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Abstract

The aim of the study was to find out the influence of storytelling on improving students’ speaking skills
in Kazakhstani suburban secondary schools. Speaking is considered as one of the most challenging skills of
four language skills. Scholars identified several reasons for difficulties in developing speaking competence.
First is fear of making mistakes, second reason is passive participation of learners in English classrooms, and
third is L1 interference. Scholars found various solutions to solve the issues that they had detected and one
of them is using the technique of storytelling at EFL lessons to improve students’ speaking skill. The quasi-
experimental research was used to examine whether the storytelling technique has positive impact on students’
speaking skills. There were two groups: experimental groups, where students were taught with the help of
the storytelling technique, whereas the control group students were taught in traditional way. The findings of
the study revealed that the storytelling technique has a positive impact on students’ speaking skills, they have
improved their communicative competence, enlarged vocabulary, enhanced pronunciation and fluency. Their
perception of learning with storytelling technique was efficient, their motivation to learning English increased,
which is essential in overcoming the challenges that they come across with in EFL classroom. Implementing
storytelling technique makes learners more active and enthusiastic in carrying out tasks in classroom. Moreover,
students often share what they have learnt during the class with family and friends outside the lessons as well.
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KAJIA MAHBIHJIA OPHAJIACKAH MEKTENTEPIE CTOPUTEJIMHT
MEJATOTMKAJIBIK TOCLIIH KOJJIAHYIBIH OKYLIBLIAPIBIH AR TBLIBIM
JAFJIBICBIH JAMBITYBIHA OCEPI

Anoamna

MakataHbIH MaKcaThl CTOPUTEIUTMHT TEXHUKACHIHBIH KaJjla MAHBIH 1A OPHAIACKAH MEKTENTET1 OKYIIbIIapIbIH
aNTBUTBIM JaFABIChIHA 9CEPIH 3epTTey. TOPT Mar[AbIHBIH iMIIHAC aWTBIIBIM JaFIBICHI €H KHBIHIBIK KEITIpETiH
naraeiapapiy Oipi. FameiMamap 3eprell kene OHBIH ceOeNTEpiH aHBIKTAaFaH, ojiap: KATENIK jKacayldaH KOpKY,
T1 — miH ocepi, ysuly, IMacCUBTI HeMmece cabakra MYJIE KaTbicray. ATajnFaH KHBIHIBIKTapAbl 3epTed Keje
FaJBIMJAp OPTYPJIi LICHTY KOJAAPBIH TalThl, COHBIH Oipi-CTOPUTEIIIMHT TEXHUKACHIH aFbUILIBIH T1JTi MIETEJ T
cabaKTapbIH/Ia KOJIJIaHY apKbLIbl OKYIIBUIAP/IBIH AU THIUTBIM JIaFIbLIAPBIHBIH JaMybIHA dcep eTyi. by 3eprreyne,
CTOPHUTEIUTMHT TEXHUKACHIHBIH aTBUIBIM JaF/IbICHIH KaKCapTyFa oCepiH TEKCepy YIIiH KBa3u SKCIIEPUMEHTTIK
3epTTey KOJIAaHbULIbL. ToxkipuOe e €Ki Tom O0JI/Ibl: IKCTIEPUMEHTAIIbI TONTAa OKYIIBUTIAP CTOPUTEITHHT TEXHUKACKI
apKbUIBI cabaKTap bl OKBIIBI, ajl 0aKanay TOOBIH/Ia OKYIIBUIAP JOCTYPIl TYP/AE OKBIIBI. 3epTey/IiH HOTHKEICPiH
Tamiai Kelie, CTOPUTEIUTMHT TEXHHKCHIHBIH OKYIIbIIAPABIH aWTBhUIBIM JIAFJBIChIHA, d9cipece OKYMIbIIapIbIH
CO3MIK KOopJapbiHa, CO3AEpAl YphIC aliTa OUTyiHE, KOHE EpPKiH COWJIeyiHe JKaKChl ocep eTkeH. OKyIIbUIap IbIH
CTOPHUTTEJIMHT apKbUIBI OKyFa JIeTeH KO3Kapachl OH, JKaFbIMJbI, OJApAbIH aFbUIbIIIBIH TUTIH YHpEHYTe JercH
MOTHBAIUSIIAPEI APTKAH, OJ1 ITOH/II OKYy/Ia )KOHE Ke3/IeCKEH KHBIHJIBIKTAP/IbI )KESHY/IC 6TC MaHBI3/bl POJI aTKapaibl.
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Oxymbiap cabakTa TanchlpMaiap/bl OpblHIaya OeNCeHIIpeK KoHEe ONTUMHUCTIPEK OONFaHbI KOHE cabaKTaH
TBIC Ke3/I¢ JIe aFbUIIIIBIH TLTI ca0aFblH/a YHpEHTenepiH OTOBICKIMEH )KOHE JIOCThIpaMEeH 0eticyi OaiKai bl

Tytiin co30ep: CTOPUTEIUIMHT TEXHHUKACHI, aTBUIBIM Jafbl, OHTIMENep/ai aWTy, alThIIbIM JAFIbIHBI
JIAMBITY, aFbUIIIBIH Tl TIETEJN TiTI PETIHJE OKBITY
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CTOPUTEJIVIMHI' KAK ITIEJAT'OI'MYECKASA TEXHUKA PABBUTUSA HABBIKOB
I'OBOPEHUA YYEHUKOB B IIPUT'OPOJHBIX IIKOJIAX

AnHomayus

Lenp wncciienoBaHusl 3aKirodaiach B TOM, YTOOBI BBISCHUTH BIUSHHEC TEXHUKH CTOPOTCJUIMHTA Ha
VIAy4IICHUE HABBIKOB TOBOPEHUS YYAIIUXCS B TPUTOPOJIHBIX cpeanmx mmkoinax Kazaxcrana. [oBopeHue
CUMTAETCS OIIHUM M3 CaMbIX CIIOKHBIX HABBIKOB CPEIH YETHIPEX S3BIKOBBIX KOMIICTEHIIMA. YUEHBIC BBISIBUIIN
PAI IPUYXH, OOBSCHSIONIMX TPYAHOCTH B Pa3BUTHH HABBIKOB TOBOPEHUs. Bo-1iepBbIX, OOS3HB OIMOOK B peuH,
BO-BTOPBIX, MMACCHBHOE YYacTHE YYAIUXCS B YPOKaX aHIJIMHCKOTO sI3bIKA, W, B-TPETHHX, CHIIBHOE BIUSHUE
POZHOTO SI3bIKA. YUEHbBIE HAIUTA OTBETHI JIJISl PEIICHUsS MPOOJieM, KOTOPhIe OHU BBISIBUIIM, U OJMH U3 HHUX 3TO
MPUMEHEHHE TEXHUKH CTOPUTEIUIMHTAa Ha ypPOKAaX AaHIIMHCKOTO SI3bIKA JJIsl TOBBINICHHUS YPOBHS BIIaJCHHSI
si3IKOM. KBa3uaKCIiepruMEeHTAIbHBIE NCCIIEIOBAHUS OBLTH HCIIOJIB30BAHBI C IIEJIBIO BBISIBJICHUS MTOJIOKUTEIHHOTO
BIIMSIHUSL CTOPUTEIUIMHTA Ha Pa3BUTHE HABBIKOB TOBOPEHUS. B skcniepuMeHTe NpUHUMAIH y4acTHE JIBE TPYIIIIbL:
SKCIICPUMEHTAIIbHASI TPYIa, B KOTOPHIX CTYACHTHI OOyYadHCh C IOMOIIBIO TEXHHKH CTOPUTEIUIMHTA, B TO
BpeMs KaK CTYJCHTBI KOHTPOJIBHOW TPYIIbI 00yYaIlCh TPAIUIIMOHHBIM CIIOCO00M. Pe3ynbrarhl ucciemoBaHus
MOKA3aJI1, YTO TEXHUKA CTOPUTEIIIMHTA MTOJIOKUTEILHO BIHMSIECT HAa HABBIKM TOBOPEHUS CTYICHTOB, OHH YTy UM
WX KOMMYHHKATHBHYIO KOMITETEHIIMIO, PACITUPUIIA CJIOBAPHBIN 3arac, MOBBICHIN MPOU3HOIICHUE W OCTIIOCTh
peun. VX BocmpusitHe OOyYeHHsSI C IOMOIILI0 TEXHUKU CTOPHUTEIUIMHTa ObUIO A()(PEKTUBHBIM, MOTHUBAIUS
00yJaroIuXcsi K U3YyYCHHIO aHDIIMHCKOTO SI3bIKa BO3POCIA, YTO MMEET Ba)KHOE 3HAYCHHE I MPEOJOJCHUS
po0JIeM, C KOTOPBIMH OHU CTAJIKUBAIOTCSI HA YPOKAX aHIJIMICKOTO sI3bIKa. BHEIpeHHE TEXHUKU CTOPUTEIUINHTA
JIeaeT yJanmxcsl 0oJjiee aKTMBHBIMA M MOTHBHPOBAaHHBIMH B BBITIOJIHEHUHU 3aJaHuii B kiacce. Kpome Toro,
y4danmecs 4acto JCIATCS TeM, YeMy OHHM HayYWJIMCh BO BPEMs 3aHSTHH C YICHAMH CEMbU M JPY3bSIMH BO
BHEYPOYHOE BpEMSI.

Knroueswvie cnosa: TeXHUKA CTOPUTEIUTMHTA, HABBIK TOBOPEHMSI, PACCKA3BIBATh HCTOPUH, YIYUIIICHHE HaBbIKA
TOBOpEHMsI, 00YYCHHE aHTTTUICKOTO S3bIKa KAK HHOCTPAHHOTO SI3bIKA

Introduction. Storytelling is considered one
of the oldest and effective techniques in teaching

perceptions of using the storytelling technique
in EFL lessons.

and learning a language no matter whether it is
native or foreign language. As Wright (2004)
states in his book “Storytelling with children”,
“All of us need stories for our minds as well as
food for our bodies” [20]. The aim of the study is
to find out whether the storytelling technique has
impact on improving students’ speaking skill. In
order to achieve the purpose of the study there
are research objectives, they are: 1. To identify
whether the storytelling effects developing
EFL students’ speaking skills in positive way.
2.To find out the experimental group students’

Research problems of the study are: 1.
By conducting the research we are going to
overcome students’ speaking challenges in
English; 2.The reason for undertaken this
research is because we are natural storytellers,
so as teachers our duty is to awake our students
this potential of telling short stories and improve
their speaking skill.

Significance of the study: 1. Theoretical
value of the research: incorporating storytelling
as an educational strategy to enhance speaking
skills among secondary school students. EFL

254 —



HIEJJAI'OI'MKA KOHE [ICUXOJIOI'MA /TIEJATIOT'UKA U IICUXOJIOI'HA

Ne2(55),2023

/PEDAGOGICS AND PSYCHOLOGY

teachers, Bachelor, and MA students can get
more detailed information as a resource and idea
for their following dissertations or research;
2. Practical value of the study: this research
contributes to the ongoing efforts to improve
teaching practices and create meaningful
learning experiences for students in secondary
schools; For EFL teachers: they will enrich their
teaching experience; improve their students’
speaking skills by using story telling. For EFL
learners: they will improve their speaking skills
along with the use of storytelling techniques.

The storytelling technique is implemented to
assist learners in improving students speaking
skill. The researchers searched some studies
that have done before to know and explore
more about other scholars’ contributions to
this theme. They found many studies about the
storytelling technique, as observed by Kalantari
and Hashmeian (2015), Julia (2015), Fikriah
(2016), Zuhriyah (2017), Hidayati (2019),
Fajriani (2021), Noprianti (2021), Omidbakhsh
(2021), and Budiarti et al. (2022), all of them
stated that the storytelling technique has positive
impact on students’ speaking skill and improved
their speaking skill.

Researchers identified issues, which were
related to students challenges to develop their
speaking skill as they have small amount of
time dedicated to EFL lessons per week and
they practiced English not often outside the
lessons. Thus, the plan was created into study
entitled “the impact of storytelling in developing
speaking skill in suburban secondary schools”.

Main body. Literature review. In 2007, the first
President of Kazakhstan Nazarbayev proposed
the project “The Trinity of Languages” which
was focused on integration into the world
economy [18]. According to this project citizens
of our country should be able to use Kazakh-state
language, Russian-the language of interethnic
and regional, interstate communication, and
English- as a foreign language needed for
entering the world educational and economic
space. “The ability to speak a language is
synonymous with knowing that language™ [13].
Thus, we understand that speaking skill plays a
great role in our lives. Bailey and Savage (1994,
p.7) looked at the role of speaking in foreign

language as the most challenging one out of the
speech skills, as it integrates facets of language
knowledge such as pronunciation, vocabulary,
and grammar. [13; p.1] It is a well-known fact
that all of us learn speaking after a lot of listening
to the sounds, words, phrases, and sentences
from our surroundings (Anuradha, Raman &
Hemamalini 2014). [9; p. 14] And as Spaulding
(2011, p.14) wrote in his book “The Art of
Storytelling”: Every one of us is a storyteller
from the moment we come to this world and
produce our first sounds: - Here I am! Where
am [? Obviously, it is informal language, but
nevertheless it can be easily understood, as it is
telling the story of life. [2; p. 20] Consequently,
we can say that we are already innate storytellers
from the birth. By telling stories we express
ourselves, which is very important process,
because we are human beings and each of us
experience certain kind of feelings, emotions,
and opinions and we need to share them with
others. Telling stories is proven by years, or
even ages that it is highly effective in passing
knowledge of older generation to the next one.
Moreover, Abrahamson (1998) declares that
“because of the process of storytelling provided
on going transferring from one generation to
another, people managed to save their cultures.”
[3; p. 355]

Learning is more achievable for students,
when teachers conduct the lessons using stories
that are familiar with students’ life and the words
in the story should be appropriate to students’
level, have meaning to them and directed to
enrich their language knowledge. [1]

Pardede emphasizes the efficiency of using
short stories as the main and supplementary
teaching tools in EFL classes. Based on the
experimental research, he acclaims that short
stories develop communicative competence,
cultural awareness and critical thinking skills.
Pardede notices that digital stories are more
effective than printed ones in developing
language skills [17].

Mukminatus Zuhriyah in her work describes
two cylces of the experimental research related
to storytelling. On the whole, storytelling
procedure is described as the following:

1. students are divied into groups of 5 or 6
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2. a teacher gives pictures to students

3. based on a sequence of pictures with key
sentences each group of students make up a
story and tell it on front of the class.

Mukminatus Zuhriyah emphasizes that the
results of cycle two speaking showed high
motivation and interest of students in the topic
[20; p. 130, 134].

According to  Alireza ~ Omidbakhsh
storytelling technique positively influences
on oral production of students. Storytelling
activities develop such language skills like
reading, writing and speaking [16; p. 345].

Alireza Omidbakhsh suggests that teaching
students through storytelling motivate them
think more creatively and make learners
express their understanding clearly. Moreover,
providing EFL students with reading and
telling stories positively affects on learners's
inner imagination and helps increase authentic
language in classroom [16; p. 349-350].

Budiarti considers storytelling as the best
way to teach ESL learners a second language.
As storytelling is defined as not as reading but
narrating a story from the memory, technique
of storytelling helps improve students’
speaking abilities because it makes students
focus on meaning rather than form. Majority of
students is interested in storytelling at English
classrooms, though some of them find it
difficult to memorize all the sentences. In spite
of this, students learn to speak fluently and well,
boost their confidence in language competence
[4; p. Fikriah sticks to Budiarti.  Fikriah
has carried out research with storytelling in
primary school and has come to conclusion that
using this technique has enhanced students
speaking skills. Storytelling is quite efficient
in producing accurate, grammatically correct
and fluent speech. Moreover, this strategy helps
students overcome speaking problems exposed
in speaking classes [6; p. 98-99].2288].

Another scholar  Yunita Hidayati has
investigated positive effect of storytelling
technique on students’ speaking skills among
tenth-grade students. Ultimately, pre-test and
post-test results showed significant difference
in scores. Based on the score it can be indicated
that students’ performances in post-test were

better than in pre-test. This finding demonstrates
increasing in students’ speaking skills [7; p.
139-140].

Based on experiment Fajriani presents the
difference in achievements between learners
who were taught by using storytelling technique
and who were taught without that method.
However, the findings by Fajriani indicates
that learners usually experience anxiety during
storytelling in classroom, but experiment shows
low or moderate level of anxiety, so the studies
gives to authors further directions on reducing
anxiety in using storytelling [5; p.82-83].

Farzaneh Kalantaril and Mahmood
Hashemiani state that storytelling is important
in changing boring environment in class to a
warm atmosphere full of active participation and
production on the part of students. Technique of
storytelling provides learners with enjoyment
and pleasure, evokes students’ motivation and
helps create vivid mental images. A teacher
may introduce new stories through Power
Point software that provides students with
visual representation of the story. Storytelling
can be used in teaching almost any subject
such as English, history. Besides, traditional
storytelling can be used in sharing traditions
between different generations, it makes children
be involved into discovering wonderful world
of books and reading [11: p. 230-231].

Maulida Rizka Mardiyanti underlines
the effectiveness of storytelling supported
by using picture. Picture media ‘facilitate
students’ understanding, strengthen memory
and can connect learning material with the real
world’. Furthermore, picture media along with
storytelling attracts students’ interest, arouse
their curiosity. So, it means that the image
media assisted storytelling method affects the
speaking skills [14; p.76].

There was interesting experiment conducted
by Jismayadi with implementing storytelling
together with personal photograph in learning.
Experiment procedure included listening to the
story by learners, making a draft of the story
and telling the story to the whole class. Daily
test score has proven the increase the average
value in speaking [10; p. 112-113].

Hsu Tsu-Chia Julia investigated the effect of
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storytelling in group on motivation of learners.
So students can be stimulated to use their
imagination by this method, teachers encourage
learners’ interest through practices [8; p.14-15].
The same quasy-experimental research was
carried out by Sri Noprianti who came to the
conclusion that using the storytelling method
increases motivation of learners. Noprianti
advises to use media tools in order to foster
enthusiasm for learning English [15; p.475].

It is evident the significant role of storytelling
in English language education success of the
students. It has been determined by Kerim
Karabacak that using books in English classes
make students adapt to various activities that
increases learners’ success in education. During
the experiment Kerim Karabacak has found
out that the results of experimental group were
higher than the outcomes of controlled group
[12].

Research methods. The researcher used
the storytelling method to collect data. The
study was quasi-experimental research which
included the experimental and control groups.

The aim of this study is to find out the impact
of storytelling on developing students’ speaking
skills at secondary schools. To reach the goal
we used mixed research method, that included
quantitative and qualitative methods’ tools.

Research questions of our study:

I. What is the impact of storytelling
on developing speaking skills of suburban
secondary school students?

2. What are the EG students’ perceptions
towards the use of storytelling technique in EFL
classes?

3. What are EFL teachers’ ideas, beliefs,
and experiences of using storytelling technique
in their lessons?

Toanswertoresearch question 1 we conducted
a comparative study, that is we have two groups
at 5™ grade: 1 focus group and 1 control group.
Before conducting the study students have taken
pre-test: speaking test. We have conducted
lessons with the help of storytelling technique
in experimental group, while the other group
were learned by conventional way. It lasted two
months: two times a week. At the end of the
study there was post-test: speaking test.

To find out the answer to the research question
2, we have used a survey. Students answered
questions of the survey, which was intended
to explore the experimental group students’
perceptions towards the use of storytelling
technique in EFL classes.

Finally, semi-structured interview was
applied from EFL teachers to find out their ideas,
beliefs, and experiences of using storytelling
technique in their lessons. 15 EFL teachers: 3
teachers from 5 schools were taken to conduct
semi-structured interviews. Interviews were
recorded, transcribed, analyzed by using
thematical analysis.

Results and Discussion. Research design.
One of the Secondary School was chosen to
be as an area of research in Panfilov District,
Zhetysu Region. Convenience sampling
strategy was used in the study. We have chosen
this sampling strategy as it is convenient for us
and for respondents, it saves our time, because
nowadays teachers have busy schedules and
commitments to do every day. It is clear, that
taking and transcribing interviews, showing
them respondents in order to be ensure their
validity and reliability, take time and effort.

Data collection tools are: 1. comparison pre-
test and post-tests’ average grades of control and
experimental groups. 2. Questionnaire in Google
forms generates the results automatically. 3.
Interview: thematic analysis.

There were 39 students (22 in experimental
and 17 in control) and 15 teachers as respondents
in our research. We have chosen the 5% grade
students as they have finished the primary school
and started their first year at secondary school
to build good foundation from the beginning of
the secondary school. There was pre-test at the
beginning of the study and post-test at the end
of experimental work to identify whether there
is a difference between two groups. Students’
performances were evaluated with the help
of rubrics that was adapted from the speaking
rubric of Maulani (modified from Zukhriah M,
2017).
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<
g Comprehension Vocabulary Grammar Fluency Pronunciation
O
Appears to Speaks in L2 Produces Speaks in L2 Speaks in L2
understand with accurate complete and very fluently and | Intelligibly and has
5 everything without English words accurate effortlessly few traces of
difficulty sentences foreign accent
Understands nearly Speaks mostly Produces some Speaks in L2 less | Speaks mostly in
everything at normal | in L2 with few phrases instead fluently due to L2 intelligibly with
speed, L1 words of complete few problems of | mother tongue
although occasional sentences with vocabulary/ accent
repetition may be consistent and selection of word.
4 necessary accurate word
order or produces
consistent omitted
sentence
Understands most Produces 4-6 Produces Speaks mostly Speaks mostly in
of what is said at English words inconsistent in L2 with some L1, but produces
slower than normal and incorrect long pauses and 1-3
3 speed with sentences/ Hesitancy English words and
many repetitions phrases pronounce them in

intelligible mother

tongye accent

unable to express/

respond
the questions
correctly

make
conversation in
L2 virtually
impossible so
that the student
speaks in L1 all
the time

L1 all the time

the time

Has great Produces 1-3 Answers mostly Speaks mostly Speaks mostly in
difficulty English words in L1, with 1-3 in L1, Tries to L1, but produces
understanding (brands or place | English words/ speak in L2 but 1-3 English words,
what is said, often names such as phrases so halting with so | Needs some
misunderstands KFC, Roppan, many pauses and | repetition in
the Qs etc. do not count “er..” pronouncing
2 as English the words to
word/vocabular understand them
y) due to very
limited
vocabulary
Unable to Vocabulary Unidentified Unidentified Unidentified
comprehend the limitations so because of because of because
material so that extreme as to speaking in speaking in L1 all | of speaking in L1

all the time

Table 1. The Criteria of Speaking Aspects
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During the study the experimental group
students’ have been taught with storytelling
technique, whereas students in controlled
group have been taught traditionally. The
research lasted for two months. Overall, lessons
procedures were as follows:

1. For two weeks students worked in groups
of 5 or 6 in order to get used with storytelling
technique and overcome their anxiety

2. Each lesson has topics according to
curriculum and topics were explained in the

form of stories, that at each lesson there were
certain characters, who has their stories to tell
based on the theme

3. A teacher used ppt, visual aids, body
language, simple words, definitions, translations
of some challenging words at the beginning
stage

4. Students comprehended the story, learned
the technique to tell it by their own words, first
two weeks working in groups, then 3 weeks
with pairs, and for two weeks individually.

pre-test post-test difference
Experimental group 2,23 3,05 +0.82
Control group 2,12 2,41 +0.29
Difference 0,11 0,64 0,53

Table 2. Comparison of average grades of experimental and control groups

At the end of the study there were post-
test from speaking skills, in which students
should answer the questions based on what
they have learnt in two units. As you can see
from the table 2, the results of experimental
group students were higher than the controlled
group students’ outcomes. Based on this and the
results of the questionnaire from experimental
groups students’ answers we can say that the
storytelling technique has positive impact on
students’ speaking skill, especially to their
vocabulary, pronunciation, and fluency, they
started less hesitating when they speak and
being more confident in their speech. Students’
motivation to study English has also increased
it is seen from their interest at the lessons when
they do the tasks actively and enthusiastically.

Conclusion. In conclusion, it is considered
that speaking is challenging skill which students
need to encounter, and scholars found reasons
for it. Scientists also find different solutions
to the issues that make speaking skill difficult.
One of them is applying storytelling techniques

at EFL lessons. Storytelling technique has a
positive impact on EFL leaners to improve their
self-esteem, defeat students’ fear of making
mistakes, directed them to be more spontaneous
and creative. In addition to it, storytelling
develops learners’ motivation, increase their
desire to learn, which is very essential as it is
a starting point, because if people have desire,
they have will to accomplish the tasks. The
result of the study proved that the storytelling
technique has beneficial effect on students’
speaking skills. The experimental group
students’ perceptions of storytelling technique
were positive, though, they were a little bit
anxious at the beginning of the study to speak in
front of their classmates. It is recommended to
conduct more study in this theme with other age
groups to see the advantages of the storytelling
technique and share experiences with other EFL
teachers in order they also use it in their lessons
to improve their students’ language knowledge
and speech skills.

References:
[1] Wright, A, A. (2013). RBT: Creating Stories with Children. Oxford University Press. URL: Storytelling

with Children - Andrew Wright - Google Kuuru

[2] Smakova, K., & Paulsrud, B. (2020). Intercultural communicative competence in English language
teaching in Kazakhstan. Issues in Educational Research, 30(2), 691-708. http://www.iier.org.au/iier30/smakova.

pdf

— 259 =



HEJJAI'OI'MKA KOHE [ICUXOJIOI'MA /TIEJATOT'UKA U IICUXOJIOI' A
/PEDAGOGICS AND PSYCHOLOGY Ne2(55),2023

[3] Mardhiyah, M. (2019). Characteristics of teaching speaking at English village of Pare, Kediri. THESIS
format jurnal. URL: 00 THESIS format jurnal (MAR’ATUN MARDHIYAH).pdf

[4] Hussain, S. (2017). Teaching Speaking Skills in Communication Classroom. International Journal of
Media. Journalism and Mass communication, 3(3), 14-21. https://doi.org/10.20431/2454-9479.0303003

[5] Bala, E. (2015). Storytelling in EFL Classes. International Journal of Social Sciences and Educational
Studies, 2(2). URL: Volume-2-Issue-2-2.1.1 (tiu.edu.iq)

[6] Bolat, S., & Doganay, Y. (2017). Effective Use of Storytelling in Teaching Speaking. Science of the XXI
century: Current Issues, Problems and Prospects, 354-361. URL: Microsoft Word - 68 (elibrary.ru)

[7]Aura, I., Hassan, L., & Hamari, J. (2021). Teaching within a story: Understanding storification of pedagogy.
International Journal of Educational Research, 106. https://doi.org/10.1016/j.ijer.2020.101728

[8] Pardede, P. (2021). Recent experimental research on short story effectiveness in EFL classrooms: A
review. JET (Journal of English Teaching), 7(2), 243-259. https://doi.org/10.33541/jet.v7i2.3033

[9] Zuhriyah, M. (2017). Storytelling to Improve Students’ Speaking Skill. English Education: Jurnal Tadris
Bahasa Inggris, 10(1), 119-134.

[10] Omidbakhsh, A. (2021). Storytelling and Story Reading Impacts on Pre-intermediate English Language
Learners’ Oral Language Production and Comprehension. ISSUES IN LANGUAGE TEACHING (ILT), 10(1),
335-354. https://doi.org/10.22054/i1t.2021.61029.598

[11] Budiarti, B., Juhansar, J., Rahmawati, D. A., Alamsyah, K. F., Mawar, A. M., & Sudiro, S. (2022).
EFL students’ perceptions on the use of storytelling towards English speaking proficiency. Edumaspul: Jurnal
Pendidikan, 6(2), 2284-2288. https://doi.org/10.33487/edumaspul.v6i2.3308

[12] Fikriah. (2016). Using the storytelling technique to improve English speaking skills of primary school
students. English Education Journal (EEJ), 7(1), 87-101.

[13] Hidayati, Y. (2019). THE EFFECT OF STORYTELLING TOWARDS STUDENTS’ SPEAKING
SKILL AT X GRADE STUDENTS OF MA NURUL HARAMAIN BOARDING SCHOOL. JOLLT Journal
of Languages and Language Teaching, 7(2), 132-143. https://e-journal.undikma.ac.id/index.php/jollt/article/
view/1961

[14] Fajriani, N., Muslem, A., & Muthalib, K. A. (2021). The Use of Storytelling Technique with Picture
Series in Teaching Speaking. Proceedings of the 11th Annual International Conference (AIC) on Social Science,
Universitas Syiah Kuala, 79-85. https://jurnal.unsyiah.ac.id/AICS-Social/article/view/24334

[15] Kalantari, F., & Hashemian, M. (2015). A story-telling approach to teaching English to young EFL
Iranian learners. English Language Teaching, 9(1), 221. https://doi.org/10.5539/elt.vOn1p221

[16] Mardiyanti, M. R., Ermiana, 1., & Setiawan, H. (2021). The effect of storytelling method assisted with
picture media towards speaking skill of 4th grade students. PROGRES PENDIDIKAN, 2(2), 75-80. https://doi.
org/10.29303/prospek.v2i2.104

[17] Jismayadi. (2022). The storytelling technique assisted with the personal photograph in teaching speaking
skill. Inspiring: English Education Journal, 5(2), 103-116. https://doi.org/10.35905/inspiring.v5i2.3096

[18] Hsu, T. (2015). Telling tales: using storytelling to teach EFL kindergarten students in Taiwan. International
Journal of Research Studies in Education, 4(4). https://doi.org/10.5861/ijrse.2015.848

[19] Noprianti, S., Akbarjono, A., & Martina, F. (2021). The influence of storytelling on EFL students
motivation in speaking practice in SMPN 03 Bengkulu Tengah. Jadila: Journal of Development and Innovation
in Language and Literature Education, 1(4), 470-477. https://doi.org/10.52690/jadila.v1i4.128

[20] Karabacak, K., & Erdem, S. (2015). The effect of using English story books in English courses by
adapting them to different activities on the foreign language success of the students. Procedia - Social and
Behavioral Sciences, 176, 1028-1033. https://doi.org/10.1016/j.sbspro.2015.01.574

260 —



