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Abstract

Professional training of future teachers in the twenty-first century is impossible without taking into account its
global context. For professional success in a rapidly changing world, new personality traits are required: mobility,
flexibility, adaptability, tolerance. In this regard, the internationalization of pedagogical education and the teaching
profession is becoming a global trend today.

The purpose of this article is to analyze the current situation of academic mobility in the Republic of Kazakhstan,
identify barriers that hinder the development of academic mobility of students, experimentally test the effectiveness
of the orientation course on academic mobility for students. In order to provide pedagogical support and develop
motivation for academic mobility of students at the L.N. Gumilyov Eurasian National University, we have developed
and implemented an orientation course for 2nd year undergraduate students «Student Mobility: Opportunities and
Prospects» in the first semester of 2020, which prepared and acquainted future teachers with the possibilities of
international academic mobility programs and the features of credit technology of education.

According to the results of the introductory course of the second year bachelor’s degree, changes were noted in
the motivational component of readiness for academic mobility of students in the experimental group. In conclusion,
we noted that to provide pedagogical support of future teacher for academic mobility at the university, it is necessary
to use various kinds of programmes in the educational process in order to increase readiness of students for academic
mobility.

It is also necessary to carry out systematic pedagogical support of students for academic mobility, to involve tutors,
advisers, teachers, coordinators of the international department to eliminate linguistic, organizational, informational,
resource, normative, meaningful barriers to academic mobility of future teachers.

Keywords.: higher education; student academic mobility; pedagogical support; future teachers; internationalization
of educational professions; globalization.

Introduction. With the development of cooperation between international universities,
globalization and international processes, internships for students and teachers,
higher education has faced the goal of training participation in conferences and seminars in
professionals capable of working effectively in foreign partner universities, the organization
the changing conditions of market relations. The of joint research and educational projects,
globalization of higher education has various exchange programs.
goals, including: increasing financial revenues The main goal of the international
by attracting foreign students to study for a fee; educational space is to improve the quality of
change and expansion of curricula and training Kazakhstani higher education in accordance
of Kazakhstani students in partner foreign with international standards, to adopt a system
universities; creation of a regional network of of credit-hour levels that can be easily replaced
universities for the effective use of their own and accounted for, including employment,
educational resources; further development of adaptation of foreign students and international
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competitiveness of the
education system.

Main body. In order to increase the
international attractiveness of Kazakhstan’s
higher education in the state program for the
development of education and science of the
Republic of Kazakhstan for 2020-2025, work
will continue on the creation of a regional
educational hub and attracting foreign teachers
and foreign students to the best universities. It is
also planned to develop two-degree programs,
various forms of external and internal academic
mobility of students and teaching staff of higher
educational institutions and open campuses
of leading foreign universities on the basis of
Kazakh universities [1].

In accordance with these trends, academic
mobility is an integral form of intellectual
potential, reflecting the internal need for
movement in the space of social, economic,
cultural, political relations and interrelationships.

Academic mobility of students is considered
as a factor and tool for increasing the
competitiveness of education, is a guarantee of
the quality of higher education, contributes to
the formation of competent professionals.

Academic mobility of a student is a quality
of personality that reflects a set of motivational
and value relationships, cognitive operations,
professional ~ competence,  organizational,
activity and reflexive skills that the subject of
Education consciously uses to determine the
strategy of his intercultural and professional
development. Indicators of a student’s readiness
to carry out international academic mobility
include motivational and value, cognitive,
organizational and activity, and reflexive
competencies in the personal structure of
subjects of Education [2].

According to the analytical data of the Center
«Bologna process and academic mobility»
of the Ministry of Education and science of
the Republic of Kazakhstan in 2019, the total
number of students who took part in the program
of external academic mobility in Kazakhstan at
the expense of the Ministry of Education and
science of the Republic of Kazakhstan and
extra-budgetary funds for 8 years was 16,834
people. For example, in 2019 — 2,694 students

European higher
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took part in student mobility, which is 247 more
than in 2018. Sources of funding for external
international mobility of universities are the
funds of students or universities, alternative
exchange with partner universities, from the
funds of the host university, various international
grant programs [3].

International academic mobility is a
financially «expensive» project for many
participants of the educational process, so
various sources of funding are used: students *
own funds, state budget grants, extra-budgetary
funds of the University, Erasmus+, agreements
between universities, and other international
grant programs. Universities have opened
special departments for the development
of academic mobility, which are limited to
providing students with information messages
about various programs, but there is a lack
of specialists to solve individual problems
and difficulties of preparing each student for
academic mobility, so students face various
problems when preparing documents for
academic mobility.

According to statistics, in comparison with
pedagogical specialties, the level of participation
of undergraduate students in academic mobility
in business, management and law is at a high
level.

Therefore, the implementation of the model
of pedagogical support for the preparation of
future teachers-students for academic mobility
is relevant, as it can become a tool for solving
the problem of low indicators of Kazakhstan in
the category of «academic mobility».

Each university has academic mobility
centers that perform the following functions:
ensuring the implementation of national
(internal) academic mobility programs;
carrying  out  information  and
explanatory work on the implementation of
national academic mobility programs;
participation in the preparation of
documents of students participating in the
national academic mobility program;
preparation of reference, reporting
and other documents on the main indicators
of academic mobility. But as practice shows,
students receive fragmented knowledge and
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insufficient information in the process of
preparing and implementing academic mobility.

Kazakhstan, as a country that accepts
students for mobility, has a number of problems:
a small number of courses taught in English,
a lack of specialists in this field who speak a
foreign language; methods and mechanisms
for academic exchange are not sufficiently
developed; the number and quality of programs
do not always meet the requirements [4];
difficulties in drawing up work programs
(competencies, skills, knowledge required in
the labor market); high tuition fees; legislative
and political factors [5].

According to the analytical report of the
Bologna Process and Academic Mobility under
the Ministry of Education and Science and the
Republic of Kazakhstan for 2019, 61.1% of
students who participated in outgoing academic
mobility experienced difficulties in developing
an individual study plan at a foreign partner
university, problems of credit transfer at their
own university. This problem arises due to the
fact that departing students are not familiar
with the rules of credit technology training,
according to the Bologna process [6].

The relevance of educational practice is the
implementation of the model of pedagogical
support for students readiness for academic
mobility, which can serve as a tool for solving
the problem of low indicators of Kazakhstan in
the category of» academic mobility.

Literature review.«Academic mobility»
is considered in the framework of
internationalization of higher education as a
process of moving participants (students and
teachers) of the higher education process from
one scientific and educational institution to
another in order to exchange experience and
acquire additional educational opportunities
for a limited period of time or for temporary
training [7].

International academic mobility is one of
the most effective tools of the «soft power» of
the state, and internationalization is a necessary
condition for adapting higher education to the
transformations of the modern world order [8,
P. 307].
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International mobility has a long history
in academia. However, in recent decades,
discussion has increasingly focused on the
development of intercultural competence
through international mobility.

Recently, many scientists are interested in
the social aspect of academic mobility. The
relationship between international mobility
of academic researchers and social capital is
complex. On the one hand, the literature argues
that social capital contributes to the international
mobility of scientists, which, in turn, contributes
to the accumulation of international social
capital, increases the productivity of research
and promotes career growth. However, mobility
can also lead to the loss of national social capital,
which has a negative impact, in particular in
particular, at the early stages of the career of
future professionals [9].

According to Dziewanowska, K., Quan,R.,
& Pearce, A. (2019) not all experiences of
international student mobility are positive. It
depends on the individual experience of the
student, and in some cases it is difficult to
manage his success by universities. It cannot be
argued that they depend only on the previous
academic performance of students, since each
mobility process is associated with problems
and dynamics that go beyond the usual forms of
study at the home university [10].

However, some basic conditions and skills
make it easier to manage these new challenges
and dynamics, such as motivation mastering
the English language. Improving your English
skills can also be a motivation. The process of
acculturation or sociocultural adaptation takes
place in a cultural exchange based on dimensions
such as personality, host organization culture ,
and national social culture, which may not be
easy for an individual [11].

According to Idris et al. (2018), social
exclusion of international students can have
negative consequences on their academic
success and can be avoided if universities
provide the necessary academic support, for
example in language acquisition, adjustment of
credits for subjects and skills, participation in
international summer courses [12].

Kabanbayeva et al. (2019) state, that
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it appears that the benefits of an academic
experience abroad could be expressed in a
form of seven key criteria: (1) on the personal
level the participants of the student exchange
programs can improve their employability,
(2) academic exchange programs serve as a
platform for learning new and improving current
foreign language skills, (3) the participants of
academic exchange programs improve their
self-sufficiency, (4) and train intercultural
skills; further, (5) academic exchange programs
enable universities to exchange best practise,
(6) academic exchange programs allow to
compare results and identify their strengths and
weaknesses, (7) academic exchange programs
make the learning process more transparent [13
P. 334].

Kristin Nilemar and Lorraine Brown in
their article “Academic mobility and cultural
change” using an autoethnographic approach,
offers a first-person account of the changes
wrought in an international student by their time
spent studying abroad. The study notes a growth
in cultural knowledge, an increased tolerance of
cultural differences and an improved ability to
communicate across cultures [14].

Terebina P.V. in her dissertation research
came to the conclusion that in order to develop
international academic mobility of students, it
1s necessary to provide pedagogical conditions
through various educational courses to ensure
its informational and motivational component.
The implementation in practice of the developed
technology of pedagogical support of students
‘readiness for academic mobility proved the
necessity and importance of using the ideas of
student-centered, project-process approaches to
education [2, P.153 ].

Methods. During the research, the following
methods were used: theoretical (analysis,
synthesis, generalization, deduction, induction);
empirical (observation, questioning, essay);
experimental (ascertaining, formative and final
experiment); statistical (statistical analysis
of data, quantitative and qualitative analysis
of research results). The main sources of the
research were state educational documents,
Kazakhstani and foreign literature, materials of
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scientific and practical conferences and articles,
a questionnaire «Opportunities for student
academic mobility» using Google-forms.

Results. In order to provide pedagogical
support and develop motivation for academic
mobility of students at the L.N. Gumilyov
Eurasian National University, we have developed
and implemented an introductory course for 2nd
year undergraduate students «Student Mobility:
Opportunities and Prospectsy in the first semester
of 2020, which prepared and acquainted future
teachers with the possibilities of international
academic mobility programs and the features
of credit technology of education. The course
was carried out with the help of advisers,
curators of study groups, within the framework
of curatorial hours and advisory consultations.
Within a month, students completed an
introductory course on the possibilities of
student academic mobility. The program of
the course was agreed with the Department of
Academic Mobility of L.N.Gumilyov Eurasian
National University. The need for this course is
due to the fact that many undergraduate students
have low motivation for academic mobility and,
accordingly, have linguistic, organizational,
information, resource, regulatory, content
barriers [2, P.119].

So, to identify the level of motivation for
academic mobility, we conducted a survey and a
conversation among students about the desire to
take part in academic mobility and what benefits
they can name from participating in academic
mobility. The questionnaire «Opportunities for
student academic mobility» was conducted.
The questionnaire consisted of 15 questions.
The results of the input questionnaire showed
that 78.3% of the respondents had a low level
of formation of the motivational-evaluative
criterion.

Most of these students lacked motivation,
which manifested itself in a reluctance to
participate in academic mobility and the
statement that academic mobility was not
needed at all. They could not articulate what
benefits can be obtained from participating in
academic mobility. 21.6% of the respondents
demonstrated an average level, believing
that such practice is necessary, but in the
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magistracy. Since the survey was conducted
among bachelors, we can conclude that these
students do not see themselves as participants
in academic mobility in the next 2-3 years. Only
improvement in foreign language proficiency
was considered as the benefits of participating
in academic mobility.

We also conclude that students with an
intermediate level have not yet been able to
adequately assess the benefits of academic
mobility programs and, accordingly, further
evaluate programs for participation in academic
mobility. Students who have expressed a desire
to participate in academic mobility have not
yet thought about how they can do it. Students
of the experimental and control groups named
approximately the same levels of formation

of the motivational-evaluative component of
readiness for academic mobility.

As technological resources for pedagogical
support academic mobility of students selected
multimedia technologies (Zoom, Microsoft
Teams, mentimetr.com), allowing to organize
the learning process within the student-centered
approach and conduct online sessions.

Since the student-centered approach is
fundamental the principle of the Bologna
reforms, we consider its implementation
extremely important, because students going to
study at another institution will inevitably face
this approach.

To calculate the survey data, we have
developed criteria for assessing the motivational
component. The questionnaire consisted of 15
questions.

Table 1
Criteria for assessing the motivational component of students’ readiness for academic
mobility
Category Levels
low intermediate high
Academic mobility 0-5 6-12 13-15

Table 2

The level of formation of the motivational-evaluative component of readiness for academic
mobility of future teachers at the initial stage

Category Levels
low intermediate high
Academic mobility control experimental control experimental | control | experimental
group group group group group group
78,3 % 77,3 % 21,6 % 22,7 % — —

At the second stage, after analyzing the
results of the questionnaire, 2 groups of 20
students were formed. In the control group (CG)
there was no special course for the development
of students’ motivation for academic mobility.
In the second group (EG), students studied the
possibilities of academic mobility for building a
successful teaching career.

The experimental group considered the
following topics: “Academic mobility in higher
education”, “Benefitsand drawbacksofacademic
mobility”, “Organization of academic mobility
at L.N. Gumilyov Eurasian national university”,
“ENU academic mobility issues”, “How to
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write a successful essay for academic mobility”,
“Exchange of experience”. The teaching staff,
advisers and tutors organized a meeting with
foreign and local students, undergraduates,
doctoral students who participated in academic
mobility in different countries (USA, Japan,
Germany), where our participants could gain
experience of intercultural communication, as
well as learn about the higher education system
in these countries.

To develop students’ motivation for
academic mobility, we have developed a project
“Academic mobility as a trend for preparing a
future teachers”.
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To develop such indicators as identification
with a participant in academic mobility,
understanding all the benefits from participation
inacademic mobility, necessary for the formation
of a motivational and evaluative component of
students’ readiness for academic mobility, in
the introduction we presented the situation to
the students on the labor market where teachers
who know how to work are in demand. at the
international level. They showed the experience
of Kazakhstani and foreign teachers who work
in various international schools around the
world, increase their pedagogical potential.
Many of these teachers have had undergraduate
student mobility experience.

More attention was paid to the development

of evaluative indicators in the process of a
formative experiment: the ability to critically
analyze the processes occurring within the
framework of the Bologna Agreements, the
functioning of academic mobility, taking
into account various factors based on highly
developed critical thinking. We have included
a project assignment “Programs, scholarships,
grants”. It was necessary to study the proposed
programs for academic mobility, find and
analyze grants and scholarships suitable for this
group of students.

The third stage of the experiment included
2 stages of the final questionnaire survey and
writing an essay «Academic mobility and
pedagogical professional career.

Table 3

The level of formation of the motivational-evaluative component of readiness for
academic mobility of future teachers at the final stage of the experiment

Category Levels
low intermediate high
Academic mobility control experimental control experimental | control | experimental
group group group group group group
78,3 % 6,1 % 21,6 % 14,3 % — 79,6%

Table 3 shows that after the repeated
questioning, the indicators of the control group
did not show significant changes, because
there was no course for pedagogical support to
academic mobility. In the experimental group,
in comparison with the control group, there is
a significant increase in the indicators of the
level of knowledge. For example, in the EG
in the category of academic mobility there is
an increase in the high level up to 79.6%, on
average 14.3% and in the low level 6.1%.
Students showed knowledge of most basic
terms, regulatory framework, basic facts of
the history of the development of academic
mobility, a clear understanding of the process of
academic mobility in the context of the European
Higher Education Area, which allowed them
to confidently navigate in academic mobility
programs.

According to the results of the experiment, it
can be concluded that there were no significant
changes in the control group, while in the

experimental group there is a significant increase
in the motivational component of readiness for
academic mobility. The level of formation of
this component has grown due to the use of
multimedia technologies and group work.

When writing essays, students clearly
expressed their position, supporting it with
arguments. The essay contained terms and
conclusions corresponding to the topic, which
logically follow from the content of the text.
Based on the analysis of the reflective essay,
we can state that the majority of students in
the experimental group want to participate
in various academic mobility programs, and
motivation has increased.

Conclusion. Academic mobility is a
systemic phenomenon: a mobile student is
active in educational, scientific, and social
activities. In addition, when inversely
correlated with the indicator “obstacles to
learning at another university”, the answer “no
obstacles” dominates, that is, mobile students
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are not inclined to dramatize existing barriers
to achieving the desired educational goals.
Thus, one can conclude that the most significant
obstacles to participation in academic mobility
programs lie in the personal sphere and relate to
attitudes, values and beliefs [15].

The survey revealed a low level of motivation
of undergraduate students to participate in
academic mobility. We believe that if this
course is conducted as an elective or after
school hours, the number of people wishing
to gain knowledge about student mobility and
participation in it will significantly increase.
This course can include more topics, you can
also invite guests from various embassies who
will introduce students to the education system
and requirements in their country. Participation
in this course will be useful for the embassy as
well. ties in the field of cooperation of higher
education and financing will be strengthened,
while our students will gain experience of
studying in foreign countries.

It is also necessary to carry out systematic
pedagogical support of students for academic
mobility, to involve tutors, advisers, teachers,
coordinators of the international department to
eliminate linguistic, organizational, information,
resource, regulatory, meaningful barriers to
academic mobility.

Teacher training in the 21st century is
impossible without taking into account its
global context. For professional success in a
rapidly changing world new personality traits
are required: mobility, flexibility, adaptability,
tolerance. In this regard, the internationalization
of teacher education and the teaching profession
is becoming a global trend today.

In the course of studying the materials

on the topic under discussion, we found a
lack of research, considering aspects of the
internationalization of teacher education in
Kazakhstan, and the absence of statistical data
on the academic mobility of future teachers. A
theoretical review of scientific literature made
it possible to describe the main areas of work
devoted to academic mobility in the process
of internationalization of pedagogical training:
geopolitical, organizational and person-
oriented.

At the same time, the theoretical and
methodological «blind spot» testifies to
the need to form a research base to study
the internationalization of pedagogical and
vocational education in general. The structure
and content of the curriculum in pedagogical
areas of training require fundamentally different
foundations for their design: the training
program of the future teacher should take
into account the possibilities of his academic
mobility and the construction of individual
educational trajectories.

In conclusion, we can state that rethinking
the concept of teacher training in terms of
developing their mobility is a matter of
success or failure in the development of
future generations. The management and staff
of Kazakhstani pedagogical and classical
universities should consider and plan ways to
form a new professional identity of a teacher,
integrating the national and global contexts of
professional activity, and maintain academic
mobility, creating conditions for students
(student teachers and their potential pupils) to
acquire the ability to live and interact in the
context of a variety of cultures, meanings and
values.
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YHuBepcuTer KaraaibiHIa 00JIAlIAK NeJArorTepAin aKkaJeMUsJIbIK YTKbIPJIBbIFbIH
NMeAAroruKAJIbIK KOJIAay
JK.E. Abovixanvikosa', K./]. A6oynnaesa’
VJLH. I'ymunes amoinoagol Eypasus yimmulx yHugepcumeni
(Hyp-Cynman, Kazaxcman)

Axoamna

XXI racpipza Oonamrak MyFamiMAEp/iH KociOH JaibIH/IBIFBI OHBIH ykahaHJIBIK JKaFIaibIH €CKepyCi3 MYMKIH eMec.
O3repMerni aneMeri KociOn JKeTICTIK YIIH TYJIFaHBIH jKaHa KaCUeTTePl KaKET: YTKBIPIBIK, HKeMIITIK, OeHIMIiTiK
KoHE Te3iMALTiK. OchIFaH OalIaHBICTHI MTENATOTTEPAIH OLTIMI MEH MYFalliM KociOiHiH jkahaHTaHYBI Ka3ipri Kesue
QNIeMJIIK TCHICHIIUSFA aifHATy A,

MakasnanbiH MakcaTbl — KP akaieMHsIIbIK YTKBIPIBIKTHIH Ka3ipri sKaraaiblH Tajjiay, CTYACHTTEP/IIH aKa eMHSIIBIK
YTKBIPJIBIFBIH JAMBITYFa KeJepri 00JaThlH Keeprijiep/ii aHbIKTay, COHBIMEH KaTap CTYJACHTTEpP YIIiH aKaJeMHUSUIbIK
YTKBIPIIBIK OOWBIHIIIA OaFaapiiay KypChIHBIH THIMAUIITIH 3KCTIEpUMEHTa B Type Tekcepy. JL.H.I'ymuses aTeiaaarst
EYYV crynenrrepine akaJeMHUsIIbIK YTKBIPIIBIKTBI IEIArOMMKAJIBIK, KOJIJIAY JKOHE CTYASHTTEP/IH MOTHBALMSCHIH JaMbITY
Makcatbrana 2020 sxpuraslH OipiHmn ceMecTpinge « CTyIeHTTIK YTKBIPIBIK: MYMKIHIIKTEpi MEH OOJamarsDy aTThl 2
KypC CTYICHTTEpiHE apHaJIFaH Oarmapiay KypChblH d3ipIIe/IiK KOHE TOKIPUOETe CHII3/IK. XaIbIKaPAJIBbIK aKaICMHUSITBIK
YTKBIPIBIK OaFgapiaManapblHBIH MYMKIHIIKTEP1 )KOHE OKBITYIBIH KPEAUTTIK TEXHOIOTHACHIHBIH €pPEeKIIeNiKTepi 6ap
OKBITYIIBLIAP.

barnapnay KypChIHBIH HOTHIKEICP! OOWBIHIIA PKCIIEPUMEHTTIK TOINTHIH CKIHII KypC CTYACHTTEPI aKaJeMHUSIBIK
VTKBIPIBIKKA JAHBIHIBIKTHIH MOTHBAIMSIIBIK KOMIIOHEHTIHIETI e3repicTep/li KOpCeTTi. YHUBEPCUTETTET1 Oomamak
OKBITYIIBIHBIH aKaIEMHUSUIBIK YTKBIPIIBIFBIH TEAarOrUKAIIBIK KOJIIAY YIIiH CTYACHTTEP/IIH aKaJeMUSIIbIK YTKbIPIBIKKA
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JIAUBIHBIFBIH APTTHIPY MAKCATHIH/A TAHBICY OaFapiaMaliapbiH OKY MPOLECIH/IE KOJIIaHy )KOHE SHII3y KaKET EKeHiH
aTar oTTiK.

CoHbIMEH KaTap akaJeMHUSUIbIK YTKBIPJIBIK CTYJCHTTEPIHE JKYHeni Melarorukaiblk Koujaay Kepcery, Oonaiak
MYFaIiMJIEp/IiH JIMHTBUCTUKAIIBIK, YIBIMIACTBIPYIIBUIBIK, AKIAPATTHIK, PECYPCTHIK, HOPMATUBTIK, KeJSPTiIep/Ii KO0
YIIIiH THEOTOPJIAP/IBI, KOHCYJIBTAHTTAP/IbI, OKBITYIIBLIAPIBI, XaJIBIKAPAIIBIK 06JIIM YHICCTIPYIIIEPiH TapTy KaXkKeT.

Tyuin cesdep: >korapbl OimiM Oepy; >kahaHmaHy; CTYIEHTTEPIiH aKaISMUSUIBIK YTKBIPJIBIFBL; IEJarOrHKaIBIK
Koay; Oomammak rmegarorrep; 0iriM 6epy MaMaHIBIKTapBIHBIH jkahaHIaHybI.

Ilenarornueckasi nmoaaepkKKa 6y}.'lyl.[1ﬂX MeJaroroB K akajeMnuyeckoii MOOUJIbLHOCTH B YuusepcurTere

Abovixanvikosa JK.E. ', Aooynnaesa K. /1.
! Egpasutickuii nayuonanvhulil ynueepcumem umenu JLH. I'ymunesa
(Hyp-Cynman, Kasaxcman)

Annomayus

[IpodeccronanpHas moaroroBka Oymymux yuureneir B XX Beke HEBO3MOXKHA 0€3 ydeTa ero ro0aibHOr0 KOH-
TekcTa. s mpoQeCcCHOHATBHOTO ycrexa B ObICTPO MCHSIFOIIEMCST MUPE HEOOXOIUMBI HOBBIC Ka4eCTBa JTHYHOCTH:
MTOJBIKHOCTD, THOKOCTB, aAalITHBHOCTH, TOJIEPAHTHOCTh. B CBSA3M C 3TUM WHTEPHAIMOHATM3AINS TIeAaTOTHIECKOTO
o0pa3zoBaHHs U IPO(PECCHU YIUTEIIS CETOMHS CTAHOBUTCS I100aTbHON TEHICHITUCH.

Ienbro JaHHOM CTATHU SBJSICTCS aHAJHM3 TEKYIICH CUTyalluu akaJeMUYIecKoit MoomibHOCTH B Pecmyonmuke Kazax-
CTaH, BBISIBIICHHE 0apbepoB, MPETSTCTBYIONINX PA3BUTHIO aKaIEMUIECKON MOOMIBHOCTH CTY/IEHTOB, a TAKXKE dKCITe-
pUMEHTaIbHAS TPOBepKa 3((HEKTHBHOCTH OPHEHTAIIMOHHOTO Kypca 110 aKaJIeMUYeCKOW MOOMITBHOCTH IS CTY/ICHTOB.
B 1ensx okazaHus eiarornyeckoi moaIep KK U Pa3BUTHS MOTHBAIIUH K aKa[CMHUCCKONH MOOMIIBHOCTHU CTY/ICHTOB B
EHY nmenn JI.H.I'ymunieBa MbI pazpaOoTany 1 BHEAPUIN OPHEHTAIIMOHHBIN KypC IS CTYICHTOB 2 Kypca 6akaIaBpu-
ara «MOOWIFHOCTB CTYICHTOB: BO3MOXKHOCTH U TIEPCIIEKTUBED» B IepBoM cemecTpe 2020 rofa, KOTOpPhIid TOATOTOBIII
U TO3HAKOMHIJI OYAYIIUX YYUTEIICH C BO3MOKHOCTSAMH MPOTPAMM MEXIYHAPOIHOMN aKaJIeMUUECKOW MOOUIBHOCTH U
0COOEHHOCTSAMH KPEAUTHON TEXHOIOTHH 00yUCHHUS.

ITo pe3ympraTaM OpHUEHTAIMOHHOTO Kypca y CTYACHTOB BTOPOTO Kypca CTYICHTOB dKCIICPUMECHTATBHOM TPYIIITBI
OBUTH OTMCUCHBI U3MCHCHHUSI B MOTHBAIIMOHHONW COCTABIISIONICH TOTOBHOCTH K aKaJICMHUCCKONH MOOMIBHOCTH. MBI
OTMETHJIH, YTO JUIS MIEAarOTUIECKOTO COMPOBOKICHUS aKaIeMUIECKON MOOMIBLHOCTH Oy/IyIIero yIuTens B By3e He-
00X0IMMO UCTIONIF30BATh U BHEIPATH O3HAKOMHUTEIBHBIC IPOTPAMMEI B YIEOHBIH MTPOIIEC C IEITHIO MTOBBIIICHUS TOTOB-
HOCTH CTYJICHTOB K aKaJeMUYCCKO MOOMIBHOCTH.

Taxke HEOOXOAMMO OCYIIECTBIATh CUCTEMHYIO NEHArOTMYECKYI0 IMOJICPKKY CTYICHTOB aKaJeMHYECKOH MO-
OWMIILHOCTH, IIPUBJICKATh THIOTOPOB, KOHCYJIFTAHTOB, IIPEIIOaBaTeNCH, KOOPANHATOPOB MEXKITyHAPOIHOTO OTACTA IS
YCTpAHCHUS JIMHTBUCTUYCCKUX, OPTaHU3aIMOHHBIX, NH(OPMAIIMOHHBIX, PECYPCHBIX, HOPMATUBHBIX, 3HAUUMBIX Oa-
PBEPOB aKaTEMUIECKON MOOMIIBHOCTH Oy/TyIINX MEeIaroroB.

Kirouesvie cnosa: BhIcIIee 00pa3oBaHue; TII00ATH3ANNs; aKaJeMIIeCKasi MOOMIIFHOCTE CTY/ICHTOB; eIaroruyie-
CKasl MOJICPIKKa; OyayIlue MeJaror; MHTePHAIMOHATM3AIINS TIeJarOrHYecKoi mpodeccuii.
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