry, bold — cowardly, festive — everyday,
sincere — aloof, kind — tired, warm — cold, clear
— gloomy. This exercise contributes not only
to the development of an understanding of the
emotional state, but also to the development of

imaginative thinking. Prevailing over volitional
processes, emotions to a greater extent organize
the vital activity of children in preschool age,
lay the foundation for the child’s health, his
personal growth and creative self-expression
[18].

Cooperative board games. During the game,
children master the skills of joint conflict-free
communication and their thinking is developing.
Various board games are used, which provide
for the game both individually and together, for
example the game “Constructor” that invites
the children together or three to assemble some
kind of figure. In the course of the game, adults
help children to solve conflicts that would arise.

Dance therapy relieves children’s emotional
stress, could form positive emotions, develop
emotional intelligence, attention, memory,
thinking, creativity and speech. This therapy
could also expand child's vocabulary, as well as
improve communication skills, and coordinate
the movements.

Conclusion. The problem of the
development of emotion is currently attracting
more interest. The development of emotional
intelligence begins in preschool age and cannot
be underestimated.

Purposeful development of the emotional
sphere contributes to the development of
both the personality in general and its ability
to cognitive activity in particular [19]. The
development of emotional intelligence has an
impact on cognitive processes, the effectiveness
of interpersonal interaction, increases the culture
of communication, promotes the development
of empathic behavior and reflection, which
determines the overall success of the child in
the future [20].

The formation of key new formations of the
emotional sphere occurs mainly in preschool
childhood, which makes the emotional sphere
of a preschooler child the most loaded and
competent, acting as a regulator of most
important vital functions, a factor in the
formation of a complex system of the child’s
emotional outlook [21].

Thus, recent studies show an increase in the
number of children with signs of anxiety and
aggression, a decrease in emotional intelligence,
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emotional responsiveness, the ability to take
into account the feelings of others, empathize
with failures, enjoy the success of others, and
adequately express their feelings [22; 23; 24;
25].

Emotional intelligence is the foundation for
the further development of a child’s personality,
largely determines his behavior, attitude to the
world and his well-being among people.

The importance of play should not be
underestimated, since play is an activity
interconnected with the communicative side
of communication, therefore, it contributes to
the development of the verbal component of
emotional intelligence, that is, the ability to
name emotions [26].

Various techniques and techniques can help
make the process of developing emotional
intelligence effective. They will teach children
to express their emotions, learn new facets
of their emotions, manage their emotions,
recognize the emotions of the surrounding
people and influence their emotions. It is not so
important how many basic and non-basic, main
and non-main emotions a person has: whatever
they have, they can be a source of success and
defeat, happiness and discomfort. Emotions
arise from the very birth and do not leave us
for a minute. We feel something all the time
and, if we are not given instructions, we try to
deal with our feelings on our own. It is vital to
teach children to recognize, name, accept and
carefully live their emotions.
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MekTen :kacbIHa AeiiiHri 0ajiagapabIH SMOLMOHA/IBIK 0ii-0PICiH JaMBITYIBIH TEXHUKAJIAPBI MEeH TIciepi

M.b. bepnioaesa
Abaii amvindaevl Kazax yimmolx neda2o2ukansli yHUSepcumeni
(Aamamw, Kazaxcman)

Anoamna

Maxasa MeKTeI KachbIHa JeHiHT1 Oasiamap IbIH SMOIIMOHAIIBIK O-epiCiH JaMBITYIBIH TEXHUKATAPBl MEH TOCUIIEPiH
anryra apHairas. JKyMbIcTa MEKTEII )KachlHA ACUIHTI OaslamapIblH SMOIMOHAIIBIK OH-0pICIH TaMBITYIBI HET13ICYIIH
KQXKCTTUTIr alThUIBIN, OaTaHbIH JKEKe OAChIH TaOBICTBI TYPAC QJICYMETTCHIIPY/IIH MaHbBI3bI KOPCCTUITCH. ABTOPIBIH
aNTYyBIHIIIA MEKTETI JKachblHa JICHIHT1 OamanapIslH IMOIMOHAABIK OH-epici IereHimi3, 6aJaHbIH jkeKe 0ACBIHBIH AMO-
LUSICBI MEH TOHIPETiH KOpIIaraH ajamap 3MOIMSCHIH, COH/IAN-aK ©3iHIH 3MOIUICHIH OaKblIdy MEH Oackapy »oHe
Oacka ajgaMIapIbIH 3MOIIUSCHIHA dcepi. ABTOPBIH OOKAYBIHINIA KAa3ipri Ke3/1e MEKTEII JKachlHa JICHIHTI Oatamapabiy
IITHAE SMOIMOHAIIBIK TYPaKChI3ap CAHBIHBIH ociMi OaiKaimyma: KaThIre3/iK, OINeHIUTIK, ITHeICHICYIIUTIK, MiHe
OCBIH/Iali OFAIll KbIJIBIKTAPFa OAHIaHBICTBI OCHI )KACTAFbI 00JIaIap IbIH IMOLUOHAIIBIK OH-OPICIH JAMBITY KaXKET, aJlaii-
Jla Ka3ipri KeNTereH nearok-ropOueIIiyiep MeH ara-aHajaap OyFaH 63 MOHIH/IC KOHIUT 0eJIMel OThIp. DMOIMOHAIIBIK
oif-epici mereHimi3 Tya OiTHe i, SMOIIMOHAIIBIK OH-6PiCTiH AaMybl OipTiHAen OomaTsiH KyOsUTsIC. bipint ke3enae
SMOLUSHBI KaObUIIay ypHici skypemi — Oy JereHiMi3, OaidaHbIH ©3iHIH JKeKe OaChIHBIH dMOILHUSICH MEH TOHIpPETiH
KOpIaraH ajiam/iap 3MOLMSICHIH KaObu1iaybl. EKiHII Ke3eH 1e SMOIMSIHBI TYCIHY Yp/AiC XKYPE/i — SMOIMSHBI TYCIHY —
’KeKe OaChIHBIH SMOLMSACH MEH TOHIPETiH KOpIIaFraH agaMaap 3MOLIMSACHIHBIH Naiaa 00y cebenTepiH aHbIKTal 01y,
SMOLIUSL MCH OiiNlay apachlHia OalTaHbIC OpHATy. YIIIHII KEe3eHIE — AMOIMIHBI OacKapy — IMOIMSHEI Oaca Oiny,
KOMBUTFaH MaKcaTTapFa KeTy YIIIiH 03iHIH jKoHE 0aCKaHBIH AMOITUSCHIH OSATHIN, OarbITTay. TepTiHIIi Ke3eHIe — IMO-
IUSHBI OifylayFa YMTBUTY YIIiH Maiianany- e31HIIK IIBFapMalIbUIBIKTHL OSTY, ©31HIH 3MOIMACHIHA CYHEHII, MUIBIH
OenceHmi KYMbIC icTeyi. Makanaia MEKTeN JKachlHa JCHiHTI OajanapIplH SMOLUMOHAIIBIK OW-OPICIH TaMBITYIBIH
TYPJTi TCHUKJIAPBI MCH TOCUIICPI KapaCThIPUIFaH

Tytiin co30ep: IMOIHST; SMOLUSIIBIK OH-0Pic; )KAFBIMCHI3 YMOIINS; YHIECIM/T1 SMOIIHS; SMOIUSHAIIBI TYPAKCHI3IBIK;
MEKTeII JKachlHA JICHIHTI Oananap; TeXHOJIOTUsIap; KATThIFY.
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OCHOBHBIE TEXHHKH T NMpUuEMbI Pa3BUTHA DMOUMOHAJIBHOI'0O HHTEJIJIEKTA 'y ZleTeﬁ AOIIKOJILHOI'0 BO3pacTa

M.b. bepnuobaesa
Kazaxcxuii Hayuonanvusiil nedazoeuyeckull ynugepcumem umenu Abas
(Aamamwl, Kazaxcman)

AnHoOmayus

JlaHHast cTaThsl MOCBSIICHA PACKPHITHIO OCHOBHBIX TEXHHUK U IIPHEMOB Pa3BUTHS AMOIIMOHAILHOTO HHTEIJICKTA Y
JIeTell JIOMIKOIBLHOTO Bo3pacta. B pabore 000CHOBBIBAETCSI HEOOXOAUMOCTD Pa3BUTHSI SIMOIIMOHALHOTO WHTEILIEKTa
y JieTeil JIOMIKOJBLHOTO BO3pPAacTa, €ro 3HAYCHUC JIJIS YCIICIIHOW COIMATU3alMK JIUYHOCTA peOeHKa. ABTOp CTaThU
OTMEYaeT, YTO IMOLMOHAIBHBIA UHTEIUIEKT JeTeil JOMIKOIBHOrO BO3pacTa — 3TO BHJ MHTEJICKTa, OTBEUAOILIHIA 3a
pacro3HaBaHue peOSHKOM COOCTBEHHBIX SMOIMH M AMOLHUI OKPYKAIONIMX JIIO/EH, a TaKke 32 KOHTPOJIUPOBAHHE,
YIpaBJICHUEC CBOUMH IMOIIMSIMU U 3a BIIUSHUC HA SMOIIMHU JIPYTUX Jitonei. [1o yOekIeHHIo aBTopa, B HACTOSIICE BpEeMs
YBEIMUYMIOCH KOJTMYECTBO AETeH JOIIKOIBLHOTO BO3pacTa ¢ SMOLMOHAIBHOM HEYCTOHUYUBOCTHIO: arpeCCUBHBIX, 37100-
HBIX, KOH(IUKTHBIX, IMEHHO TIO3TOMY B 3TOM BO3pacTe HEOOXOAUMO Pa3BHBATh SMOIHMOHAIBHBIN UHTEIUIEKT, HO, K
COXKAJICHHUO, MHOTHE TICIarOTH-BOCITUTATEIIN U POTUTEIIH STOMY BOIIPOCY HE YACISIIOT JODKHOTO BHUMAHHS. DMOIH-
OHAJIbHBIN MHTEIUIEKT — 9TO HE BPOXKICHHOE KaueCTBO JTMYHOCTH, PA3BUTHE SMOI[MOHATBHOTO HHTEIUIEKTa OCYILECT-
BJISIETCsI IOATANHO. Ha niepBoM 3Tare mpoucxXoauT BOCIPUSITHE SMOIMU — 3TO PACIIO3HAHKE PEOSHKOM CBOUX IMOIIUHU
Y OMOITUH JIPyTHUX Jitoneil. Ha Bropom sTare — moHMMaHUE 3MOIUU — YMCHHE OTPECITUTh TPUIHHBI TTOSBICHUSI TOH
WJIM MHOHM AMOIIMH y ce0sl U y OKPYKAIOIUX JIFOJIeH, YCTAaHOBICHUE CBSI3M MEXK/Ly IMOLIUSIMU U MbICTsiMU. Ha TpeTbem
9Tare — YIpaBlIeHUE YMOIUIMHU — YMEHHUE MOIABIISATH IMOLIUH, TIPOOYKIATh U HAIIPABIISITH CBOM U Uy>KHUE DMOLIUH JJIsS
JIOCTHKCHUS MTOCTABJICHHBIX Iesiell. Ha yeTBepTOM 3Tare — UCIONIb30BaHUE SMOILUH Il CTUMYJISIIUN MBIIUICHUS —
mpoOyXxaeHue B ce0e KpeaTHBHOCTH, aKTUBU3AIIHS pabOTHI MO3Ta C TOMOIIBI0 COOCTBEHHBIX 3MOIMU. B cTarse pac-
CMOTPEHBI PA3IHYHbIC TEXHUKU U TIPHEMbI PA3BUTHS SMOIMOHAIBHOTO HHTEIUIEKTA Y JAETEH JIONIIKOIBLHOTO BO3PACTA.

Krouesvie cnosa: IMOIMK; SMOIMOHATBHBIN MHTCIUICKT; HETaTHBHBIC MOIMHU; TIO3UTUBHBIC AMOIIMH; SMOIIHO-
HallbHasl HEYCTONYMBOCTD; JAETH JOIIKOJILHOTO BO3pPACTa; TEXHOJIOTHH; YIIPAKHEHHUSI.
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