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IMPROVING THE EFFICIENCY OF EDUCATIONAL TECHNOLOGIES IN
A MILITARY HIGHER EDUCATION INSTITUTION ON THE BASIS OF THE
INTEGRATIVE POTENTIAL OF DIDACTICS

Abstract

This article presents the genesis of the development of the higher educational space of the Republic of Kazakhstan,
considers the positions of the authors on the holistic theory of learning, contradictions of modern pedagogy. The
introduction of educational technologies into the training system does not lose its relevance. This is due primarily to
the fact that practice and social demand do not reduce, but, on the contrary, increase the requirements for teachers.
Practice indicates that training through the using of innovative didactics allows integrating educational technologies
and increasing its effectiveness. During recent years, it has been done a lot to develop innovative didactics and the
use of educational technologies to improve the educational process; this can be clearly seen especially in the process
of improving students’ assimilability of theoretical material. Teachers of a higher, special educational institution
need to master the innovative didactics purposefully and assertively of both its theoretical basis and its practical
component expressed in intensive and interactive learning technologies: games, trainings, cases, game design, creative
techniques and many other teaching techniques, because they develop the basic competence and multicompetence of
the teacher. The teacher of a higher, special educational institution should have the skills and abilities necessary for
the profession, which create the prerequisites for psychological readiness to introduce intensive training technologies

into real practice.

Keywords: didactics; educational technology; integration; holistic theory of learning; synthesis; integration.

Introduction. The modern educational space
1S moving to a new humanitarian paradigm,
which aims teachers to appeal to students as
subjects of the educational process that require
a personal approach to everyone. In turn, these
changes forces teachers to use educational
technologies as tools to help move to a new
paradigm [10]. In turn, it is not worth forgetting,
that a military teacher does not have basic
pedagogical knowledge, he received a higher
military education and, having transferred to a
teaching position, he should be able to integrate
his military professional knowledge into the
pedagogical educational process, in this case
he should be helped by innovative didactics,
which have all the necessary elements to fulfill
this task.

Higher military school (higher military
education) is being rebuilt more and more

taking into account the needs and capabilities
of students. Where are the boundaries of
integration of higher military education and
differentiation of education? Can innovative
didactics provide this process? In what direction
must be carried out the search in innovative
didactics? Such questions are discussed by
teachers everywhere. Indeed, is pedagogical
science outdated, which was recently regarded
as the advanced, leading, most progressive in
the world? Can this assessment be attributed to
the theory of learning? Even a short excursion
in the history of its development gives a certain
material for reflection.

What are the features of goal-setting
in pedagogical theory during the years of
independence of the Republic of Kazakhstan?

Modern trends in the development of the
Republic of Kazakhstan, its politics, economy
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and education pay great attention to the
education of a new person, new personality
qualities, such as collectivism, internationalism,
patriotism, the development of the creative
abilities of students and hard working.

Unlike in the 30s and 50s, where the main
emphasis was placed on the transfer by the
teacher of the ready-made conclusions of
science and the assimilation by students of
the sum of knowledge, in the mid-50s they
drew attention to labor training and began the
reform of higher education [15]. In the late 50s,
teachers sounded alarm about the widespread
practice of dogmatic learning of educational
material by students, and in the next 30 years
they searched for ways to intensify the cognitive
activity of students, the formation of their
independence in learning. Independent theories
of the development of the mental forces of the
trainees appeared. But until the mid-80s, the
problem of moral and aesthetic education, the
development of the general culture of students
did not pay serious attention. The sociocultural
environment aggravated the situation in the
mid-60s with the search for laws to activate the
learning process based on the assimilation of
knowledge on the basics of sciences; raising a
person, developing his feelings, was taken for
granted [11].

Thus, for more than half a century, higher
education did not focus on bringing up students,
but only on their education. The consequences
are well known now.

The main body. Is it possible that a new
stage of development of pedagogical science
and practice begin in isolation from the previous
one? How did the theory of learning develop in
the second half of the 20th century? What is the
theoretical basis for the further development
of the educational process? The scientific and
technical revolution sharply aggravated the
problem of creativity and the development of
cognitive independence of students.

Methods.Psychologists ~ and  didactics
understood the objective need to solve it and
looked for new approaches to the problem.
Although for a number of reasons, both the
administration and practice were satisfied with the
previous approach: the volume of knowledge.

Nevertheless, scientists began to develop
issues of intensifying the learning process in
the new conditions. In addition, the influence
of the search for not only leading Soviet
psychologists L.S. Vygotsky, S.L. Rubinstein,
but also foreign teachers and psychologists
(J. Piage, J. Bruno, V. Okon, etc.). As a result,
new concepts of training appeared. These
include: activation of the educational process
(M.A. Danilov, M.N. Skatkin, G.I. Schukin,
etc.); problem training (M.I.Makhmutov
A.M. Matyushkin, 1.Y. Lerner and others);
developmental training (L.V. Zankov); theory
of meaningful training (V.V. Davydov);
optimization theory (Y.K.Babansky); phased
formation of mental actions (P.J. Halperin,
N.F. Talyzina); enlargement of didactic
units (P.M. Erdniev); programmed training
(V.P.Bespalko, N.F.Talyzina); continuing
education (A.P.Vladislavlev et al.), [20;
16] which formed the basis of educational
technologies in their subsequent development.

Naturally, the above theories do not exhaust
the list of concepts for the development of
the learning process, but these are the most
significant concepts brought to the level of
new theories. Until the mid-70s, the interest of
teachers working creatively was pronounced.
However, during the period of stagnation,
new scientific concepts were found, as a rule,
without enthusiasm [18]. Firstly, because the
innovation was not stimulated materially,
and then the great work of the teacher and
methodologist was required to master them, and
secondly, the management of universities, the
administrative and methodological apparatus
did not set themselves the task of introducing
the achievements of pedagogical science.
Moreover, often there were such leaders who
in every way hindered this process, fearing
to reduce the percentage of achievement — at
that time the main indicator; overestimating
learners’ knowledge for 100 per cent coverage.
Other factors contributed to this: the struggle
of conservative thinking scientists, which is
common for any novelty in science, can also
include the conservatism of textbook authors,
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small print runs of books and poor awareness
of practical teachers, an extremely low level
of psychological and pedagogical training of
teachers, etc.

One of the serious reasons for the weak
introduction of the results of scientific
research into practice should be considered
not development at the methodological level,
available for mass teacher. New ideas in
textbooks have practically not penetrated to
nowadays. In the 70s, the theory of problem
learning was more or less fully reflected only in
some teaching methods and only because they
were introduced by the authors of these theories.

Today, such literature appears, but
unfortunately it is already «late» because, firstly,
the proposed theories each “alone do not remove
the contradictions exacerbated in pedagogy”:
secondly, the time has passed when the teacher
could ensure the effectiveness of the lesson
by innovating one or more new elements that
implement a particular pedagogical concept;
thirdly, all the above-mentioned concepts aimed
at developing the mental abilities of students
are poorly related to the problem of his moral
education.

Currently, in pedagogical practice, has
developed situation which exposed the pain
points of pedagogical science. It is possible
to name only a few main ones: a low level
of methodological research; the separation
of scientific research from practice; the
fragmentation of theoretical concepts of
learning; almost complete absence of work
on translating didactic theories to a specific
methodological level; an unprecedented
stagnation in the theory of education, especially
in terms of labor and moral education.

The most important direction of
methodological research should be the
development of the language of pedagogical
science, its conceptual and categorical
apparatus, as conditions and indicators for the
development of scientific knowledge. One of
the most important categories of pedagogy
methodology is considered the category of
contradiction, which is based on the objective
laws of the process of knowledge. Contradictions
are a historical category. As some scientists

indicate, knowledge is an eternal process of
movement, the emergence of contradictions
and their resolution, due to the fact that “the
world does not satisfy man, and man decides
by his action to change him” [1, P.21; 9, P.54].
In certain social conditions, contradictions
can arise and disappear, change, aggravate,
etc. This property of contradictions is also
characteristic of pedagogy. The driving force for
the development of modern pedagogy can be a
number of contradictions that have a dialectical
character. What is their eristic function? The
fact considers that theoretical understanding and
awareness of the essence of these contradictions
makes it possible to correctly formulate
scientific and pedagogical problems and ensure
a purposeful search for ways to solve them.
What contradictions, in our opinion, do we face
during the period of restructuring of society
and the education system? By the degree of
complexity, importance, validity, they can be
divided into several types. For example, we can
talk about contradictions that arise or aggravate
when new socio-economic conditions of society
appear, when the requirements of society for
educational activities of the Higher Education
Institution change, etc. From our point of view
let us call the most acute contradictions of
modern pedagogy.

Social and pedagogical contradiction
between the requirements of restructuring the
economy, changing techniques and production
technology, new social relations to the quality
of the person entering into public production
(the need for a high level of moral and
intellectual development of the individual,
his general and technical education and high
professionalism)on the one hand, and those
established for other purposes, their structure,
functions, terms of study, educational programs
that do not provide the development of creative
abilities and cognitive independence, the
motives of teaching and labor, initiative and
self-organization, the formation of socio-value
orientations on the other hand. This common
contradiction to pedagogy can be divided into
a number of more specific ones. For example,
against the background of socio-pedagogical
contradiction, a more specific psychological-
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didactic contradiction is seen, in turn acting
as a means of resolving the first, more general
contradiction. It reflects the discrepancy
between the need to develop the intellectual and
emotional abilities of each student, taking into
account his individual inclinations, problems,
interests and needs and high moral attitude of
the trainees, to labor and society as a whole, on
the one hand, and from the other it is the lack
of a holistic theory of education and education
of students in the conditions of scientific and
technological progress and democratization of
society, the fragmentation of psychological and
didactic theories, the separation of psychology
from pedagogy, and each of them from modern
practice.

Today, more than ever before, the dialectical
contradiction in the content of education and
education has intensified. We can see it in the
mismatch between the objectively increasing
volume of scientific knowledge (with their steady
tendency to integration and differentiation)
and the inability of students to assimilate the
system of this knowledge within the framework
of the existing terms of study according to
single programs, in the absence of an internal
connection between educational disciplines,
with extremely overloaded programs and
textbooks, with outdated logic of presenting
educational material that does not correspond to
the task of developing the creative thinking of
trainees.

Contradiction in the organization of the
educational process as a discrepancy between
the formalization of the educational process in
the experience of military universities and the
teaching method as a usual transfer of the sum
of knowledge to students without taking into
account their individual characteristics and the
level of mental development, on the one hand,
and the demand of society for a modern national
educational institution to form new emotional
needs, cognitive and operational-performing
structures of the personality of students, its
social activity by building a different structure of
developmental and educational learning, taking
into account the achievements of pedagogical
technology in best practices, the psychology of
students and the need for purposeful education

of their socio-value orientation from another.

Both the content and the learning process
include the contradiction between the need
for students to form a knowledge system and
a holistic worldview, their cognitive need and
motives for teaching and work, and their lack
of systematic teaching itself, the separation
of natural and technical knowledge between
them and humanitarian disciplines, and for a
military university, also the lack of an internal
relationship between the entire cycle of general
education disciplines and the cycle of disciplines
of the vocational cycle, creating not only
duplication and overload, but also interfering
with the motivation of the teaching. The sum
of disordered knowledge from different fields of
science (formed by the media) instead of a single
system is a serious vice of today’s education,
which cannot be overcome experimentally,
empirically (at least due to the low level of
professional culture of most teachers).

It is quite natural that a number of other
contradictions can be pointed out, for example,
that the forms of organization of classes do
not correspond to the interests and hobbies of
students.

Discussions.What is didactic today? Like
a patchwork blanket, it is sewn with the help
of “white threads” from different theories,
many of which reflect only certain aspects of
the educational process. Representatives of
almost every direction seek to create their
own textbook, in which their own theory is
necessarily protruded, their own point of view
on all pedagogy; everything is explained «from
their bell tower.» Such textbooks put a novice
teacher and a practice teacher in the difficult
position of an epic hero — on the fork of three
roads. And then it is «painful and difficult for
him to write about pedagogical science» [2,
P.12; 10, P.59]. And in the end, the trainees
suffer.

The teacher deals with a holistic educational
process, and not only with algorithms or
problem situations, with a programmed type
or differentiated material, not with training
separately and education separately. He needs
a holistic, theoretically justified method of
educational work in the classroom and after
the class. Is a holistic theory necessary at all,
without regard to any goal? The variety of
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theories is the conditions for the development
of didactics. However, the need to synthesize
knowledge from wvarious theories for their
complete interaction when realizing a certain
goal is obvious. From this point of view, the
“inventory” of didactic theories is necessary to
strengthen a certain function of didactics.

Which of the didactic concepts can
help practitioners to eliminate the lack of
hateful consciousness of students faster
than others? Apparently, the one which,
firstly, covers the educational process most
holistically, secondly, relies on such patterns
of personality development that work not only
on the development of thinking, but also on the
formation of the necessary personality qualities.
The development of creative imagination,
fantasy, the ability to guess, look for non-
standard moves, ways to solve problems is the
basis for the development of such a quality as
experience, emotional and moral attitude of a
person to people. The experience of mental
search, mental tension changes the value
orientation of a person, although in itself'it is not
yet a guarantee of high morality. It is necessary
to discuss the possibility of integrating not the
entire set of didactic knowledge, but only such
didactic concepts, which, forming a holistic
theory of the development of the intellectual and
emotional-will qualities of the personality of
learners, can serve as the basis for the formation
of a holistic worldview and moral and ethical
qualities of a person.

So, it is necessary to evaluate the didactic
potential of modern pedagogy in terms of
readiness and the possibility of synthesizing its
leading psychological and pedagogical concepts
in order to develop a holistic theory of learning.
The readiness of any concept for synthesis with
other concepts is connected with the level of its
development based on the need for practice. We
see the possibilities of synthesis in the presence
in different concepts of a common idea, common
principles and provisions. Are there other ideas
on the basis of which a holistic theory can be
developed?

Let’s start by answering the last question.
It can be noted that the idea of the integrity of
scientific knowledge is considered in the works

of K. Marx [3, P.47; 11, P.92]. Philosophers
consider it one of the pressing problems of
modern science. In pedagogy, the question is
also not new. For example, three fundamentally
different approaches to the development of such
a theory are seen in didactics.

The first approach is based on the development
of “joints” between known theories in order
to identify a deeper connection between them.
Conditionally, we called it ‘“summative”
since it is an attempt to find ways to combine
problematic with programmed, problematic
and optimization training. Such studies include
work; V.T. Fomenko (‘“Problem learning as
a way to optimize the educational process in
higher education”); I.B. Akhmedova (“Problem-
programmed education in mathematics at
school”), etc.

The theory of optimizing the training of
Yu.K. Babansky is also an attempt to create
a holistic theory of learning. Its author, based
on a systemic approach, tried to combine the
potential accumulated by science (principles,
regulations, rules). There is no doubt that “a
systemic approach is a methodological means
of studying... integral dependencies...”. The
main focus was on intensifying the learning
process by rethinking the traditional theory
of explanatory and illustrative learning and
connecting it with elements of problem
learning mainly at the methodological level.
However, Yu.K. Babansky joins them not on
a fundamentally new didactic basis, but on the
basis of the general theory of optimal control.
Philosophical literature indicates that... «the
difference between summative and holistic
sets lies in the phenomenon of integration» [3,
PP.257-258].

The absence of a didactic justification for
the integrity of the learning process, a special
analysis of theories existing in didactics from
the point of view of their integrity did not
allow the author to find the didactic (system-
forming) integrative basis of the desired optimal
integrity. For example, the systematization of
teaching methods based only on a functional
approach has led to the almost mechanical,
eclectic combination of traditional methods
with problematic (research, eristic, etc.) and
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logical (deductive, inductive). The latter, as a
type of inference, are included in any teaching
methods; therefore, scientists indicated the
illogical nature of such an association earlier [4,
P.26].

The second approach to the development
of integrity in pedagogy is based on the
consideration of the “holistic theory of
personality formation” (V.S. Ilyin). It can
be called «mirror» conditional, because we
are talking about a kind of mirror reflection
in the structure of the learning process of the
structure of a comprehensively developed
person [19]. V.S. Ilyin develops a holistic
theory of personality formation by developing
the concept of “holistic comprehensively
developed personality” and substantiating
the structure of the integrity of the process of
forming such a personality. As he considers
“... any learning process or group thereof as
a holistic phenomenon will ensure a proper
influence on the comprehensive development
of the individual if its functions are adequate to
the structure of the individual as a whole” [5,
P.26]. The author believes that the properties
of a holistic learning process allow not only to
represent the whole process, but also to identify
the criteria for its effectiveness in personality
formation. This second approach, from a logical
point of view, is not objectionable, it seems
promising. At the same time, “the holistic theory
of personality formation” requires a deeper
justification, primarily socio-psychological
justification. The insufficient philosophical
and sociological justification of the concept of
V.S. Ilyin (in particular, personality qualities,
criteria for the education of the individual and
collective) is also indicated by N. Tselishchev
[6, P.63].

To substantiate the pedagogical (and didactic)
theory, it is not enough to make almost “a direct
transfer” to the pedagogy of the philosophical
justification of the general theory of systems
(V.G. Afanasyeyv, 1.V. Blauberg, E.G. Yudin and
others) and the theory of social systems (V.G.
Afanasyev and others) [18]. It is known that
such theories can be used as a universal general
scientific method of knowing any holistic
process (analyzed as a system, integrity),

but not as a new pedagogical approach.
The element of novelty may contain in the
pedagogical approach itself, in the pedagogical
idea itself and in the disclosure of not only the
social, but also the pedagogical, psychological,
physiological, didactic essence of the basic
concept of the proposed concept. We believe that
the very key concept of the concept “a holistic
comprehensively developed personality” 1is
given by the author of his philosophical, social
justification needs further clarification.

The third approach to the development
of a holistic theory of learning can be called
integrative. Integration here is understood as
a synthesis of pedagogical knowledge and
the highest level of their interaction. Unlike
“interconnection” in integration, knowledge
of various industries seems to interpenetrate,
erasing the boundaries of the industry and giving
rise to new theories, concepts. It is based on
the idea of synthesizing leading psychological
and didactic concepts as one of the ways to
resolve the contradictions outlined above taking
into account the modern problems of Higher
Education Institution. Why do we consider this
approach to be the most promising? First of all,
because integration and differentiation are the
law of the development of modern science. ...
In modern conditions, an increasingly important
aspect of the scientific process is the integrative
tendencies that entail the formation of science
as a single, holistic organism [17]. Rooted in
the deep features and internal logic of scientific
knowledge, these trends are determined by the
whole set of socio-cultural factors. At the same
time, they themselves have the opposite effect
on material production and economy, equipment
and technology, the environmental situation and
health of people, the management of public life,
education and education of the population” [7,
P.54; 12, P.94].

Results.What are the most common ways
to implement the principle of integration
and differentiation, ensuring the integrity of
learning theory? In the scientific literature there
is an indication of them. «The disclosure of the
phenomenon of integration is a very significant
moment of qualitative analysis... any whole
detects a certain increase in quality and patterns



HEJJAI'OI'MKA KOHE [ICUXOJIOI'MA /TIEJATOT'UKA U IICUXOJIOI' A

/PEDAGOGICS AND PSYCHOLOGY

Nel, 2021

compared to the original one detects a certain
integral effect» [8, P.67; 13, P.12]. Therefore,
if all the set of theoretical provisions is to be
consolidated into a single system, then it is
possible only through a qualitative analysis of
these provisions.

Conclusion. Thus, the integrative potential
of innovative didactics allows teachers to
synthesize their military knowledge, skills and
experience to be qualitatively transferred to
the pedagogical basis, which will be facilitated

by the use of educational technologies in the
educational process, which fully meet the
modern requirements for the development
of the educational process of the Republic
of Kazakhstan in the training of personnel,
corresponding to the realities of the modern
world, having creative, critical, creative
thinking, able to modernize their knowledge
in the current situation and get the maximum
result.
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HNHHOBaANUSUIBIK AUAAKTHKAAFbl HHTUTPATHBTI 9J1€yeTTiH Heri3iH/ae OKbITY TeXHOJIOTUsSICHIHBIH THIMILTITiH
JKOFApBLIATY

1. Tayoaesa', H.0. Maxcymosa?, M. Illazues’
'Onb-Dapabu amvlHOagbl Ka3aK YAmmslK YHUGEPCUmMenti,
’KP ¥KK Illexapa axademusicol

(Anmamet, Kazakeman)

Anoamna

Makasaja »xaHapFaH Mefarornkara Kapama-Kapchl OKbITY TCOPHSCHIHBIH OYTIHAITIHE aBTOPIAPAbIH MO3HUIIUASCHI
KapacTeIpsUIbil, Kaszakcran PecryOnukachiHBIH JKOFaphl OiTiM KEHICTIriHIH reHe3nci ychlHbUIFaH. OKy XKyiieciHe
OKBITY TEXHOJIOTUSICHIH €HT'13Y, ©31HIH MOHAUIITIH )oiHManapl. Byt OipiHIIineH, TOXKIpOMe MEH QJIEyMETTiK CYPaHBICTHIH
OKBITYIIIBIFA JICTCH TaJIallThl TOMCHICTIICH, KEPICIHINE KOFapbUIaTyblHA HeTi3feneni. Ic jKy3iHIe WHHOBAIMSUIBIK
JIMJIAKTAKAHBI KOJIJIAaHy KOMETIMEH OKBITY, OKbITY TEXHOJOTHSCHIH YKaHIAHABIPHII, OHBIH THIMIUIICIH apTThIPAIbL.
COHFBI JKBULIAPHI OKY YIIEPICiH KaKCcapTy YIIiH, HHHOBAIMSUIBIK THIAKTUKAHBIH JaMybl MCH OKBITY TEXHOJOTHICHIH
naiiiajanyra Kell JKarJaijap JKacallbIHJbl, MYHBI OUIIM aayIIbUIAPMEH TCOPHSUIBIK MaTepHajiapsl MEHICPYiHIH
Kakcapy ypAiciHie HaKThl kepyre Oonazpl. JKorapel, apHaiibl OKY OpBIHAAPBIHBIH OKBITYIIBUIAPbIHA HHHOBAIIMSIIBIK
JIMJIAKTUKAHBIH TEOPETUKAIIBIK HETi31 MEH OHBIH MPAKTUKAIBIK KYPAMBIHAH KOPiIHIC Ta0ATBIH OKBITY/IbIH TOKTAYChI3
YKOHE MHTCPAKTHBTIK TEXHOJIOTHsJIAPbIHAH: OUBIHIAD, TPCHUHTTEP, KSUCTEP, OUBIHIBIK XK00aIayMeH, KpeaTHBTI TeX-
HUKaJapMeH JKoHe Je 0acKa /1a KeNTereH OKBITYABIH TOCUIAEPIMEH, TEXHONOTHUSIIAPBIMEH JKETUIAIpeNi, 6TKEHI TeK
OCBUIAP OKBITYIIBIHBIH METAKOMIIOHEHTI MeH 0a3allik KOMIIOHEHTIH apTThIPATHIHBIKTAH apHANbl MAKCATIICH JKOHE
Y3IKCi3 MeHrepinyi KaxeT. JKorapbl, apHaiibl OKYy OpPBIHIAPBIHBIH OKBITYIIBUIAPBIHIA OKBITYIIBIH Y3/IKCi3 TEXHOJIO-
THSICHIH iC )KY31H/IE €HT13Y YIIiH IICUXOJOTHSUIBIK JaibIHIBIFBIHA KaFAal jKacal, 63 MaMaH/BIFBI YIIIiH KaKeTT1 JaFIbl
MEH 9JIe KaJIbINTACTBIPYBIHA XKOJ Oepy Kepek.

Tytiin co30ep: MUNAKTUKA; OKBITY TEXHOJIOTHSCHL, MHTCTPAIIUS; OKBITY TCOPHSICHIHBIH OYTiH/IIr; CHHTE3.

HoBbienne 3¢ pekTHBHOCTH 00pa30BaTEIbHBIX TEXHOJIOIHIl HA 0CHOBE HHTEIPATUBHOIO MOTEHMAJIA UH-
HOBALIMOHHOM THIAKTUKH

L. Tayéaesa', H. Maxcymosa?, M. Illacues’

'Kazaxckuil nayuonanvuwiil ynueepcumem umenu Ano-Dapabu,
Toepanuunas akaoemuss KHE Pecnyonuxu Kaszaxcman
(Anmamet, Kazaxcman)

Annomayus

B naHHO#i crarbe, NpecTaBieH TeHe3UC Pa3BUTHS BBICIIEro 00pa30oBaTeIbHOro npocrpancTsa Pecnyonuku Ka-
3aXCTaH, pACCMOTPEHBI TIO3UIMU aBTOPOB Ha IEJIOCTHYIO TEOPUIO 00YUYEHUsI, TIPOTHBOPEUYHS COBPEMEHHOM I1e/1aroru-
ku. BHenpenne B cucteMy 00y4deHHs 00pa30BaTEIbHBIX TEXHOJIOTHH HE TePsIeT CBOCH aKTyalbHOCTH. DTO 00yCIIOB-
JICHO, MIPEXKAE BCEro TEM, YTO NMPAKTHKA U COLMAJIBHBII 3alIpOC HE CHIKAIOT, 4, HA00OPOT, MOBBIILIAIOT TPEOOBAHMS K
npenosaBareisiM. [IpakTuka CBUIETEIBCTBYET, YTO 00OydeHHE C OMOIIBIO TPUMEHEHHST MHHOBAI[MOHHOW JTN/IaKTH-
KU TI03BOJIICT MHTEIPUPOBATh 00pa3oBaTeNbHbIC TEXHOIOMU U MOBBIMIATE € 3 deKTuBHOCTD. B nmocienune roasl
CJICNIaHO OYEHb MHOIOE€ JUIS Pa3BUTHSI MHHOBALMOHHON JUJAKTUKH M MCIOIb30BaHHE 00pa30BaTEIbHBIX TEXHOIOTH
JUIsl YITy4IIeHHs] Y4eOHOTro Tporecca, 3T0 YETKO MOXHO YBHJIETh OCOOCHHO B TPOIECCE YIYUIICHHs] YCBOSIEMOCTH
00y4aeMbIMU TEOPETHYECKOro Marepraia. [IpenogaBaresnsM BBICIIETO, CIIEIHAIBLHOTO Y4eOHOTO 3aBeACHHS He00X0-
JIMMO 1ICJICHATIPABICHHO ¥ HAIIOPUCTO OBJIAJICBaTh HHHOBALIMOHHOM AUJIAKTHKOM KaK TEOPETHYECKOIl €€ OCHOBBI, TaK
U MIPAaKTHYECKYIO €€, COCTaBIISIONIEE BEIPAKCHHYIO B MHTCHCUBHBIX U HHTEPAKTUBHBIX TEXHOJIOTHAX O0yUSHUS: UTpa-
MH, TPEHHHIaMH, KeHCaMy, UTPOBBIM POEKTHPOBAHUEM, KPEaTUBHBIMH TEXHUKAMH 1 MHOTHMH JAPYyTHMH IPHEMaMH
Y TEXHOJIOTHSMH O0yYEHHs, IOTOMY YTO HMEHHO OHH Pa3BHUBAIOT 0A30BbIC KOMIICTCHTHOCTH U METaKOMIIETCHTHOCTH
npenozaBaressi. Y MpernojiaBaresis BHICIIET0, CIIEHaIbHOI0 Y4eOHOTO 3aBEICHHS JOJDKHBI OBITh c(hOPMHUPOBAHBI He-
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o0xoauMBbIe T IPO(ecCu YMEHHSI ¥ HaBBIKH, CO3/IAFOIINE TPEATOCHUTKH JIJIs TICHXOJIOTHYECKOW TOTOBHOCTH BHE-
JIPSTH B PEANBHYIO MMPAKTUKY HHTCHCUBHBIC TEXHOJIOTUU O0yUCHHS.

Koueswvie cnosa: nunakTrka; o0pa3oBareiibHas TEXHOJIOTHS; MHTETPAIUS; IIEJIOCTHAS TCOPUst O0OYUCHUS; CHHTE3,;
WHTETpaIusl.
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A DIALOG AND A COMMUNICATION: THE CONTEMPORARY PROBLEMS
OF FORMATION OF THE COMMUNICATIVE COMPETENCE OF THE ARTISTS
(BASED ON THE EXAMPLES OF THE ART STUDENTYS)

Abstract

This article reveals the issues of development and formation of communicative competence among students of
an art specialty. The study revealed that an insufficient level of speech culture is typical for students of future artists
and teachers. This problem is most acutely expressed by the excessive enthusiasm of students for art and visual
activity with insufficient attention to the development of communication skills and a departure from professional
self-determination. The purpose of the article is to identify the results of the formation of the subject communicative
competence of students of art specialties in the learning process.

The following methods were used in the study: theoretical (review, analysis and synthesis of literature); empirical
(pedagogical observation, oral and written surveys, tests, pedagogical experiment). The study was conducted at the
Institute of Arts, Culture and Sports of KazNPU named after Abai among students (17-19) years old. The data indicate
that the formation of communicative competence needs pedagogical support in preparing students for professional
activities. The problem of low speech culture of students, inability to communicate, express their thoughts, and
sometimes vice versa, upholding the position of a human consumer negatively affects the professional development
of the future artist and teacher. The analysis shows that against the background of a general drop in the level of
literacy and speech culture of young people, the communicative competence of artists is an urgent problem for many

specialties, including for students of pedagogical universities.
Keywords: communicative competence; teacher; art activities; communication skills.

Introduction. One of the problems of the
contemporary young artists consists in a lack of
their communicative competence, which means
that most of young artists are closed in their own
«creative world» and they do not have an ability
to express their creative ideas to the viewers with
the help of ordinary words, they are not able to
speak about what they depicted in their works,
they are also unable to defend their art work or
their thesis before experts or simply to speak in
public. This is a really significant problem for
the present young artists, painters, sculptors
and creatively gifted young people in general.
Basing on these facts we decided to devote this
Article to the above-mentioned problem. In this

work we also performed an experiment with the
students from the art university and received the
accurate data, and on the basis of the performed
research we would like to offer our solution to
this up to day problem.

Main body. The «face» of our society is
formed basing on the understanding of how
we perceive our reality, how we establish our
priorities, and on the perception of the actual
reality. A personality is formed within the
frameworks of our education, which contributes
to the upbringing of a harmoniously developed
personality, which is prepared for the next stage
of' education within the system of the continuous
education.



