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DEVELOPMENT PROCESS OF INCLUSIVE SCHOOLS AND
KINDERGARTENS IN MONGOLIA

Abstract

In the article, the authors consider the issues of ensuring that schools and kindergartens are ready in the context of
inclusive education, that is, to study the process and difficulties of developing inclusive schools and kindergartens.
The research was conducted using document research methods, questionnaire research methods, focus group
interview methods, and the Inclusiveness Index, which guides them through the process of developing inclusive
schools and kindergartens. An analysis of a number of official documents on inclusive education of children with
disabilities in general education schools and the procedure for inclusion of children with disabilities in preschool
education services, approved by the orders of the Parliament of Mongolia, the Government of Mongolia, the
Minister of Labor and Social Protection of the People, the Minister of Education and Science, the Minister of
Health. In the study, school No. 12, kindergarten No. 7 of Darkhan-Uul region, school No. 1, kindergarten No. 8 of
Dornod region, comprehensive school “Goviin ireedui” of Dundgovi region, kindergarten No. 3, school No. 105
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of Songinokhairkhan district of Ulaanbaatar, kindergarten No. 253 “Support group” members are included. The
results presented in the article reveal the problems of further accelerating the development process of inclusive
schools and kindergartens in Mongolia, eliminating the identified difficulties, effectively providing quality
education services for children, and increasing the comprehensive responsibility of the education sector in order to

increase the inclusive competence of teachers.

Keywords: inclusive school, inclusive education, special education, needs, inclusive environment, teacher’s

inclusive competence, professional training.

Introduction. Education is one of the basic
human rights and every country is committed
to ensuring every child’s right to education.
General Recommendation 4 of the Convention
on the Rights of Persons with Disabilities defines
inclusive education as “not only a process of
continuous and active commitment aimed at
removing barriers to the realization of the right
to education, but also changing the stereotypical
culture, policies and practical activities of
normal schools in the field of effective education
in order to achieve mass inclusion of all students.
he said that he understands the results achieved
by” (United Nations, 2016). The Convention
and its 4th General Recommendation state that
states are obliged to ensure that persons with
disabilities have equal access to primary and
secondary education in the area where they live
and that they are not separated from their homes
for the purpose of special education. However,
258 million children, adolescents (UNESCO,
2020) and young adults, especially students with
disabilities, are out of school worldwide, and one
in four countries still have policies (UNESCO,
2020) and practices that segregate students with
disabilities into special schools.

The array of international studies mentioned
highlights the diverse perspectives and
experiences in the realm of inclusive education.
(Filiz Polat et al.’s 2023), exploration of inclusive
early childhood education (IECE) in Kazakhstan
delves into the complex factors influencing multi-
stakeholder perspectives. (Similarly, Christopher
McMaster 2015), in New Zealand contemplates
sustainable inclusive change through the lens of
a comprehensive framework for whole school
development. (Suncica Macura-Milovanovi¢ et
al. 2012), contribute to the discourse with a case
study in Serbia, advocating for a broader concept
of inclusive education, especially in the context
of teacher education. In another dimension,
(Karolina Urton et al. 2023), explore the factors
that shape teachers’ intentions to implement

inclusive practices, drawing from the theory of
planned behavior. (Dr. Susan Carter etal.’s 2023),
study, “In Sync,” examines inclusive school
communities’ support for students dealing with
anxiety. (Amy Corning et al. 2023), evaluate the
early impact of an inclusive school for computer
science, utilizing propensity score matching.
(Mélanie Jaeck et al. 2023), propose a framework
for inclusive business schools, adding a unique
perspective to the inclusive education discourse.
The ongoing global challenge of COVID-19
becomes a focal point in (Brent Bradford et al.’s
2023), study, “Principles of inclusive practice in
schools: what is COVID-19 teaching us?” This
investigation sheds light on the lessons learned
from the pandemic in the context of inclusive
education. (Sonja Krémer et al.’s 2021), meta-
analysis on inclusive education of students with
general learning difficulties contributes empirical
insights into this complex field. Shifting to
broader trends, (Renato Opertti et al. 2008)
analyze inclusive education at regional and
interregional levels, identifying key issues and
challenges. Mel Ainscow et al. (2008) question
the future direction of inclusive education in
their study, “Making Education for All inclusive:
where next?” while (Petra Engelbrecht 2020)
explores developments and challenges specific to
South Africa. Christopher Johnstone et al. (2019)
bring a financial perspective to the discourse
in “Resourcing inclusion,” considering the
economic aspects of inclusive education policy.
(Federico R. Waitoller et al.’s 2013), critical
review of a decade of professional development
research emphasizes the ongoing need for a
comprehensive research program in inclusive
education. (Harsh Suri et al. 2009), contribute to
the methodological aspect of inclusive education
research with advancements in research
synthesis methods. Insights into the Middle
East and North Africa region are provided by
Maha Khochen-Bagshaw (2020) in “Inclusive
education development and challenges,” offering
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a unique regional perspective. Adrianne Kinnear
et al.’s (1991) case study on gender-inclusive
technology materials in primary schools, (Chiu-
ling Liu et al.’s 2022), comparative observation
of inclusive education in Taiwan, and Irmeli
Halinen et al.’s (2008), examination of inclusive
education in Finland enrich the global discourse
on inclusive practices. Renato Opertti et al.
(2011) advocate for developing inclusive teachers
from an inclusive curricular perspective, while
(H. Hosshan et al. 2020), conduct a scoping
review of literature on inclusive schooling in
Southeast Asian countries. Masud Ahmmed et
al. (2014) present recommended strategies for
implementing inclusive education in primary
schools in Bangladesh, and (Triyanto, 2022),
investigates teachers’ perspectives concerning
students with disabilities in Indonesian inclusive
schools. In summary, these diverse studies
collectively contribute to our understanding of
inclusive education, addressing specific contexts,
challenges, and opportunities across different
regions and educational levels.

The coverage percentage of pre-school,
primary and lower secondary education in
Mongolia is 95.7% of primary, and 93.8% of
lower secondary, (Ministry of Education and
Science, 2022) which has reached a relatively
high level and has been stable for a long time.
However, due to the COVID-19 pandemic,
only 4-5-year-old children were included in the
main kindergarten for a certain period of time,
the net weight of inclusive preschool education
decreased by 17.0 points and reached 62.2%
(Ministry of Education and Science, 2022) in the
2021-2022 school year. However, some groups of
children, such as boys and girls with disabilities
and children from poor families, still face
various barriers in accessing quality, inclusive
education services. Therefore, the Government of
Mongolia emphasizes the importance of the role
of schools and kindergartens in the development
of inclusive education and pays special attention
to improving the quality and inclusiveness of
education. The Government of Mongolia’s
directions in the development of inclusive
education are “Strategies of Kazakhstan and
Mongolia and psychological support of inclusive
and digital education in educational programs”
(N. Razukhan., N. B. Zhiyenbayeva., 2021). In

2021, we have fully studied it. In this regard, we
are conducting research on the topic “Processes
and challenges of developing inclusive schools
and kindergartens in Mongolia” and presenting
the results.

Main part. Based on Clause 5 of Article
37 (Mongolian Parliament, 2016) of the Law
“On the Rights of Persons with Disabilities”
approved by the Parliament of Mongolia in 2016,
the “Regulations of the Commission on Health,
Education and Social Protection of Children
with Disabilities” (Government of Mongolia,
2021) were updated and approved with the
addition of Resolution No. 173 of 2021 of the
Government of Mongolia. And in December
2021, according to the joint orders of the
Minister of Labor and Social Protection of the
People, the Minister of Education and Science,
the Minister of Health A/220, A/475, A/812
“Methodology of comprehensive support for
the development of children with disabilities” in
kindergartens and schools, the specific needs of
children and created a working group “Support
Group” (Minister of Labor and Social Security.,
the Minister of Education and Science., and the
Minister of Health., 2021) consisting of 7-9
people, which ensures the right to education and
development according to health conditions.
Also, in the “Principles of Equally Inclusive
Education of Children with Disabilities in
General Education Schools” (Minister of
Education, Culture, Science and Sports., 2019)
approved by Order A/292 of the Minister of
Education, Culture, Science and Sports of 2019,
general education schools teach children equally
at school and adapt to the school environment
and work responsible for supporting primary,
basic and full secondary education, creation of
the “Support Group” by the order of the school
director, in the “Procedure for the inclusion of
children with disabilities in preschool education
services” approved by the order of the Minister of
Education and Science A/177 of 2021 (Minister
of Education and Science., 2021) creation of
the “Support Group” responsible for providing
support and assistance to the relevant parties
in preschool education of children by the order
of the head of the kindergarten and the order
of the group’s work is specified. These policy
documents define the composition and roles of
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the support team. We have analyzed a number of
the above-mentioned documents in the field of
development of inclusive education in Mongolia
according to the research methodology.

According to 2020 statistics, there are 12,324
children with disabilities in Mongolia. Based
on the need to identify developmental delays
and problems of children at an early age and
to immediately involve them in development
support and participation services, the
“Commission for ensuring the health, education
and social protection of children with disabilities”
was established in Mongolia. The purpose of
the commission is to determine whether a child
aged 0-16 years has a disability, to coordinate
and monitor the implementation of measures
to include disabled children in healthcare,
education, and social welfare services. The
main purpose of the commission’s rules is to
identify the delay and disabilities of children’s
early development and to connect them with the
necessary social services, to ensure fair, high-
quality and equal access to children and parents
receiving services within the framework of
the relevant legislation, to organize quickly, to
improve control, and to be transparent. In 2016-
2020, 30 sectoral commissions of regions and
districts included a total of 20,658 children in
permanent care, 5,331 children in education, and
9,064 children in health care.

The purpose of the research is to study the
possibility of developing inclusive education
in harmony with the national education system
within the framework of the topic “Development
process of inclusive schools and kindergartens
in Mongolia”. Within the framework of this
goal, the results of the research obtained by
means of documentary research, questionnaire
research, and interviews were discussed with
the academics of the field. The main purpose
of the study is to discuss the problems faced by
general education schools and kindergartens in
Mongolia from all sides, and to discover ways
and resources to solve them.

Research materials and methods. We used
the following research methods as a research
methodology. Among them: Document research
methods, questionnaire research methods, focus
group interview methods and inclusiveness
index were used.

Index of inclusiveness (Centre for Studies on
Inclusive Education, 2016) is a set of materials
that guides them through the process of
developing inclusive schools and kindergartens.
This supports the creation of supportive
communities and high achievement for all staff
and students. We used the index to: analyze
the inclusive cultures, inclusive policies and
inclusive practices of schools and kindergartens,
and used a self-audit approach to identify
potential barriers to learning and participation in
each of these areas.

In this study, school No. 12, Kindergarten
No. 7 of Darkhan-Uul Region, School No.
1, Kindergarten No. 8 of Dornod Region,
“Govyn Uzme” Complex School, Kindergarten
No. 3 of Dundgovi Region, School No. 105
of Songinokhairkhan District of Ulanbatyr,
Kindergarten No. 253 “Support Information was
collected from the members of the “show group”
and conclusions were drawn.

We used data collection tools of documentary
research, statistical data, questionnaire survey,
observation, and interviews. The data analysis
process includes quantitative and qualitative
data and factor analysis, descriptive analysis,
diagnostic analysis, predictive analysis, and
prescriptive analysis.

Results. As part of the study, members
of the support team of participating schools
and kindergartens developed a survey using
the Index of Inclusive Actions to review the
current reality of inclusive culture, policies and
activities. It is essential to establish gender-
balanced “Support Teams” in schools and
kindergartens and strengthen their capacity to
provide developmental support services for
children with disabilities.

A total of 58 people (95%) participated in
the research support group, 31 members from 4
schools, 27 members from 4 kindergartens. 29.5
percent of them were men, 70.5 percent were
women. However, in the field of education of
our country, especially in the field of pre-school,
primary and secondary education, the majority
of employees are women, so it is impossible
to maintain a gender-balanced structure of the
support group, that is, a 50:50 ratio. 57 members
of the support group participated in the baseline
survey and conducted focus group interviews, as
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well as written questionnaires. By conducting a
survey, the members of the 8 support groups of
the target schools and kindergartens will find out
their views on the culture, policy and activities
of inclusive education, activities based on the
principle of inclusion in the normal school and
kindergarten, and get a wider knowledge and
understanding of their further development,
other teachers and we identified the possibility
of providing methodical support to parents.
Schools and kindergartens have various
experiences in inclusive education. For example,
the target schools and kindergartens of the
Darkhan-Uul region have been teaching children
with disabilities in special classes for some
time. Therefore, local people consider these
schools and kindergartens as “special school”

and “special kindergarten”. In the target school
in the Dornod region, there is one special class
where children with disabilities study in mixed
groups, while schools and kindergartens in the
Songinokhairkhan district of Dundgovi region
and Ulaanbaatar city do not have “special” and
“integrated” education experience.

The main role of support team members
should be to organize and implement
multifaceted services and support aimed at
supporting not only children with disabilities in
school or kindergarten, but also other vulnerable
groups, participating in educational services
and supporting their successful learning and
development. Let’s take a closer look at the
survey results of the “support group” of schools
and kindergartens in each region and district.

INCLUSIVE CULTURAL ENVIRONMENT

Does the school recognize that discrimination is
manifested in terms of social status, gender, disability..
Does the school avoid differentiating children with
special needs from other children?
Is the progress of a child with a disability evaluated based
on his or her own potential, rather than on the merits of...
Is inclusion understood as an ongoing process of
increasing the participation of all people in all school..
Do teachers and staff understand that efforts must be
made to change the insecurities and low expectations of..
Do children learn about the values of equality, inclusion
and non-violence?
Do teachers and parents meet with members of the
support team to discuss the child's disability?
Do parents and teachers have a common understanding of
how to deal with the emotional instability of children...
Do children avoid calling others names based on their
ethnicity or disability?
Do children learn to share tangible and intangible things
rather than compete with each other?
Does the school encourage children to help each other and
make friends?
Is it possible to translate any information into Mongolian
or deliver it in sign language when needed?
Is the information delivered in large print and in audio,
video, etc., so that it is understandable and accessible to..
Is the school open to all children, regardless of
differences such as disabilities?

0%

EYes ENo

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Don't know

Figurel. Research results on the inclusive cultural environment of the target schools
and kindergartens involved in the study

According to theresult of the survey conducted
on the inclusive culture of the support group of
the target school and kindergarten, 73 percent
said «yes», 12 percent «no», and 15 percent did

not know. Also, 56% of respondents believe that
blind, deaf or severely disabled children should
study in special schools and kindergartens, while
10% answered «don’t know» to this question.
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It shows that there is a high positive attitude
towards an inclusive culture, but it shows that
there is a need to overcome some differences

in understanding and to reach a common
understanding.

INCLUSIVE POLICY

Do teachers and staff have the opportunity to receive
advice and improve their knowledge and education to
support the implementation of the policy of equal...

Does the school understand a child with special
educational needs as an “underserved child” or an
inadequate environment, rather than as having a...

Do children with disabilities not have to interrupt their
studies, do not have to change schools, and are they
supported to progress to middle and high school?

Does the school focus on identifying and supporting
different groups of children to overcome learning
barriers rather than isolating them?

Are there plans and policies to encourage community
participation in school activities and contributing to
school development?

Can the blind, partially sighted and physically
challenged access the school?

Are there policies and plans in place to remove barriers
to inclusive education for children with disabilities?

Does the school understand that some children with
disabilities may need more support, adaptive measures
and adapted materials and environments to learn at...

Do teachers plan, teach and evaluate lessons together?

Does your school have a uniform policy of equal
inclusion for all children in the catchment area,
regardless of disability or other differences?

Is there a school 'development plan' that is known and
accepted by the school community, parents and
children?

0%

HYes FNo

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Don't know

Figure 2. The results of the research on the inclusive policy of equal coverage of target
schools and kindergartens involved in the research

Regarding the results of the survey of the
members of the target support group about the
inclusion policy, 59% said yes, 18% said no
and 23% said they don’t know. This suggests
that there are many differences in support group
members’ perceptions of inclusive policies. The
results of the study show that there is a need for
regular support to support groups for primary
institutions that provide inclusive education
services, such as schools and kindergartens, to
expand their capacities, create real opportunities
for continuous development and improve
methodological capabilities.

If we look at the results of the survey on
the inclusive service of the members of the

target support group, 59% answered yes, 18%
answered no, and 22% did not know. This shows
that it is necessary to pay attention to the quality
performance of the tasks of the school and
kindergarten team and members of the support
group responsible for providing comprehensive
measures of inclusive education, to increase
their abilities, to expand human resources, and
to continuously improve teachers in terms of
professional methods.

A total of 58 people participated in the focus
group interview and written question-and-answer
study, 31 support group members from 4 target
schools and 27 support group members from 4
kindergartens. 19 of its members or 32.8% were
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ACTIVITIES OF INCLUSIVE SERVICE

Does a child with a disability encourage acceptance
among peers and shut them down when negative things
are said about them?

Does the school community understand that everyone
can contribute to the learning process, regardless of
academic achievement or disability?

Are children involved in finding ways to overcome
barriers to their own and other children's learning?

Has the school introduced technological advances, such
as speech recognition software, to support children with
writing difficulties?

Is there a full-time or part-time sign language interpreter
working at the school to support learning for deaf
children?

Are some children with disabilities provided with the
necessary adaptive equipment and adaptive measures for
their learning and assessment (taking tests, exams, etc.)?

Does the community understand and recognize that
verbal comprehension and visual aids require mental
effort?
Do teachers understand that some children with
disabilities take longer to complete teacher assignments
and tire easily?

Do curriculum materials reflect the knowledge,
experience, interests, and needs of all learners?

Are parents and guardians involved in the development,
implementation, and evaluation of individualized
education plans for children with disabilities?

Does the school develop and implement individual
learning plans for children with disabilities?

0%

EYes ®No

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Don't know

Figure 3. Research results on the inclusive activities of target schools
and kindergartens involved in the research

involved in the methodology of developing
individual training programs, creating support
groups, including children with disabilities in
inclusive education, diagnosis, understanding
in supporting the comprehensive development
of children with disabilities, providing special
education and methods and skills for working
with children with disabilities. it was found that
he had various experiences, having participated
in trainings 1-2 times.

Although more than 30% of the respondents
answered that they had received certain trainings
on inclusive education for children with
disabilities, during the focus group interview,
100% of the participants expressed their desire to
improve their knowledge and skills in this field
and participate in further trainings and exercises.
This indicates the need for further improvement
and development of knowledge and skills of all
team members.

Discussion. The results of this study were
discussed with the Department of Education,
school and kindergarten staff, support teams
and other professional stakeholders. Some of
the results of the discussion are summarized as
follows. It includes:

* Intensive efforts to fully understand the
concept of inclusive education in the education
sector and eliminate the gap in understanding.
There is still a need to develop a culture
of inclusive education. The participants of
the discussion emphasized the need for the
management of schools, kindergartens, and
the Department of Education to give special
importance to parents, teachers, and students for
mutual understanding, mutual support, and the
formation of the right attitude.

* Policy and legal framework for equal
inclusion education needs to be implemented in a
stable and transparent manner. This is evidenced
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by Filiz Polat et al.’s (2023) in Kazakhstan,
Similarly, Christopher McMaster (2015) in
New Zealand, Suncica Macura-Milovanovi¢ et
al. (2012) in Serbia, Petra Engelbrecht (2020)
South Africa, and Middle East and North
Africa region, Chiu-ling Liu et al.’s (2022)
in Taiwan, Irmeli Halinen et al.’s (2008) in
Finland, H.Hosshan et al. (2020) in Southeast
Asian countries, Masud Ahmmed et al. (2014) in
Bangladesh the results of research conducted by
researchers on these international examples. The
results of the research show that there is a great
need for professional teachers and professional
teams to consistently support the activities of
inclusive education, and to provide the necessary
classrooms and materials.

* The main results of the discussion, focusing
on this policy, it is necessary to intensify
the preparation of professional teachers
and specialists, to deliver accurate and real
information to society, and to organize influence
work to increase the participation of citizens’
interventions very useful.

Conclusion. According to the research
methodology, 73% of the members of the
support group answered positively to the
questions asked in the framework of the “culture
of inclusion”, but 56% of all participants
believed that children with visual, hearing or
severe disabilities should be educated in special
schools and kindergartens, and 10% answered
this question “ I don’t know,” he answered. 59%
of support group members responded positively
to the questions about the “policy of inclusion”
environment, while the rest answered “no” or
“don’t know.” 59% of school and kindergarten
support group members answered “yes” to the
survey questions about “inclusion activities”.
And41% did not know about the implementation
of inclusive activities.

Also, more than 70% of the participants
answered the question about the issues of
inclusive education of children with disabilities
at the level of school and kindergarten. And
the most common answers were the lack of
special classrooms, lack of equipment, lack
of professional teachers, and problems with
diagnosingchildren.Accordingtotheseresponses,
a significant percentage of participants believe

that children with disabilities should be taught
by special education teachers in special classes,
rather than considering inclusive education as
an environment and method accessible to all
(ADB., 2022). However, 73% of all participants
gave a positive answer to the questions about the
concept of inclusive education and the choice of
approach in the context of the evaluation of the
inclusive cultural framework. But it shows that
there is doubt in this concept.

According to the open questions of the
research, target schools and kindergartens,
except school No. 12 and kindergarten No. 7 of
Darkhan-Uul region, do not receive an additional
percentage of variable costs for children with
disabilities. They also do not know that teachers
working with children with disabilities are paid
extra and do not understand these rules well.

More than 30% of the respondents said that
they know some documents approved by the
Ministry of Education and Science related to
inclusive education, while more than 60% said
that they do not know the orders and decisions
related to inclusive education. This shows a
lack of news, information and understanding of
policies, decisions and actions related to inclusive
education. Due to the gaps, it is determined
that there is a need to provide an explanation,
information, and news about the adopted policies
and decisions related to the inclusive education
of children with disabilities in normal schools
and kindergartens.

Summarizing the above results of the study, it
is clear that the process of developing inclusive
schools and kindergartens in Mongolia is still
accelerating, and eliminating the identified
difficulties is not only a problem for all members
of the support group, but also the entire team
of schools and kindergartens must effectively
provide quality educational services to children,
their necessary knowledge. and in order to
strengthen their capabilities, to increase their
competence, they should comprehensively
understand their responsibility as a field of
education. To fulfill this role, the above analysis
shows that there is a great need to strictly monitor
the implementation of official documents in real
life, to provide methodical assistance and step-
by-step support to all teachers.

— 115 =



References

ADB., (2021). “Promoting Inclusive Education” project documents, Ulaanbaatar city.

Adrianne, K., David, T., Leonie R., (1991). Gender-inclusive technology materials for the primary school: A
case study in curriculum development., Research in Science Education volume 21, pages 224-233. https://link.
springer.com/article/10.1007/BF02360476

Amy, C., Michael B., Brandon-Lee, L., Jonathan, B., Christine. L., (2023). An inclusive school for computer
science: Evaluating early impact with propensity score matching, Studies in Educational Evaluation, Volume 79,
101293, ISSN 0191-491X. https://doi.org/10.1016/].stueduc.2023.101293

Brent, B., Tim, L., Umesh, Sh., (2023). Principles of inclusive practice in schools: what is COVID-19 teaching
us?, International Encyclopedia of Education (Fourth Edition), Elsevier, Pages 115-125, ISBN 9780128186299.
https://doi.org/10.1016/B978-0-12-818630-5.12054-8

Centre for Studies on Inclusive Education., (2016). Index for Inclusion: developing learning and participation
in schools (Revised 2011) http://www.csie.org.uk/resources/current.shtml#early-years-index

Chiu-ling Liu, Yueh-po Huang., (2022). A Comparative Observation of Inclusive Education in Four Primary
Schools in Taiwan., The Asia-Pacific Education Researcher volume 31, pages227-242. https://link.springer.com/
article/10.1007/s40299-021-00555-z

Christopher, J., Sheryl, L., Predrag, L., Gordana, N., (2019). Resourcing inclusion: Introducing finance
perspectives to inclusive education policy rhetoric., PROSPECTS volume 47, pages339-359. https://link.springer.
com/article/10.1007/s11125-018-9432-2

Christopher, McM., (2015). Inclusion in New Zealand: The Potential and Possibilities of Sustainable Inclusive
Change Through Utilising a Framework for Whole School Development., New Zealand Journal of Educational St
udies volume 50, pages239-253. https://link.springer.com/article/10.1007/s40841-015-0010-3

Dr Susan, C., Cecily, A., Lindy-Anne A., (2023). In Sync: Inclusive school communities supporting students
with anxiety, Heliyon, Volume 9, Issue 6, 16447, ISSN 2405-8440. https://doi.org/10.1016/j.heliyon.2023.e16447

Federico, R., Waitoller, Alfredo., J., (2013). A Decade of Professional Development Research for
Inclusive Education: A Critical Review and Notes for a Research Program., Volume 83, Issue 3 https://doi.
org/10.3102/0034654313483905

Filiz, P., Mehmet, K., Janet, H., Kathy, M., Peggy, G., Aigerim, M., Zhanyl, Z., Aisha, M., (2023). Factors affecting
multi-stakeholders perspectives towards inclusive early childhood education (IECE) in Kazakhstan, Children and
Youth Services Review, Volume 155, 107224, ISSN 0190-7409, https://doi.org/10.1016/j.childyouth.2023.107224 ,

Government of Mongolia., (2021). Annex to Resolution No. 173 of the “Regulations of the Commission for
Health, Education and Social Protection of Children with Disabilities”, Ulaanbaatar City.

Harsh, Suri., David, C., (2009). Advancements in Research Synthesis Methods: From a Methodologically
Inclusive Perspective., Volume 79, Issue 1. https://doi.org/10.3102/0034654308326349

Hosshan, H., Stancliffe, R. J., Villeneuve, M., Bonati, M. L., (2020). Inclusive schooling in Southeast Asian
countries: a scoping review of the literature., Asia Pacific Education Review volume 21, pages 99—-119. https://link.
springer.com/article/10.1007/s12564-019-09613-0

https://link.springer.com/article/10.1007/s11125-008-9061-2

Irmeli, H., & Ritva, J, (2008) Towards inclusive education: the case of Finland,
PROSPECTS volume 38, pages77-97 (2008)

Karolina, U., Jiirgen, W., Johanna. K., Thomas, H., (2023). Factors explaining teachers’ intention to implement
inclusive practices in the classroom: Indications based on the theory of planned behaviour, Teaching and Teacher
Education, Volume 132, 104225, ISSN 0742-051X, https://doi.org/10.1016/j.tate.2023.104225

Maha, Kh., (2020). Inclusive education development and challenges: Insights into the Middle East and North
Africa region., PROSPECTS volume 49, pages 153—167. https://link.springer.com/article/10.1007/s11125-020-
09507-9

Masud, A., Jahirulm., (2014). Implementing inclusive education in primary schools in Bangladesh:
recommended strategies., Educational Research for Policy and Practice volume 13, pages167—180. https://link.
springer.com/article/10.1007/s10671-013-9156-2

Mel, A., Susie, M., (2008). Making Education for All inclusive: where next?., PROSPECTS volume 38, pages
15-34., https://link.springer.com/article/10.1007/s11125-008-9055-0

Mélanie, J., Magalie, M., Maryline, M., Cédrine J., (2023). A proposed framework for inclusive business
schools, Futures, Volume 148, 103122, ISSN 0016-3287. https://doi.org/10.1016/j.futures.2023.103122

Minister of Education and Science., (2021). Order No. A/177 of 2021 of the “Procedures for inclusion of
children with disabilities in pre-school education services”, Ulaanbaatar city.

Minister of Education, Culture, Science and Sports., (2019). Order No. A/292 of 2019 of the “Procedures for
equal inclusion of children with disabilities in general education schools”, Ulaanbaatar city.

—116 —



Minister of Labor and Social Security., the Minister of Education and Science., and the Minister of Health.,
(2021). Joint order No. A/220, A/475, A/812 of the “Methodology for Comprehensive Developmental Support for
Children with Disabilities”, Ulaanbaatar City.

Ministry of Education and Science., (2022). National Statistics Committee, Statistics of the Education Sector
2021-2022. Ulaanbaatar city.

Mongolian Parliament., (2016). “Law on the Rights of Persons with Disabilities”, Ulaanbaatar City.

Petra, E., (2020). Inclusive education: Developments and challenges in South Africa., PROSPECTS volume 49,
pages 219 — 232. https://link.springer.com/article/10.1007/s11125-020-09499-6

Razukhan, N., Zhiyenbayeva, N. B., (2021). «Psychological support for inclusive and digital education in
the strategies and educational programs of Kazakhstan and Mongolia». Vol. 77 No. 2 (2021): The Journal of
Psychology & Sociology. https://bulletin-psysoc.kaznu.kz/index.php/1-psy/article/view/1260

Renato, O., Carolina, B., (2008). Trends in inclusive education at regional and interregional levels: issues
and challenges. PROSPECTS volume 38, pagesll3—135., https://link.springer.com/article/10.1007/s11125-008-
9062-1

Renato, O., Jayne B., (2011). Developing inclusive teachers from an inclusive curricular perspective., PROSP
ECTS volume 41, pages459—472. https://link.springer.com/article/10.1007/s11125-011-9205-7

Sonja, K., Jens, M., Friederike, Z., (2021). Inclusive Education of Students With General Learning Difficulties:
A Meta-Analysis., Volume 91, Issue 3 https://doi.org/10.3102/0034654321998072

Suncica, M., Natasa, P., Alison, C., (2012). The rationale for a wider concept of inclusive education for teacher
education: A case study of Serbia., PROSPECTS volume 42, pages19-39. https://link.springer.com/article/10.1007/
s11125-012-9219-9

Triyanto, D., Gunawati, [tok Dwi, K., Rima, V., Permata, H., Triana, R., Hassan, S., & Yudi A., (2023). Teachers’
perspectives concerning students with disabilities in Indonesian inclusive schools., Asia Pacific Education Revie
w volume 24, pages291-301., https://link.springer.com/article/10.1007/s12564-022-09745-w

UNESCO., (2020). Global Education Monitoring Report Summary 2020: Equity and Education: /nclusive
means Inclusive. Paris, UNESCO.

UNESCO., (2020). Global Education Monitoring Report Summary 2020: Equity and Education: /nclusive
means Inclusive. Paris, UNESCO.

United Nations., (2016). Committee on the Rights of Persons with Disabilities., General recommendation Ne4
The right to an inclusive education. CPRD/C/GC 4. Geneva.

— 117 =



